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INTRODUCTION 


Inasmuch  as  CONTEMPORARY  GERMAN  is  designed  to  build  a substan- 
tial background  in  all  of  the  fundamental  language  skills,  it 
would  be  only  a half-truth  to  refer  either  to  its  aims  or  its 
methodology  as  audiolingual . Audiolingualism  is  indeed  the  in- 
tended initial  methodological  axis  of  the  course.  But  since 
reading  and  writing  are  given  just  as  much  consideration  as 
listening  and  speaking  within  the  composite  approach,  a more 
comprehensive  term  than  audiolingual  is  called  for.  Moreover, 
the  methodology  applied  in  the  course  has  its  deepest  roots  in 
linguistics  in  a number  of  significant  ways.  Consequently,  the 
term  "applied  linguistic  approach"  is  suggested  for  the  teach- 
ing philosophy  and  language  aims  that  are  built  into  the  book. 
This  term  does  not  exclude  any  of  the  fundamental  skills  and 
it  acknowledges  the  debt  of  methodology  to  linguistics. 

The  debt  owed  some  other  fields  such  as  philosophy,  cultural 
anthropology  and  psychology  is,  to  be  sure,  not  directly  recog- 
nized in  the  term,  an  applied  linguistic  approach.  Psychology 
especially  must  be  mentioned  here,  since  modern  learning  theory 
has  played  a significant  part  in  molding  the  approach  of 
CONTEMPORARY  GERMAN.  The  basic  principles  of  programmed  in- 
struction have  been  rather  consistently  applied.  First,  the 
terminal  behavior  is  the  development  of  all  the  fundamental 
language  skills  with  the  total  basic  structure  of  German  and 
within  the  specified  lexicon  of  somewhat  over  two  thousand 
items  of  high  frequency.  Second,  step-by-step  increment  learn- 
ing has  been  safeguarded  as  a basic  principle  in  the  construc- 
tion of  all  the  drill  and  exercise  material.  Third,  the  prin- 
ciple of  maximal  potential  for  self-testing  and  reinforcement 
has  been  employed  everywhere  except  in  the  writing  drills.  In- 
sofar as  feasible,  CONTEMPORARY  GERMAN  is  designed  to  simulate 
a simple  teaching  machine. 

Although  there  is  no  intent  to  be  presumptuous,  some  details  of 
a workable  methodology  for  the  teaching  of  CONTEMPORARY  GERMAN 
are  offered  here  for  those  who  may  not  be  accustomed  to  the  use 
of  linguistically  oriented  materials.  Primarily,  this  Handbook 
is  intended  for  those  who  have  never  before  taught  German  and 
have  not  had  any  specific  training  for  the  task.  In  colleges 
and  universities  where  the  instructors  of  first-year  work  meet 
with  a supervisor,  the  Handbook  may  also  serve  as  a workpaper 
for  discussion  as  various  problems  arise. 

The  key  to  effective  teaching  is  not  a catalog  of  what  to  do 
and  what  not  to  do  but  the  teaching  personality  of  the  instruc- 
tor. His  competence,  imagination,  resourcefulness  and  versa- 
tility will  in  essence  determine  the  nature  of  the  course. 
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PART  I GENERAL  SUGGESTIONS 


To  set  the  stage  for  this  course  it  is  advisable  to  take  a few 
minutes  of  the  first  class  session  to  explain  the  rationale 
behind  an  applied  linguistic  approach.  Special  emphasis  at 
this  point  should  be  put  on  the  reason  for  pre-reading  and 
pre-writing  instruction.  Most  students  can  be  convinced  that 
seeing  a second  language  in  print  before  learning  its  sound 
system  will  only  make  a good  pronunciation  more  difficult  to 
achieve.  Interference  from  strong  associations  of  English 
sounds  with  their  written  representations  will  tend  to  prevail 
and  the  bad  habits  that  are  thus  established  will  be  very  dif- 
ficult to  uproot  later.  It  is  therefore  better  to  establish 
the  right  habits  to  begin  with. 

Most  students  who  at  first  question  the  value  of  a good  pro- 
nunciation can  be  convinced  that  it  is  just  as  offensive  to 
foreigners  to  hear  their  language  poorly  articulated  as  it  is 
the  other  way  about  and  that  poor  articulation  often  results 
in  misunderstandings.  Because  of  the  phenomenon  of  inner 
speech,  it  is  impossible  to  by-pass  pronunciation  even  during 
silent  reading.  Good  pronunciation  is  therefore  indispensable 
to  a full  appreciation  of  an  author's  intent.  As  for  the 
scientists,  they  can  at  least  be  convinced  that  a good  pronun- 
ciation assures  consistent  associations  between  sound  and 
symbol  and  is  therefore  helpful  in  vocabulary  acquisition  and 
retention. 


Classroom  Arrangement 

If  the  chairs  in  the  classroom  are  movable,  they  can  usually 
be  rearranged  to  facilitate  drill  work.  Students  don't  mind 
moving  the  chairs  every  day,  if  necessary,  before  class 
begins.  They  are  also  very  cooperative  about  returning  the 
chairs  to  their  normal  positions  after  class  ends.  An  espe- 
cially suitable  arrangement  is  a quarter  or  third  circle.  In 
most  situations  at  least  a double  circular  segment  extended 
from  wall  to  wall  is  required  to  accomodate  the  class.  Even 
if  a third  row  is  needed,  this  sort  of  arrangement  is  still 
better  than  the  conventional  one.  Ideally,  each  row  should  be 
raised  somewhat  above  the  one  in  front  of  it  but  this  is  a 
suggestion  only  for  those  who  are  planning  a new  language 
building.  At  any  rate,  the  students  behind  the  front  row 
ought  to  have  a direct  line  of  vision  to  the  normal  center- 
circle  position  of  the  instructor.  Also,  the  students  might 
well  be  encouraged  to  change  seats  from  meeting  to  meeting. 
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In  classrooms  in  which  the  seats  can  not  be  rearranged  to  any 
worthwhile  advantage  it  is  at  least  possible  to  ask  the  stu- 
dents to  fill  the  foremost  rows.  There  is  no  point  in  using 
parts  of  each  of  five  or  six  rows  of  seats  when  three  will 
accomodate  the  entire  class.  The  efficiency  of  the  drill  work 
is  directly  related  to  the  ease  with  which  the  instructor  can 
reach  the  entire  class. 


Eye  Contact 

The  main  reason  for  elaborating  a bit  on  classroom  arrangement 
is  that  easy  eye  contact  with  the  individual  student  helps  to 
increase  teaching  efficiency.  In  a good  part-circle  arrange- 
ment of  two  or  three  rows  it  is  possible  to  call  on  students 
just  with  the  eyes  for  an  entire  class  period.  By  not  having 
to  call  out  individual  names  and  by  not  having  to  point , the 
instructor  conserves  both  time  and  energy. 

The  dominant  use  of  eye  contact  for  eliciting  responses  also 
has  the  advantage  that  the  students  are  virtually  compelled  to 
watch  the  instructor's  face  constantly.  This  has  a double- 
barreled  effect.  First,  the  instructor's  face  is  one  of  the 
biggest  advantages  he  has  over  the  tape  recorder  because  the 
visible  bases  of  articulation  lend  support  to  proper  percep- 
tion. Second,  the  students  are  more  likely  to  do  innerly  the 
drills  being  done  overtly  by  individual  classmates. 


Signals 

The  instructor  will  find  it  very  helpful  to  work  out  a system 
of  additional  signals  with  his  class.  Although  most  instruc- 
tors may  prefer  to  develop  their  own  signals,  a few  are  sug- 
gested here  for  those  who  may  want  them:  1)  open-hand,  beck- 
oning motion  for  choral  response;  2)  pointing  with  finger  for 
individual  response;  3)  one  or  more  fingers  up  for  the  number 
of  repetitions  desired;  4)  five  fingers  for  five  repetitions 
or  continued  repetitions  as  long  as  hand  is  up;  5)  clenched 
fist  up  to  interrupt  repetitions  when  something  erroneous  is 
detected;  6)  open-hand  motion  to  right  or  left  for  choral 
response  by  half  of  class;  7)  cupped  hand  behind  ear  for  more 
volume;  8)  circular  motion  of  hand  for  faster  tempo.  Signals 
such  as  these,  along  with  the  frequent  use  of  eye  contact  for 
individual  responses,  can  save  some  valuable  time  and  will 
help  assure  a brisk  pace  during  drill  work. 
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Mobility  of  the  Instructor 

There  can  be  no  doubt  but  that  a certain  amount  of  movement 
about  the  classroom  on  the  part  of  the  instructor  adds  to  the 
liveliness  of  the  teaching  process.  This  need  not  be  over- 
done, but  just  the  right  amount  of  motion  turns  the  instruc- 
tor's role  into  that  of  an  actor  on  a stage  and  thus  he 
receives  more  intent  attention  from  the  students.  Eye  contact 
for  eliciting  responses  is  also  easier  to  achieve  if  the 
instructor  is  on  his  feet. 

If  the  part-circle  arrangement  is  used  in  the  classroom,  not 
very  much  motion  is  necessary.  Some  of  it  can  simply  be 
pivotal,  but  a bit  of  variety  is  desirable.  There  should  be 
enough  motion  so  that  no  section  in  the  partial  circle  is  left 
without  direct  attention  for  more  than  a few  seconds.  If  the 
curved  rows  are  limited  to  a third  or  quarter  circle,  every 
student  can  almost  always  see  the  instructor's  face.  This  is 
not  the  case  in  a full  semicircular  or  horseshoe  arrangement. 


Cue  Cards 

Cue  cards  can  do  much  to  increase  the  mobility  of  the  instruc- 
tor. A small  stack  of  3x5  cards  held  inconspicuously  in  the 
palm  of  one  hand  will  free  him  from  his  book  and  his  desk. 

The  other  hand  is  then  always  available  for  needed  signals. 

There  is  a caution  in  order  regarding  cue  cards.  The  accepted 
use  of  the  cards  can  tempt  an  instructor  to  lean  on  them  too 
heavily.  An  instructor  may  feel  that  there  is  no  need  for  him 
to  memorize  a dialog,  for  example,  because  he  knows  the  lan- 
guage and  he  does  have  the  cards  to  back  him  up.  This  atti- 
tude almost  always  results  in  some  form  of  teaching  ineffi- 
ciency. The  fact  that  the  instructor  knows  the  language  may 
lead  him  to  model  variations  of  the  lines  to  be  memorized. 

This  is,  of  course,  terribly  confusing  for  beginners  who  are 
trying  to  memorize  a crystallized  version  with  the  help  of 
perfectly  correlated  tapes.  Versatility  is  a fine  thing,  but 
inadvertently  teaching  several  patterns  simultaneously  for  the 
same  dialog  line  can  result  only  in  student  uncertainty,  con- 
fusion and  frustration. 

Another  breakdown  of  teaching  efficiency  occurs  when  an  in- 
structor who  does  not  know  his  lines  has  to  read  each  one  in 
full  before  he  can  model  it,  or  as  he  models  it.  The  result 
is  a waste  of  time  and  a lack  of  complete  and  constant  contact 
with  his  class.  Especially  the  non-natives  who  lack  self- 
confidence  in  the  use  of  the  target  language  are  likely  to  be 
guilty  of  this  failing.  Needless  to  say,  the  non-native  who 
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is  not  fully  confident  of  his  fluency  will  find  it  comforting 
to  know  by  heart  all  that  his  students  are  expected  to  learn 
by  heart.  Furthermore,  if  memorization  of  certain  materials 
builds  student  confidence  in  second-language  use,  it  can 
surely  do  the  same  thing  for  the  instructor. 

Cue  cards  also  facilitate  the  work  with  pattern  drills.  The 
instructor  should  be  quite  familiar  with  the  drill  material, 
but  he  can  not  be  expected  to  know  by  heart  the  succession  of 
drills  and  the  cues  within  them.  Cards  with  the  beginnings  of 
each  drill,  followed  by  all  the  cues,  assure  the  instructor 
freedom  from  book  and  desk.  The  cards  need  not  include  the 
responses  unless  the  instructor  is  himself  uncertain  in  the 
language.  Such  cards  actually  represent  a complete  and 
detailed  lesson  plan.  The  stack  for  any  given  day  can  also 
include  selected  cards  from  previous  material  which  is  to  be 
reviewed. 


Normal  Tempo 

In  general,  all  utterances  should  be  spoken  at  a normal  tempo. 
It  is  true,  of  course,  that  some  people  speak  more  slowly  than 
others.  However,  the  goal  is  to  speak  at  the  rate  of  the 
average  native  speaker.  If  the  instructor  does  not  do  this, 
the  students  will  not  get  the  full  benefit  of  the  laboratory, 
where  they  will  hear  all  drill  material  spoken  at  a normal 
tempo. 

The  instructor  has  two  simple  ways  of  testing  his  own  rate  of 
speech.  He  can  compare  it  with  the  rate  on  the  tapes  and  try 
to  adjust  accordingly  if  the  taped  speech  is  faster,  or  he  can 
simply  be  alert  to  repeated  complaints.  If  the  students  are 
sure  that  the  taped  speech  is  too  fast  for  them  to  follow,  it 
is  very  likely  that  the  tempo  in  class  is  too  slow. 

It  is  extremely  important  to  use  a normal  tempo  from  the  very 
beginning.  Instructors  who  fail  to  do  this  will  find  that 
subsequent  acceleration  causes  problems.  Known  elements,  when 
suddenly  spoken  more  rapidly  than  ever  before,  become  diffi- 
cult or  even  unknown  because  they  sound  different  at  the 
faster  rate.  It  is  doing  the  students  a favor  to  condition 
them  from  the  start  to  the  target  language  as  they  will  even- 
tually have  to  perceive  it  from  the  mouths  of  native  speakers 
at  home  or  abroad. 
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Use  of  English 


Much  has  been  said  in  the  literature  on  audiolingual  ap- 
proaches about  never  using  English  in  class  or  using  it  only 
during  a few  minutes  especially  reserved  for  the  purpose. 

This  is  a policy  which  is  not  recommended  here.  In  fact,  it 
is  contrary  to  one  of  the  major  tenets  of  applied  linguistics. 
The  students  must  know  at  all  times  what  they  are  saying. 

Since  audiolingual  drill  lines  are  based  on  familiar  elements, 
there  should  be  little  need  for  English  when  they  are  prac- 
ticed. But  the  vehicles  for  new  vocabulary  and  grammar  are  a 
different  matter.  New  material  that  is  to  be  mastered  without 
recourse  to  the  book  should  always  be  clarified  by  the  in- 
structor. The  most  efficient  way  to  clarify  meaning  is 
through  the  use  of  English.  At  the  beginning  it  is  impossible 
anyway  to  keep  English  out  of  students'  heads;  English  is  the 
only  world  of  meaning  they  have.  No  matter  what  is  done  to 
try  to  explain  circuitously  in  the  foreign  language  or  through 
histrionics  what  something  means,  the  students  will  come  to  a 
conclusion  in  English. 

To  be  sure,  there  are  many  concrete  lexical  items  that  do  not 
beg  for  translation.  But  it  is  probably  most  efficient  simply 
to  provide  a translation  for  every  new  line  unless  a transla- 
tion is  too  obviously  unnecessary.  The  gains  achieved  by  try- 
ing to  by-pass  English  excessively  are  of  dubious  value.  Just 
the  loss  of  valuable  time  in  such  efforts  is  difficult  to  jus- 
tify. 


Inference 

In  order  to  give  the  student  maximal  opportunity  from  the  very 
start  to  infer  the  meaning  of  new  utterances,  it  is  a good 
idea  to  model  each  utterance  several  times  and  then  give  the 
students  an  opportunity  to  guess  the  meaning.  If  they  can  not 
infer  the  meaning,  the  instructor  can  then  provide  the  English. 
The  power  of  inference  should  be  nurtured  at  every  opportunity 
because  inferential  skill  will  make  the  student  a better  lis- 
tener and  reader  than  he  would  otherwise  be.  Guessing  the 
meaning  of  an  utterance  that  has  been  modeled  has  the  advan- 
tage inherent  in  the  principle  of  self-testing  and  reinforce- 
ment: the  student  tries  to  infer  meaning  and  learns  immedi- 

ately whether  or  not  he  is  correct.  When  he  discovers  that  he 
can  successfully  guess  the  meaning  of  many  new  utterances  from 
context  and  other  clues  he  will  gradually  develop  the  confi- 
dence needed  to  make  guessing  a habit. 


Question  Period 


Although  questions  about  meaning  and  pronunciation  should  be 
dealt  with  briefly  when  they  arise  in  students'  minds,  there 
is  some  value  in  reserving  a block  of  a few  minutes  at  the  be- 
ginning or  end  of  an  hour  for  other  questions,  such  as  those 
that  concern  grammar.  The  end  of  the  hour  is  probably  prefer- 
able because  it  is  easier  to  limit  the  amount  of  time  devoted 
to  such  activity.  Moreover,  the  questions  that  arise  in  stu- 
dents' minds  during  a given  class  period  ought  to  be  answered 
on  the  same  day.  Three  or  four  minutes  just  before  the  bell 
rings  will  normally  suffice.  If  the  students  are  regularly 
provided  such  an  opportunity,  they  will  cooperate  willingly 
and  refrain  from  interrupting  routine  instruction  unnecessar- 
ily. The  instructor  can  easily  persuade  his  class  that  all 
will  learn  more  if  frequent  interruption  of  rapid  drill  work 
is  avoided.  Since  instructors  all  too  often  find  themselves 
still  teaching  when  the  bell  rings,  it  is  good  management  to 
appoint  a timekeeper  who  can  signal  the  instructor  when  the 
agreed-upon  time  for  questions  has  arrived. 


Language  Laboratory  Use 

As  for  the  manner  of  laboratory  use,  it  is  impossible  to  offer 
valid  suggestions  for  every  conceivable  situation.  However, 
if  the  lab  is  versatile  and  is  used  as  a library,  where  stu- 
dents go  as  they  please  and  check  out  and  use  tapes  instead  of 
books,  it  is  sensible  to  suggest  that  they  go  more  than  once 
for  every  assignment , but  normally  only  for  half  an  hour  at  a 
time.  During  the  pre-reading  stage  of  a course,  it  is  very 
helpful  to  the  pacing  if  students  can  get  to  the  lab  at  least 
three  times  for  every  assignment.  After  work  with  the  book 
begins,  this  can  be  reduced  to  two  lab  sessions. 

If  the  machines  can  reverse  the  tapes,  it  is  well  to  advise 
students  to  make  full  use  of  this  process  whenever  difficulty 
in  imitating  or  in  responding  to  new  cues  arises.  This  advice 
is  also  applicable  in  a laboratory  designed  for  listening 
practice  only.  If  a stimulus  sentence,  a cue  or  a confirma- 
tion by  the  master  voice  is  not  absolutely  clear,  it  is  wise 
to  reverse  the  tape  and  try  again.  This  suggestion,  of 
course,  has  no  validity  if  the  tapes  are  in  cartridges  and 
constitute  endless  loops. 
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PART  II  TEACHING  CONTEMPORARY  GERMAN 


Reliable  research  evidence  regarding  the  effects  of  pre-read- 
ing versus  no  pre-reading  instruction  is  still  lacking.  How- 
ever, experimentation  with  pre-reading  instruction  at  the 
University  of  Colorado  employing  materials  similar  to  those  in 
CONTEMPORARY  GERMAN  has  resulted  in  excellent  ability  with  the 
sound  system  of  German.  For  this  reason,  the  present  book  is 
designed  so  that  it  can  be  withheld  from  a class  until  at 
least  the  first  four  Units  have  been  mastered.  Conflicts  be- 
tween English  and  German  grammar  are  kept  to  a minimum  in  the 
early  Units  and  there  are  no  writing  exercises  until  the  end 
of  Unit  4 is  reached. 

It  is  also  possible  and  commendable  to  withhold  the  book  from 
a class  until  one  or  more  Units  beyond  Unit  4 have  been 
covered.  In  this  case,  the  incorporated  writing  drills  can 
simply  be  postponed  until  after  the  class  turns  to  the  book. 
Again,  experimentation  has  indicated  that  as  many  as  the  first 
ten  Units  can  be  done  as  pre-reading  work  with  excellent  re- 
sults . 

Each  of  the  fourteen  dialog  Units  begins  with  a dialog  and 
supplement  in  which  the  new  structure  and  vocabulary  are  intro 
duced.  Translations  and  explanatory  notes  are  provided  for 
these.  The  dialog  Units  also  include  audiolingual  drills,  vo- 
cabulary building  through  study  of  compounds  and  derived  forms 
and  complete  grammatical  explanations  with  special  attention 
given  to  the  differences  between  German  and  English.  Writing 
begins  at  the  end  of  Unit  4 and  is  built  up  in  very  gradual 
steps. 

It  is  suggested  that  all  dialogs  be  memorized  by  the  class. 

If  students  control  the  samples  of  language  contained  in  the 
fourteen  dialogs,  they  will  have  oral  control  of  the  basic 
structures  of  German.  The  drills  will  develop  a degree  of 
versatility  that  can,  with  additional  years  of  study,  lead  to 
a mastery  of  German. 

In  the  seven  reading  Units,  new  vocabulary  is  introduced  at 
the  rate  of  one  new  word  in  every  thirty-five  running  words 
and  page  glosses  are  in  German.  No  new  structures  are  intro- 
duced in  the  reading  Units.  Questions  and  answers,  inference 
studies,  phonology  review  and  writing  practice  are  included. 

In  addition,  there  is  one  grammar-reading  Unit,  Unit  20,  on 
the  indirect  discourse  subjunctive,  and  one  recombination 
reading  Unit,  Unit  11,  the  first  of  the  reading  Units. 
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It  is  assumed  throughout  this  discussion  that  a language  lab- 
oratory and  the  correlated  tapes  are  available  for  memorizing 
the  dialogs  and  mastering  the  audiolingual  drills.  It  is 
possible,  however,  to  make  effective  use  of  the  book  without  a 
lab  because  all  of  the  responses  to  the  audiolingual  drills 
are  printed  in  the  book  for  immediate  confirmation  or  correc- 
tion. Where  a lab  is  not  available,  progress  will  naturally 
be  slower  because  much  more  oral  practice  will  be  needed  in 
class. 


Language  of  the  Classroom 

No  firm  position  is  taken  here  regarding  the  use  of  English  or 
German  as  the  language  of  the  classroom  for  directions,  as- 
signments, explanations  and  the  like.  This  is  a matter  for 
the  individual  instructor  or  department  to  decide.  To  be 
sure,  English  versions  of  the  new  material  are  suggested  to 
transmit  meaning  and  the  introductions  to  the  drills  are  in 
English  so  as  to  increase  self-teachability.  Self-instruction 
is  effective  only  if  the  student  is  fully  aware  of  meaning  and 
of  the  purpose  of  every  drill  or  series  of  drills.  The  more 
the  student  can  acquire  by  himself,  the  more  time  the  instruc- 
tor will  have  for  the  difficult  work.  But  the  English  intro- 
ductions to  drill  material  need  not  keep  the  instructor  from 
using  German  as  the  language  for  classroom  management  or  from 
encouraging  the  students  to  respond  in  German  whenever  they 
can. 


Teaching  a Dialog 

Freedom  to  teach  increases  considerably  if  the  instructor 
knows  the  dialogs  by  heart.  It  is  also  of  psychological  value 
to  demonstrate  that  memorizing  a dialog  is  not  beyond  the  cap- 
abilities of  the  instructor  himself.  However,  the  instructor 
has  to  be  concerned  with  much  more  than  just  modeling  dialog 
lines.  For  example,  while  listening  for  and  noting  down  mis- 
pronunciations during  dialog  recitations,  it  is  often  diffi- 
cult for  an  instructor  to  prompt  a stalled  student  efficiently 
without  the  aid  of  the  written  text.  For  this  reason  cue 
cards  are  suggested.  The  condensed  drills  for  the  early  Units 
which  are  given  in  Part  IV  of  this  Handbook  may  be  used  in 
place  of  regular  cue  cards. 

An  effective  way  to  teach  a dialog  for  memorization  is  to  be- 
gin by  modeling  a line  several  times  at  normal  tempo.  In 
doing  this  the  instructor  makes  certain  that  every  member  of 
the  class  can  see  his  face  for  most  or  all  of  the  modelings. 
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After  three  or  four  repetitions  it  is  time  to  indicate  mean- 
ing. Until  meaning  is  clearly  established,  the  students 
should  be  encouraged  to  infer  as  much  as  possible.  Wherever  a 
conflict  with  the  equivalent  English  structure  occurs,  it  may 
be  helpful  to  provide  a literal  rendering  in  English  in  addi- 
tion to  a natural,  idiomatic  translation. 

After  that,  one  or  more  additional  modelings  are  needed.  Then 
the  instructor  can  call  for  a full  choral  response.  He  can 
signal  for  as  many  such  responses  as  he  deems  advisable  by 
holding  up  that  many  fingers.  Two  or  three  will  normally  suf- 
fice . 

This  procedure  can  be  followed  by  choral  response  to  another 
modeling  or  two,  depending  on  how  well  it  is  going,  and  then 
by  one  or  more  choral  responses  from  different  groups  in  the 
class:  right  half,  left  half,  or  front  row,  back  row,  and  the 
like.  In  reducing  the  choral  volume  in  this  way  the  instruc- 
tor has  a better  opportunity  of  identifying  anyone  who  is  hav- 
ing difficulty.  At  any  rate,  it  is  important  to  call  on  in- 
dividuals next  for  imitations  of  the  line,  which  is  always  re- 
modeled by  the  instructor  unless  the  previous  student's  per- 
formance was  loud  and  clear  and  also  perfect  enough  to  serve 
as  the  stimulus. 

Once  the  safety  level  has  been  reached,  that  is,  the  point  at 
which  imitations  are  quite  satisfactory,  the  next  line  can  be 
modeled  in  the  same  way  and  the  work  with  it  can  proceed  as 
before.  Then  the  two  can  be  put  together  in  choral  and  indi- 
vidual response  after  being  re-modeled  together.  This  process 
goes  on  until  the  portion  to  be  assigned  has  been  thoroughly 
covered. 

During  any  of  the  work  with  the  dialogs  or  the  attending 
audiolingual  drills,  the  errors  that  are  detected  should  al- 
ways be  dealt  with  in  a manner  that  is  not  embarrassing  to  the 
student.  If  he  does  not  respond  very  well  to  a re-modeling  of 
the  stimulus,  it  is  helpful  to  call  on  two  or  three  other  in- 
dividuals, follow  with  a choral  response  or  two,  and  then  re- 
turn to  the  student  who  had  difficulty  for  another  trial  or 
two.  If  the  problem  still  prevails,  it  should  not  be  forgot- 
ten, but  rather  the  instructor  should  come  back  to  it  from 
time  to  time  with  the  same  student  until  the  performance  is 
satisfactory. 

With  the  exception  of  the  first  and  second  dialogs,  probably 
no  more  than  half  of  each  new  dialog  should  be  brought  to  the 
safety  level  during  one  period.  In  some  cases  the  situation 
may  suggest  that  a fourth  of  a dialog  is  as  much  as  can  fruit- 
fully be  brought  to  the  safety  level.  This  may  well  apply  to 
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some  of  the  later  dialogs  with  relatively  long  and  difficult 
lines,  especially  those  in  Units  12,  14  and  l8. 

All  dialogs  can  be  brought  to  the  safety  level  in  class  with 
books  closed  and  memorized  in  the  lab  without  the  aid  of  books 
Students  who  rely  on  the  book  instead  of  the  laboratory  for 
overlearning  in  solitude  will  often  acquire  faulty  habits  from 
one  day  to  the  next  and  these  must  be  corrected  through  lots 
of  individual  work  in  class.  Also,  the  students  should  be  con 
stantly  reminded  about  the  interference  problem,  so  that  those 
who  tend  to  acquire  faulty  habits  will  let  the  lab  assist  in 
overlearning. 


Modeling  Tempo 

Although  maintaining  a normal  speaking  tempo  is  of  utmost  im- 
portance, there  is  no  point  in  asking  for  imitation  of  utter- 
ances that  are  not  properly  perceived.  If  the  instructor 
feels  that  his  students  can  not  understand  a certain  line  un- 
less he  does  speak  more  slowly,  he  can  model  the  line  several 
times  at  a normal  rate  and  then  a time  or  two  at  a reduced 
rate.  Modeling  at  a reduced  rate  does  not  necessarily  mean 
speaking  the  individual  words  unnaturally  slowly,  but  it  may 
simply  mean  pausing  between  words  or  phrases  to  give  the  stu- 
dents a chance  to  absorb  the  difficult  elements.  But  after 
providing  the  decelerated  version,  it  is  imperative  to  return 
to  the  normal  rate  for  one  or  more  additional  modelings  before 
calling  for  student  response.  In  general,  the  student  should 
not  practice  abnormally  decelerated  utterances,  but  an  occa- 
sional exception  to  this  principle  may  well  be  in  order  when 
it  comes  to  serious  trouble  spots. 

The  same  thing  applies  to  single  words  that  are  improperly 
perceived  and  imitated.  There  is  no  harm  in  modeling  a diffi- 
cult word  piecemeal  for  the  learner  if  the  word  is  then  also 
modeled  normally  before  the  focus  on  the  problem  comes  to  an 
end.  Occasionally,  it  is  also  helpful  to  have  a student  break 
down  the  sounds  and/or  sound  clusters  of  a word  that  is  caus- 
ing him  trouble . For  example , in  the  expression  du  machst , a 
student  may  confuse  the  verb  with  macht's.  The  instructor  can 
then  model  mach',  have  it  imitated,  next  model  mach’s,  have  it 
imitated  and  finally  model  machst  slowly  and  have  it  imitated 
just  as  slowly:  mach-s-t.  If  the  student  succeeds,  which  is 
very  likely,  the  instructor  should  follow  up  with  machst  and 
du  machst  as  normally  spoken  and  have  these  imitated.  The 
troublesome  expression  can  then  be  modeled  and  imitated  in  the 
context  of  the  entire  utterance  from  which  it  came. 
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Backward  Build-Up 


If  students  encounter  difficulty  in  imitating  a long  dialog 
line,  the  instructor  can  resort  to  the  backward  build-up:  he 
can  model  the  last  portion  of  the  utterance,  ask  for  a re- 
sponse, then  come  forward  by  small  segments,  always  completing 
the  expanding  line  to  its  end.  This  procedure  preserves  the 
proper  intonation  and  permits  modeling  at  a normal  rate.  It 
also  puts  the  emphasis  on  practice  with  the  later  segments  of 
the  utterance,  where  the  limitations  of  the  memory  span  often 
cause  most  of  the  difficulty. 

Backward  build-up  can  also  be  used  for  individual  words.  The 
practice  with  machst , for  example,  could  then  begin  with  st, 
followed  by  the  entire  word  machst. 


Recitation  of  Dialog 

At  some  point  before  a Unit  can  be  considered  completed,  the 
students  should  be  asked  to  recite  the  entire  dialog  by  heart. 
If  this  is  done  chiefly  with  pairs  of  students,  each  taking 
one  role,  every  student  can  readily  be  called  upon.  However, 
this  should  not  be  done  with  all  students  during  the  same 
period.  There  is  always  the  danger  of  boredom.  It  is  better 
to  have  several  pairs  volunteer  on  one  day,  several  more  on 
the  next  and  so  on  until  all  have  had  the  opportunity  to  re- 
cite the  dialog.  Finally,  those  who  have  not  yet  volunteered 
should  be  told  when  they  will  be  expected  to  perform. 

As  long  as  the  student  doesn't  know  which  role  he  may  be 
called  on  to  take,  it  is  not  really  necessary  to  have  him  do 
the  opposite  role  as  well.  However,  the  instructor  must  de- 
cide to  what  extent  performance  is  needed  and  how  time  can  be 
saved.  If  everything  is  going  quite  well,  it  may  even  be 
justifiable  to  change  pairs  in  the  midst  of  a dialog  in  the 
interest  of  saving  time  and  avoiding  inattentiveness  from  too 
many  dialog  recitations. 

Having  students  volunteer  for  dialog  recitation  is  a strategy 
that  helps  overcome  two  human  problems  that  always  seem  to 
prevail:  every  class  has  some  slow  students  who  are  thus 
assisted  by  the  performances  of  the  more  gifted;  every  class 
has  some  intraverted  students  who  are  thus  encouraged  by  the 
extraverts.  In  addition,  time  can  be  saved  by  having  the  stu- 
dents who  are  confident  enough  to  volunteer  perform  first  be- 
cause they  are  likely  to  know  the  dialog  well  and  will  go 
through  it  with  precision  and  dispatch.  The  modelings  of 
these  volunteers  are  usually  of  such  quality  that  they  can  be 
accepted  as  good  enough  to  benefit  the  slower  people. 
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Since  reciting  a dialog  by  heart  is  something  of  an  ordeal,  it 
is  best  not  to  interrupt  a student  unnecessarily.  Any  errors 
he  may  make  can  be  noted  mentally  or  on  paper  and  then  dealt 
with  after  the  task  is  completed.  Patience  and  humor  rather 
than  irritation  and  ridicule  are  the  ingredients  that  serve 
the  instructor  best  in  his  role  as  master  of  ceremonies  in 
dialog  work. 


Prompting 

It  does  not  seem  necessary  to  insist  that  students  be  able  to 
recite  an  entire  dialog  from  memory  without  some  prompting. 
After  all,  the  important  thing  is  to  know  the  samples  of  lan- 
guage in  the  material.  If  the  student  can  prove  that  he  knows 
them  when  given  a one-  or  two-word  start  on  a few  of  the 
lines,  he  has  accomplished  what  is  needed.  Dialog  recitation 
should  not  be  a test  of  the  memory  span  except  insofar  as  cor- 
rect samples  of  language  are  elicited. 

A useful  procedure  in  assisting  students  during  the  process  of 
memorizing  and  reciting  a dialog  is  to  indicate  on  the  black- 
board the  relative  length  of  the  lines  and  the  punctuation. 

To  illustrate  this,  the  following  represents  the  first  few 
lines  of  the  dialog  of  Unit  9: 


Variety 

One  can  hardly  expect  students  to  memorize  a whole  dialog  be- 
fore anything  else  is  attempted  in  a given  Unit.  Variety  is 
needed  and  so  is  time  for  absorption.  Therefore  it  is  good 
procedure  to  work  with  some  of  the  drills  of  the  new  Unit 
while  the  dialog  is  being  memorized.  To  facilitate  this  the 
dialogs,  beginning  with  Unit  3»  are  arranged  in  two  scenes  or 
parts,  and  the  directed  dialog  drills  and  the  questions  and 
answers  are  also  presented  in  two  parts  that  correlate  with 
those  of  the  dialog.  The  instructor  can  vary  his  teaching  by 
proceeding  with  part  1 of  the  directed  dialog  and/or  the 
questions  and  answers  while  he  is  still  bringing  part  2 of  the 
dialog  to  the  safety  level.  In  Units  3-6  the  supplements  are 
also  presented  in  two  parts  that  can  be  done  in  the  same  way. 
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Overlapping  of  Units 


A given  Unit  does  not  have  to  be  completed  before  the  follow- 
ing one  is  begun.  Once  the  later  drills  and  other  material  in 
a Unit  are  reached,  there  is  no  harm  in  beginning  to  bring  the 
dialog  of  the  next  Unit  to  the  safety  level.  Such  a procedure 
tends  to  accelerate  the  pace  of  the  course  without  diminishing 
the  quality  of  student  work.  This  is  particularly  noticeable 
with  respect  to  dialog  recitations.  The  students  who  have  not 
yet  volunteered  to  recite  the  current  dialog  from  memory  are 
nudged  into  the  realization  that  the  time  has  come  to  catch  up 
with  the  rest  of  the  class.  Another  effect  is,  of  course, 
that  more  variety  is  injected  into  the  course. 

Occasional  rapid  choral  and  individualized  review  of  dialogs 
is  advisable.  It  is  also  necessary  from  time  to  time  to  re- 
view the  difficult  drills.  The  instructor  will  readily  recall 
the  drills  that  will  serve  best  when  it  is  clear  that  certain 
grammatical  features  are  not  yet  habits.  The  index  includes 
references  to  all  the  drills. 


Pre- Dialog  Warm-Up 

Some  instructors  may  want  to  give  their  students  some  pre- 
dialog training  aimed  at  preparing  some  of  the  new  features  of 
the  dialog  to  come.  Although  no  such  material  is  provided,  it 
is  one  of  the  areas  in  which  the  imagination  and  resourceful- 
ness of  the  teacher  can  supplement  the  course  to  advantage. 
Covering  some  of  the  new  structures  and  lexical  items  in  a 
different  context  can  be  useful  in  several  ways:  1)  The  need 
for  translation  during  presentation  of  the  actual  dialog  lines 
will  be  reduced  to  the  degree  that  the  pre-dialog  work  pro- 
vides coverage.  2)  The  abundance  of  new  vocabulary  and  struc- 
ture is  reduced  to  a more  manageable  level,  so  that  work  with 
the  dialog  itself  progresses  relatively  more  smoothly  and 
efficiently.  3)  The  amount  of  direct  association  between 
lines  and  meaning  is  increased  relative  to  the  extent  of  pre- 
dialog activity.  4)  Pre-dialog  warm-ups  add  variety  to  the 
teaching  process. 

There  is  no  assurance  that  taking  time  out  to  engage  in  pre- 
dialog drill  will  result  in  an  overall  saving  of  time.  More- 
over it  is  not  recommended  for  Units  1-4,  since  new  context 
may  inadvertently  introduce  sounds  or  sound  clusters  for  which 
the  students  have  not  yet  been  carefully  prepared. 
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Class  and  Lab  Work  with  Audiolingual  Drills 

Since  learning  a new  language  is  largely  a matter  of  learning 
a new  set  of  habits,  a language  laboratory  provided  with  the 
correlated  tapes  for  this  course  can  take  over  much  of  the 
burden  of  the  drill  work  necessary  to  form  the  proper  habits. 
Many  of  the  drills  need  only  be  introduced  in  class  with  one 
or  two  sample  lines.  Some  drills  can  simply  be  assigned  for 
lab  practice  without  pre-lab  sampling.  The  repetition  drills 
or  the  examples  that  precede  so  many  of  the  drill  series  may 
well  be  done  regularly  in  class  by  way  of  preparing  the  stu- 
dents for  efficient  lab  work.  In  the  case  of  moderately  dif- 
ficult drills,  it  is  helpful  to  run  through  a few  of  the  sub- 
stitutions or  transformations  as  well.  However,  there  is  no 
need  for  doing  every  line  of  every  drill  in  class  before  the 
students  go  to  the  lab  for  additional  learning  and  overlearn- 
ing. Only  the  extremely  difficult  drills  require  full  pre-lab 
treatment.  The  individual  Unit  commentaries  in  Part  III  in- 
clude suggestions  on  the  extent  to  which  instructor  leadership 
may  be  needed. 

Moreover,  the  instructor  need  not  feel  that  all  drill  lines 
must  be  covered  in  class  after  laboratory  practice  with  them 
has  been  completed.  It  is  important,  of  course,  to  spot-check 
the  results  of  lab  work.  If  the  results  are  satisfactory  with 
a few  randomly  chosen  lines  of  any  given  drill,  it  is  safe  to 
move  on  to  the  next.  The  instructor  can  thus  save  time  and 
concentrate  on  the  drills  that  the  students  find  troublesome. 
It  is  here  that  his  teaching  skill  is  especially  challenged. 

In  the  Unit  commentaries,  predictions  as  to  possible  short- 
cuts in  checking  and  probable  points  of  unusual  difficulty  are 
set  forth.  There  is  admittedly  a lot  of  guesswork  in  these 
predictions  because  of  the  many  variables  from  one  teaching 
situation  to  the  next . 

In  order  to  stretch  the  auditory  powers  of  the  student  with 
respect  to  different  voice  qualities,  the  tapes  include  a va- 
riety of  male  and  female  voices  up  the  age  ladder.  The  in- 
structor can  easily  provide  additional  listening  practice.  He 
may,  for  example,  want  to  conduct  the  course  essentially  in 
German.  He  and  a colleague  may  want  to  trade  classes  occa- 
sionally, so  as  to  give  the  students  in  both  groups  experience 
with  other  voices. 


Self-Drilling  and  Self-Testing 

To  supplement  the  work  in  the  laboratory  after  pre-reading  in- 
struction has  ended,  students  should  be  encouraged  to  use  the 
book  as  if  it  were  a simple  teaching  machine.  A plastic  card 
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is  provided  for  this  purpose.  The  student  can  move  the  card 
down  a column  of  drill  lines,  exposing  the  cue  only,  giving 
his  response  and  then  exposing  the  response  in  the  book  for 
reinforcement  or  correction.  Wherever  he  has  trouble  he  can 
try  again.  In  going  through  this  process  in  solitude,  it  is 
well  for  the  student  to  give  his  responses  aloud. 

Such  use  of  the  book  is  also  possible  in  memorizing  the  dia- 
logs. The  student  can  expose  the  title  of  the  dialog  and  let 
it  be  the  stimulus  for  the  first  covered  line.  The  response 
can  then  be  exposed  and  checked.  At  the  same  time  it  becomes 
the  stimulus  for  the  next  line  and  so  on. 

The  process  of  exposing  stimuli  and  then  the  responses  that 
have  been  attempted  can  also  be  applied  to  the  questions  on 
the  readings,  since  suggested  answers  are  provided. 

The  use  of  the  book  as  a kind  of  teaching  machine  becomes  es- 
pecially important  wherever  the  laboratory  is  inadequate  in 
one  way  or  another  or  where  a lab  does  not  exist.  The  self- 
study  approach  can  be  intensified  according  to  the  situation. 
The  plastic  card  may  also  be  useful  for  the  student  who  is 
willing  to  grant  the  course  the  time  it  requires  but  who  finds 
it  impossible  to  spend  enough  time  in  the  lab. 

Finally,  individual  differences  deserve  consideration.  The 
best  students  do  not  need  the  laboratory  as  much  as  the  rest. 
The  plastic  card  can  be  a substitute  for  the  lab  for  students 
who  are  having  no  trouble  with  the  sound  system.  If  the  fa- 
cilities are  crowded  to  begin  with,  it  will  do  no  harm  to  en- 
courage the  talented  people  to  use  the  laboratory  sparingly, 
so  as  to  make  room  for  those  who  need  it  most. 


First  Reading  Experience 

The  first  experience  in  reading  can  readily  be  postponed  at 
least  until  Unit  4 has  been  covered.  When  the  transition  to 
reading  is  made,  the  instructor  must  be  very  attentive  to  stu- 
dent pronunciation.  Unfortunately,  pre-reading  instruction 
does  not  eliminate  the  problem  of  interference.  On  the  other 
hand,  the  longer  reading  is  postponed,  the  more  the  problem  is 
reduced.  Errors  that  manifest  themselves  will  not  be  so  ex- 
asperatingly  persistent.  But  they  will  occur  and  even  the 
best  students  will  inadvertently  let  the  associations  between 
English  sounds  and  symbols  interfere  with  the  reading  of 
German. 

The  instructor  can  promptly  guide  his  students  back  into  mak- 
ing the  proper  associations  by  reminding  them  of  the  sounds 
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used  when  the  material  was  recited  from  memory.  The  important 
thing  is  to  detect  each  error  when  it  occurs  and  to  take  imme- 
diate corrective  steps  so  that  the  flaw  will  not  become  a new 
habit.  For  this  reason  the  first  attempts  at  reading  should 
be  made  by  individual  students  rather  than  by  the  entire  class 
in  chorus. 

Reading  should  begin  with  the  reading  of  the  first  dialog  and 
supplement.  Then  the  remainder  of  the  dialogs  and  supplements 
that  have  been  covered  should  be  read  before  any  writing  takes 
place.  The  instructor  who  chooses  to  give  pre-reading  instruc- 
tion for  more  than  four  Units  — and  this  is  commendable  — 
can  postpone  all  writing  exercises  until  all  of  the  pre-reading 
dialogs  and  supplements  have  been  read  in  class.  It  is  quite 
feasible  to  do  this  even  if  the  first  ten  Units  are  treated  as 
pre-reading  instruction. 

In  any  case , those  who  accept  the  suggestion  that  at  least  the 
dialogs  of  all  audiolingual  Units  should  be  memorized  without 
the  book  are  advised  to  read  them  with  their  classes  subse- 
quently. In  doing  this,  interference  will  again  and  again 
contaminate  articulation  and  should  be  dealt  with  immediately. 


Phonetic  Alphabet 

Although  one  can  find  good  arguments  favoring  the  teaching  of 
the  International  Phonetic  Alphabet  (IPA),  a knowledge  of  the 
transcriptions  is  not  indispensable  either  for  teaching  or 
learning  from  CONTEMPORARY  GERMAN.  There  is  no  doubt  that  the 
passive  ability  to  read  phonetic  transcriptions  is  a useful 
tool  for  the  learner.  The  active  ability  to  transcribe  German 
into  the  IPA  may  not  in  itself  be  valuable  for  the  beginner, 
but  it  does  secure  the  ability  to  read  transcriptions  correct- 
ly. It  also  tends  to  make  the  learner  more  alert  to  the 
sound  system  and  more  conscious  of  precision  in  the  production 
of  sounds  and  sound  clusters. 

In  the  reading  Units,  the  new  words  that  do  not  follow  the 
predictable  German  pattern  of  pronunciation  and/or  stress  are 
transcribed  in  the  glosses.  A recognition  knowledge  of  the 
IPA  will  therefore  be  helpful.  Students  who  continue  far 
beyond  the  first  year  of  study  will,  of  course,  find  a famil- 
iarity with  the  IPA  very  helpful  in  using  the  standard  refer- 
ence works  that  employ  the  transcriptions. 
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Writing 


The  work  in  writing  begins  at  the  end  of  Unit  4 with  very- 
simple  exercises  with  the  alphabet  and  it  proceeds  through 
word,  phrase  and  dialog  copying  to  sentence  completion,  para- 
graph writing  and  finally  to  report  and  story  writing.  In- 
structors who  wish  to  put  even  more  emphasis  on  writing  than 
is  provided  will  have  no  difficulty  extending  the  exercises 
incorporated  in  the  course. 

It  is  quite  feasible  to  provide  extra  practice  in  writing  by 
using  some  of  the  more  difficult  audiolingual  drills  as  writ- 
ing exercises.  This  can  be  done  by  simply  omitting  the  re- 
sponses as  is  the  case  with  the  drills  which  are  printed  in 
this  Handbook.  Drill  9 in  Unit  7i  for  instance,  is  one  that 
will  require  more  than  the  usual  amount  of  practice  and  re- 
view; it  is  therefore  ideally  suited  for  extra  writing  prac- 
tice. The  same  thing  might  apply  to  any  other  drill  with 
which  a given  class  has  difficulty. 

Many  of  the  drill  lines  lend  themselves  well  to  expansion 
writing.  After  attributive  adjectives  are  controlled  at  the 
end  of  Unit  10,  attributive  adjectives  can  be  added  in  writing 
to  some  of  the  earlier  material.  Drill  5 in  Unit  6 is  a good 
example  of  this.  Every  other  line  could  be  assigned  for  the 
insertion  of  an  appropriate  attributive  adjective.  Something 
similar  can  readily  be  done  with  drills  7 t 8 and  11  in  the 
same  Unit. 

The  drills  on  singular  and  plural  nouns  under  the  word  study- 
sections  can  also  be  used  for  various  types  of  expansion  or 
transformation  writing.  Adjectives  and  adverbs  can  be  in- 
serted and  the  tenses  can  be  changed  in  re-writing.  Extra 
writing  practice  with  these  particular  drills  also  has  the  ad- 
vantage of  providing  review  of  the  plurals  of  nouns. 


Copying 

It  is  suggested  in  Units  5-8  that  the  dialogs  of  Units  1-4  be 
copied  as  one  series  of  steps  in  early  writing  practice.  This 
will  be  done  very  well  by  everyone  if  the  instructor  is  suffi- 
ciently demanding.  A high  standard  announced  in  advance  will 
suffice  to  inspire  meticulous  copying.  If  a perfect  paper  is 
required  for  an  "A,"  the  majority  of  the  class  will  soon  sub- 
mit perfect  papers.  Then  if  the  grade  is  reduced  by  one  let- 
ter for  each  error,  practically  no  one  will  fail.  On  the  other 
hand,  if  the  grading  is  more  lenient,  the  number  of  errors 
will  increase  accordingly. 
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Although  the  copying  of  only  the  first  four  dialogs  is  sug- 
gested in  the  book,  it  is  helpful  to  have  additional  ones 
copied  as  well.  Perhaps  all  of  them  should  be  copied  as  home- 
work after  they  have  been  memorized. 


Dictation 

A good  class  exercise  in  writing  skill  is  the  dictation  of  a 
dialog  that  is  known  by  heart  and  has  once  been  copied.  The 
instructor  can  assign  an  entire  dialog  for  dictation  without 
hesitation  because  it  is  so  well  known,  and  then  dictate  only 
a few  selected  lines.  This  is  quite  worthwhile,  even  though 
some  may  feel  that  it's  too  easy.  It  isn't.  If  a high  stan- 
dard is  demanded,  it  will  clearly  identify  the  various  levels 
of  achievement  among  the  students  in  this  aspect  of  writing 
skill. 


Versatility  in  Expression 

It  is  the  responsibility  of  the  instructors  to  help  students 
strive  for  maximal  versatility  in  speaking  and  writing.  The 
text  instigates  as  much  of  this  as  is  feasible. 

The  drawings  can  be  used  as  stimulators  for  talking  and  writ- 
ing. For  the  most  part  the  scenes  can  be  discussed  within  the 
limits  of  the  vocabulary  which  the  students  will  acquire  from 
Unit  to  Unit.  Although  all  of  the  details  of  the  drawings  for 
the  early  Units  can  not  be  discussed  immediately,  they  add  to 
the  possibilities  in  later  work.  To  some  extent,  the  succes- 
sive drawings  include  representations  of  some  previous  content 
and  students  can  be  encouraged  to  add  new  content  to  that  ac- 
tually in  the  dialogs.  The  opportunity  to  combine  the  content 
of  two  or  more  dialogs  challenges  the  student  to  use  a maximum 
of  the  linguistic  resources  at  his  command.  A good  oral  exer- 
cise is  one  in  which  a number  of  students  participate  in  chain 
fashion  in  the  recounting  of  the  amalgamated  contents.  Work 
of  this  type  should  result  in  ever-increasing  versatility  of 
speech. 

In  oral  composition  the  students  should  limit  themselves  to 
the  vocabulary  they  know.  They  ought  to  be  discouraged,  for 
example,  from  asking,  "What's  the  word  for  ...?"  or  "How  do 
you  say  ...?"  because  they  probably  won't  remember  anyway.  An 
inexperienced  teacher  can  avoid  the  embarrassment  of  having  to 
admit  he  doesn't  know  a certain  word,  which  may  be  a word  he 
has  never  had  occasion  to  learn,  such  as  "artichoke,"  "perma- 
nent wave"  or  "apogee,"  if  it's  understood  by  all  that  the  art 
of  speaking  circuitously  within  the  limits  of  the  known 
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material  is  a major  objective  of  the  course.  Fluency  with 
small  talk  is  the  best  foundation  for  subsequent  expansion  of 
the  range  of  speech. 

Most  of  what  has  just  been  said  about  guided  oral  composition 
is  applicable  to  guided  written  composition  as  well.  The 
drawings  can  serve  as  stimulators  in  much  the  same  way. 


Translations  and  Translation  Notes 

There  is  no  need  for  the  instructor  to  do  anything  in  class 
with  the  printed  translations  and  translation  notes.  The 
translations  are  reminders  and  the  notes  are  intended  for 
homework  to  supplement  the  class  presentations.  The  notes 
clarify  most  of  the  vocabulary  and  grammar  problems  and  supply 
such  features  as  the  gender  and  plural  of  new  nouns,  the  prin- 
cipal parts  of  new  verbs,  the  comparative  and  superlative 
forms  of  adverbs  and  adjectives.  It  will  save  much  valuable 
class  time  if  the  instructor  advises  the  student  to  check  the 
translations  and  the  notes  before  raising  questions  that  may 
already  be  answered  there. 


Word  Formation 

Most  of  the  material  in  the  sections  on  word  formation  is  also 
for  student  use  during  home  study.  The  instructor  will  proba- 
bly wish  to  assign  them  regularly  and  also  check  on  the  work 
subsequently.  This  applies  especially  to  the  non-taped  sec- 
tions on  the  singular  and  plural  of  nouns  which  are  initiated 
in  Unit  6.  A lot  of  practice  with  plural  formation  is  essen- 
tial if  the  correct  active  use  of  plurals  is  to  become  habitu- 
ated behavior.  The  use  of  the  plastic  card  in  the  preparation 
of  these  drills  is  especially  helpful.  If  the  instructor  is 
demanding  enough  regarding  plural  forms,  the  students  will 
probably  prepare  them  satisfactorily. 


Grammar 

While  basic  German  grammar  is  described  in  some  detail,  there 
is  no  compelling  reason  for  going  over  it  in  class.  The  dis- 
cussions provided  are  there  for  student  consumption.  Some 
members  of  the  class  will  not  even  need  to  spend  much  time  on 
them  at  home.  The  drill  directives  clarify  the  most  important 
features,  so  that  the  grammar- minded  students  will  find  the 
summary  descriptions  quite  familiar.  But  the  instructor  is 
advised  to  ask  his  class  to  read  the  grammar  sections  because 
they  organize  the  language  system  and  they  include  a few 
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points  that  are  for  one  reason  or  another  not  drilled.  Ques- 
tions on  grammatical  theory  will  come  up,  of  course,  and  they 
should  not  be  discouraged.  It  is  usually  the  slower  students 
and  the  grammatically-oriented  best  students  who  are  eager  to 
discuss  grammar  in  class. 


Reading  Units 

The  reading  Units  have  some  features  in  common,  which  will  be 
pointed  out  here  and  which  will  then  not  need  any  individual 
Unit  comments. 

In  all  of  these  Units  except  Unit  11  there  is  new  vocabulary 
which  is  introduced  at  the  rate  of  one  word  in  about  thirty- 
five  known  running  words.  This  is  not  just  an  average  rate; 
the  new  terms  are  quite  evenly  spread.  Easy  cognates,  loan 
words,  proper  names  and  words  of  foreign  origin  that  are  simi- 
lar in  the  two  languages  are  not  charged  against  the  one-in- 
thirty-five formula. 

The  rationale  behind  the  new-word  policy  in  the  readings  is 
that  the  direct  association  that  has  been  fostered  up  to  this 
point  should  not  be  undone  by  an  excessive  lexical  load.  Too 
many  new  words  force  the  student  to  decode  entire  passages. 

He  has  to  engage  in  matching  the  new  lexical  items  with  Eng- 
lish equivalents.  If  the  new-word  density  is  too  high,  he  is 
even  likely  to  decipher  the  known  items  via  English  in  order 
to  keep  his  mental  continuity  in  one  language.  This  would 
obviously  be  a giant  step  in  the  wrong  direction. 

In  order  to  facilitate  more  rather  than  less  direct  associa- 
tion, most  of  the  new  words  are  repeated  one  or  more  times  as 
soon  as  possible.  Also,  except  for  Unit  23 1 each  new  word  is 
employed  in  a question  and/or  it  is  elicited  in  the  answer. 

The  goal  is  more  than  just  activating  new  words;  it  is  direct 
associations  between  the  new  symbols  and  their  referents. 

The  glosses  on  the  pages  facing  the  reading  selections  are  in 
German  so  as  to  foster  as  much  direct  association  as  possible. 
It  is  not  argued  here  that  such  a strategy  will  keep  English 
equivalents  from  entering  students'  minds.  However,  once 
meaning  is  established,  the  constant  practice  with  the  lan- 
guage will  help  the  students  to  gradually  banish  English 
equivalents . 

Words  that  do  not  follow  the  usual  rules  of  German  pronuncia- 
tion are  given  with  phonetic  transcriptions  on  the  facing 
page. 
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The  superscript  "gM  for  "guess"  is  used  with  numerous  guess- 
able  words  in  the  reading  text  as  a constant  reminder  that 
guessing  is  no  crime.  It  should  help  break  the  strong  ten- 
dency students  have  to  look  up  everything  that  is  new. 

Since  phonology  should  never  be  neglected,  the  reading  Units 
include  a systematic  review  of  the  critical  sounds.  It  is 
recommended  that  these  sections  on  the  sound  system  be  as- 
signed and  checked  subsequently.  The  check  can  be  accom- 
plished quite  rapidly  and  the  time  spent  will  be  worth  it. 

The  writing  practice  includes  no  translation.  The  goal  is  to 
avoid  the  habit  of  word  matching.  Translation  is  an  art  that 
should  probably  be  postponed  until  the  student  has  a far 
greater  linguistic  repertoire. 

The  word  study  sections  are  intended  for  student  practice  in 
the  art  of  inference.  They  begin  with  easily  guessable  words 
and  gradually  move  toward  items  that  are  impossible  to  guess 
without  the  provided  context.  Many  of  the  words  in  these  sec- 
tions are  employed  as  known  passive  vocabulary  in  subsequent 
readings.  Therefore  a class  should  be  held  responsible  for  at 
least  a passive  knowledge  of  the  words  to  be  inferred  in  these 
sections . 

The  regular  drill  on  the  singular  and  plural  of  new  nouns 
should  always  be  assigned  and  checked.  The  habitual  proper 
use  of  the  plastic  card  for  this  exercise  can  be  very  helpful 
in  preparation. 


Lab  Work  on  Reading  Selections 

The  readings  are  all  on  tape  because  practice  in  listening 
comprehension  is  so  often  neglected  later  on  in  a beginning 
course.  It  seems  judicious  to  require  students  to  use  the 
tapes  for  sustained  listening  practice.  Audiolingual  drills 
provide  a good  start  in  the  acquisition  of  listening  power, 
but  this  is  not  enough.  A highly  developed  capacity  for  under- 
standing the  other  fellow  is  indispensable  in  conversation. 

It  is  also  the  best  way  to  bring  one's  own  range  of  speech 
above  the  level  of  small  talk. 

Just  how  to  advise  a class  regarding  the  use  of  the  book  and 
tapes  for  practice  with  the  readings  is  up  to  the  instructor. 

It  would  seem,  however,  that  each  selection  should  be  done  at 
least  once  from  the  book  and  at  least  once  from  the  tape. 

Which  should  come  first  may  be  an  arbitrary  matter.  Some  in- 
structors may  want  to  suggest  two  readings  in  the  lab  while 
also  listening  to  the  correlated  tape.  Inasmuch  as  the  master 
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voice  marshals  the  words  and  phrases  into  their  appropriate 
stress  and  breath  groups,  listening  while  reading  should  fa- 
cilitate the  process  of  getting  meaning.  On  the  other  hand, 
listening  power  may  be  stretched  more  if  the  student  has  to 
rely  on  his  ears  only.  Perhaps  three  steps  are  useful: 
l)  Read  the  selection  at  home;  2)  read  it  in  the  lab  and 
listen  simultaneously;  3)  listen  to  it  without  the  book. 


Questions  on  Readings 

One  set  of  questions  and  answers  is  printed  in  the  book  and 
another  set,  which  deals  with  the  other  half  of  the  new  words, 
is  available  to  the  student  on  tape  only.  The  taped  questions 
are  reprinted  in  this  Handbook  for  the  convenience  of  the  in- 
structor. The  student  should  be  held  responsible  for  both 
sets  of  questions  if  he  is  to  activate  all  new  words. 

Although  correct  answers  to  the  questions  are  suggested,  more 
than  one  correct  formulation  is  almost  always  possible.  The 
student  need  not  consider  his  answer  faulty  if  it  differs  from 
the  one  provided.  He  should  rather  be  encouraged  to  increase 
his  versatility  in  this  regard.  The  formulation  provided  can 
serve  as  reassurance  of  his  own  efforts  through  comparison. 
Some  students  will  no  doubt  regularly  settle  for  the  answer 
given.  But  even  this  limited  approach  will  at  least  furnish 
them  with  a correct  response  and  prevent  practicing  an  incor- 
rect one.  At  any  rate,  one  can  hope  that  such  practice  will 
eventually  release  the  student  from  the  furnished  pattern. 


Supplementary  Reading 

The  readings  in  the  text  can,  of  course,  be  supplemented  if 
time  permits.  If  this  is  done  a caution  is  in  order.  Inas- 
much as  the  programmed  nature  of  the  included  readings  fosters 
a high  degree  of  direct  association,  it  would  be  unfortunate 
to  plunge  the  students  into  materials  with  a high  density  of 
new  lexical  items.  Supplementary  readings  should  for  this 
reason  not  even  be  attempted  until  after  the  completion  of  all 
the  Units.  After  that  only  the  easiest  authors  should  be 
read.  Some  authors  that  might  well  receive  first  considera- 
tion are  Wolfgang  Borchert , Luise  Rinser,  Hans  Bender, 

Heinrich  Boll,  Kurt  Kusenberg,  Manfred  Hausmann,  Use 
Aichinger,  Gunther  Eich,  Paul  Alverdes,  Marie  Luise  Kaschnitz 
and  Gerd  Gaiser.  Depending  somewhat  on  the  particular  selec- 
tions chosen,  the  above  order  of  names  equates  fairly  well 
with  ease  of  readability  of  their  writings. 
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PART  III  SPECIFIC  SUGGESTIONS  FOR 
TEACHING  THE  UNITS 


The  discussions  which  follow  offer  some  suggestions  for  han- 
dling the  specific  problems  of  the  various  Units.  For  the 
most  part,  no  attempt  is  made  to  indicate  the  time  which  may 
be  required  for  each  task  because  of  the  variables  from  one 
teaching  situation  to  the  next.  However,  it  should  be  noted 
that  although  it  is  very  important  to  treat  the  first  four 
Units  thoroughly  and  completely  in  class,  there  is  a danger  in 
staying  with  them  for  too  long.  The  vocabulary  and  conflicting 
structures  in  these  Units  are  so  simple  that  few  problems  will 
be  encountered.  Taking  too  much  time  for  them  can  generate  a 
casual  psychological  set  that  will  be  difficult  to  break  later. 
Just  because  students  have  no  books  to  work  with  and  because 
the  more  talented  people  will  quickly  master  the  material, 
there  is  the  danger  that  the  course  will  later  get  less  prepa- 
ration time  than  it  requires. 

Not  more  than  three  periods  should  be  needed  for  the  first 
Unit  and  some  work  with  the  second  Unit  should  begin  on  the 
third  day.  The  second  Unit  can  probably  be  done  in  three  to 
four  days  and  the  third  Unit  should  be  started  during  this 
time.  The  third  Unit  will  take  about  four  days  and  the  fourth, 
perhaps  five.  After  that  more  time  will  be  needed  except  for 
the  reading  Units. 

After  the  completion  of  Units  1-4,  there  is  no  longer  any  com- 
pelling reason  for  going  through  every  line  of  every  drill  be- 
fore assigning  the  work  for  overlearning  in  the  lab.  Only  the 
most  difficult  drills  require  complete  pre-lab  treatment.  Be- 
ginning with  the  commentaries  for  Unit  5i  the  possible  short- 
cuts in  class  presentation  are  pointed  out.  At  the  same  time, 
the  few  drills  that  may  need  complete  pre-lab  coverage  are  also 
singled  out. 

Neither  is  it  necessary  to  conduct  a post-lab  check  on  every 
line  of  every  drill.  A spot  check  on  most  of  the  drills  after 
Unit  4 will  suffice.  Again,  the  difficult  drills  that  deserve 
more  complete  post-lab  practice  will  be  identified  in  the  com- 
mentaries. 

Inasmuch  as  Units  21-23  are  reading  Units,  the  course  can  log- 
ically be  considered  complete  at  the  end  of  Unit  20  because 
all  of  the  basic  German  grammar  will  have  been  covered. 

Another  logical  stopping  point  is  the  end  of  Unit  18,  espe- 
cially if  the  instructor  does  not  consider  the  special  sub- 
junctive to  be  of  great  importance  in  a first-year  course. 
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The  Units  that  are  not  covered  in  the  first  year  can  then  be 
done  at  the  beginning  of  the  second,  so  that  the  students  will 
get  the  additional  practice  with  programmed  reading. 


Unit  1 

The  simplicity  of  Unit  1 was  dictated  by  the  determination  to 
avoid  all  sounds  that  could  cause  real  difficulty.  The  sounds 
for  ch,  1,  r,  the  umlaut  vowels  and  some  additional  vowels 
do  not  occur.  Nevertheless,  it  is  important  to  watch  student 

III  imitation  of  certain  sounds  in  Unit  1 carefully,  especially 
the  long,  close  and  pure  vowels  that  occur  in  ja,  du,  da,  nie, 
na,  siehst.  Any  detected  tendency  to  pronounce  these  with  an 
off-glide  or  to  make  them  too  short  should  be  corrected  imme- 
j diately.  The  precision  expected  from  the  very  beginning  will 
determine  the  quality  of  pronunciation  the  students  will  have 
! throughout  the  course. 

A normal  speaking  tempo  on  the  part  of  the  instructor  should 
j prevail  in  stimulus  presentations  and  on  the  part  of  students 
in  their  responses.  The  contrastive  features  of  grammar  that 
1 may  cause  trouble  are  best  clarified  with  literal  renderings 
in  English.  For  example,  the  first  potential  trouble  spot  is 
in  line  2:  du  kannst  Eis  kaufen.  Here  the  instructor  can 
offer  the  idiomatic  English,  "you  can  buy  some  ice  cream," 
follow  up  with  "you  can  ice  buy"  and  then  repeat  the  idiomatic 
version. 

The  next  contrastive  feature  is  in  line  6 and  it  can  be 
treated  in  the  same  way:  "What  are  you  going  to  have?"  — 
f,What  take  you?"  — "What  are  you  going  to  have?"  This  pro- 
cedure may  also  be  necessary  with  several  of  the  patterns  that 
! follow  in  Unit  1 and  in  many  instances  throughout  the  course. 

The  supplement  is  preparatory  to  the  audiolingual  drills  of 
the  Unit  and  need  not  be  given  much  time,  especially  since  the 
dialog  also  contains  most  of  the  patterns. 

j 

Since  it  is  assumed  that  the  students  do  not  have  a book,  the 
discussions  of  the  phonology  can  be  of  direct  benefit  only  to 
the  instructor.  He  is  advised  to  pass  on  to  the  class  the 
cautions  included.  After  students  have  the  text,  they  will  be 
free  to  study  the  phonology  on  their  own.  The  pronunciation 
drills  need  coverage  in  class,  with  the  instructor  as  modeler. 
They  are  also  taped,  so  that  they  can  be  assigned  for  over- 
learning in  the  lab. 

It  would,  of  course,  be  contrary  to  the  rationale  for  pre- 
reading  and  pre-writing  instruction  to  discuss  spelling  at 
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this  point  or  to  write  any  German  words  on  the  blackboard. 
Also,  there  are  a few  items  in  the  translation  notes  which 
should  not  even  be  mentioned  because  they  contain  sounds  that 
do  not  come  up  until  later.  For  example,  the  notes  for  Unit  1 
include  the  infinitive  konnen,  but  the  short  o-umlaut  sound 
does  not  occur  until  Unit  2.  The  masculine  article  der  also 
appears  in  the  notes  for  Unit  1,  whereas  the  r-sounds  are  not 
treated  until  Unit  3.  The  best  policy,  anyway,  is  to  ignore 
the  translation  notes  throughout  the  course  and  let  the  stu- 
dents use  them  for  reference  after  pre-reading  instruction  has 
ended. 

The  audiolingual  drills  ought  to  be  presented  in  their 
entirety  in  class  and  brought  up  to  the  safety  level.  One 
presentation  of  each  stimulus  will  probably  suffice,  since  the 
preparatory  work  with  the  dialog  and  supplement  will  have  laid 
the  ground  work.  The  drills  should  be  assigned  for  over- 
learning in  the  lab  and  checked  subsequently.  The  reason  for 
recommending  triple  complete  coverage  of  the  drills  in  the 
early  Units  (pre-lab,  lab,  post-lab)  is  that  this  is  the  foun- 
dation for  all  that  is  to  come  in  phonology,  morphology,  syn- 
tax and  lexicon. 


Unit  2 

Sounds  that  differ  markedly  from  English  are  added  in  Unit  2. 
The  purity  and  quantity  of  the  vowels  is  the  major  phonologi- 
cal problem.  The  instructor  will  need  to  watch  especially  for 
the  imitations  of  Sonne,  so,  schon,  iiben,  tuchtig,  Madchen, 
sehe,  mochte.  Some  instructors  may  justifiably  not  care  to 
differentiate  between  the  stem  vowel  sounds  of  such  words  as 
Madchen  and  sehe.  Some  students  will  have  trouble  with  the 
sounds  for  ch  as  in  nachmittag  and  ich.  A reminder  that  Eng- 
lish "huge"  has  a sound  similar  to  these  will  help.  The  suc- 
cession of  ch-sounds  in  the  following  will  bear  watching:  Das 
mochte  ich  auch;  ich  sehe  dich  doch  noch  nicht. 

If  the  longer  lines  cause  trouble , the  backward  build-up  is 
useful.  Line  17  is  a good  example  with  which  to  illustrate 
the  procedure:  First  practice  auf  dem  Podium  stehen;  then 
expand  to  noch  nicht  auf  dem  Podium  stehen;  next  add  dich 
doch,  ich  sehe  and  finally  Oh,  oh.  The  build-up  can  be  even 
more  gradual  if  necessary.  This  process  preserves  the  proper 
intonation,  makes  normal  tempo  feasible  and  provides  the  most 
practice  with  the  later  sentence  portions,  which  are  always 
the  hardest  to  remember  if  lines  are  learned  only  from  front 
to  back. 
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Students  who  have  difficulty  with  the  initial  consonant  sounds 
in  Sonne,  wie,  stehen,  spotte,  zum  and  the  like  may  have 
peeked  at  the  text.  If  mispronunciations  of  these  do  occur,  a 
little  talk  about  interference  is  in  order.  If  a student  pro- 
nounces German  die  like  English  "die",  for  example,  there  can 
be  no  doubt  that  some  kind  of  visual  interference  has  taken 
place . 

The  supplement  adds  to  the  learning  of  question-and-answer 
patterns  begun  in  Unit  1.  Most  of  the  answers  employ  some 
content  from  the  dialog  that  is  not  contained  in  the  questions 
This  is  a start  tha^:  will  gradually  lead  to  more  and  more  ver- 
satility of  expression.  Specifically,  the  supplement  is  also 
direct  preparation  for  the  exercise  with  questions  and  answers 
In  going  through  this  exercise,  correct  variations  from  the 
ij  answers  provided  should  be  encouraged. 

I As  in  Unit  1,  complete  coverage  of  the  audiolingual  drills  in 
; class,  in  the  lab  and  again  in  class  is  highly  desirable. 

It  is  suggested  here  by  way  of  a reminder  that  safety-level 
j work  with  the  dialog  and  supplement  of  Unit  3 can  fruitfully 
;j  begin  before  Unit  2 is  completed. 


Unit  3 

The  sounds  for  1 and  r occur  for  the  first  time  in  Unit  3. 
Mastery  of  these  sounds  is  very  difficult  for  speakers  of  Eng- 
lish. If  all  the  other  critical  sounds  are  well  controlled  by 
the  class,  the  instructor  is  relatively  free  to  watch  for  dif- 
ficulties with  1 and  r.  The  phonetic  transcription  indicates 
the  variation  in  the  r-sound.  The  discussion  on  phonology 
offers  suggestions  and  drills  that  should  help  the  instructor 
achieve  acceptable  pronunciations  of  both  these  sounds. 

Beginning  with  this  Unit  every  dialog  has  five  exchanges  in 
each  of  two  scenes  or  parts.  The  directed  dialog  drill  and 
the  question-and-answer  section  are  also  arranged  in  two  parts 
that  correlate  with  the  two  parts  of  the  dialog.  The  supple- 
| ments  in  Units  3-6  are  likewise  divided  into  two  parts.  It  is 
therefore  possible  to  engage  in  variety  of  presentation  of 
material  and  actual  drill  work.  Once  part  1 of  the  dialog  has 
i been  brought  to  the  safety  level,  the  instructor  can  begin 
work  with  part  1 of  the  supplement,  the  directed  dialog  and 
the  questions  and  answers.  All  of  these  can  help  the  process 
of  memorizing  the  dialog  itself. 

The  supplement  introduces  dependent  word  order,  which  then  be- 
comes the  standard  type  of  stimulus  in  the  directed  dialog. 
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Patient  work  with  the  supplement  will  be  rewarding.  Once  a 
class  catches  on  to  the  transformations  required  in  the  re- 
sponses, this  drill  will  work  quite  smoothly.  Only  the  longest 
lines  will  trouble  some  students,  chiefly  because  of  limita- 
tions of  the  memory  span. 

The  instructor  should  relay  the  information  about  definite 
articles  in  section  V,B  to  his  class.  He  can  also  present 
orally  section  V,C  on  word  formation  or  defer  this  and  call 
attention  to  it  after  the  students  have  books,  when  they  will 
be  able  to  go  through  it  by  themselves. 

Some  oral  class  work  with  the  noun  lists  in  section  V,D  is 
needed  in  order  to  prepare  for  the  drill  work  in  the  same  sec- 
tion. These  drills  should  be  done  orally  and  assigned  for  re- 
view with  the  plastic  card  after  students  have  the  book. 
Slighting  these  gender  drills  will  result  in  subsequent  ineffi- 
ciency. Especially  the  final  block,  in  which  der-,  die-  and 
das-nouns  are  mixed,  should  be  done  until  every  student  con- 
trols the  genders.  It  is  well  to  scramble  the  order  of  the 
stimuli  upon  each  repetition  of  the  drill. 


Unit  4 

The  difficult  consonant  clusters  of  German  complete  the  inten- 
sive treatment  of  the  sound  system.  Difficulties  can  be  ex- 
pected, especially  with  nichts,  laufst,  rutscht,  lachst, 
rechts,  AngstschweiB,  rucksichtslosen , tauschst,  zweiund- 
zwanzigsten,  zwolf  and  nachts.  Patient  work  striving  for  good 
imitations  of  these  words  will  help  prevent  the  formation  of 
erroneous  habits  with  the  same  clusters  in  future  Units. 

The  subject  pronoun  portion  of  part  1 of  the  supplement  con- 
tains no  vocabulary  beyond  part  1 of  the  dialog,  so  that  it 
can  be  presented  before  the  second  half  of  the  dialog  is  in- 
troduced. Since  noun-pronoun  agreement  in  German  represents 
a serious  conflict  with  English,  this  item  and  its  equivalent 
in  part  2 deserve  careful  preparation. 

The  numbers  are  included  here  because  the  two  numbers  in  the 
dialog  naturally  invite  them  and  they  have  to  be  treated  at 
some  time.  Not  very  much  time  need  be  spent  on  them.  The 
irregularities  receive  thorough  treatment  in  the  audiolingual 
drills. 

The  imitation  drills  in  the  phonology  should  not  be  slighted, 
nor  should  a discussion  of  the  glottal  stop  culminating  in  the 
final  minimal  pair  drill. 
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The  audiolingual  drills  place  a heavy  emphasis  on  noun-pronoun 
agreement.  If  students  have  trouble  with  them,  it  will  help 
to  review  the  noun  lists  in  the  word  study  sections. 

Although  some  instructors  may  wish  to  withhold  the  book  from 
the  students  throughout  additional  Units  and  postpone  reading 
and  writing,  the  steps  for  this  transition  begin  with  section 
V of  Unit  4 and  will  be  treated  here.  Learning  the  names  of 
the  letters  of  the  alphabet  is  useful  and  should  be  done  with 
the  leadership  of  the  instructor.  He  can  pronounce  the  names 
while  the  students  follow  them  and  the  transcriptions  in  part 
A,  section  V.  This  should  be  done  more  and  more  rapidly  sev- 
eral times  a day  over  several  days  while  the  work  with  Unit  5 
proceeds.  After  the  alphabet  is  memorized,  students  should  be 
asked  to  name  the  letters  as  they  follow  the  scrambled  list  in 
V,B  and  V,C.  After  this  becomes  automatic,  the  instructor  can 
dictate  one  or  both  of  the  scrambled  lists  with  books  closed 
and  then  ask  the  students  to  open  their  books  and  check  the 
results.  A few  minutes  a day  for  this  succession  of  alphabet 
drills  will  prepare  the  class  for  the  writing  exercises  in 
Unit  5. 

At  this  point,  reading  of  the  first  four  dialogs  and  supple- 
ments can  begin.  This  can  be  done  while  the  audiolingual  work 
with  Unit  5 proceeds.  The  class  turns  to  the  first  dialog  in 
the  book  and  the  instructor  reads  it  aloud  at  normal  speed 
while  the  students  follow  the  text.  The  instructor  then  calls 
on  individuals  to  read  until  all  have  had  an  opportunity.  At 
this  critical  point  the  instructor  must  be  extremely  alert  to 
the  problem  of  interference.  When  some  of  this  is  detected  — ■ 
and  it  will  be  — corrective  measures  are  in  order  immediately. 

In  order  to  ascertain  whether  students  are  really  reading  and 
not  reciting  from  memory,  the  instructor  can  ask  them  to  read 
the  lines  in  reverse , that  is , beginning  with  the  last  word  of 
a line  and  coming  forward,  word  by  word.  Thus,  for  example, 
the  title  of  Unit  1 would  result  in  Inge  Tante  seine  und  Hans. 
Students  learn  to  do  this  very  quickly  and  very  well. 

A question  period  should  be  provided  after  this  first  experi- 
ence in  reading.  The  matter  of  capitalizing  nouns  will  come 
up  and  so  will  the  difference  between  ie  and  ei.  Such  a ques- 
tion period  will  also  be  needed  after  each  of  the  next  two  or 
three  dialogs  are  read. 

Reading  the  first  four  dialogs  and  supplements  can  be  extended 
over  several  days  or  it  can  be  accomplished  in  a more  concen- 
trated time  span.  This  does  not  seem  to  matter  much,  except 
that  extending  it  over  several  successive  days  will  make  for 
more  daily  variety. 
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After  the  class  has  caught  up  in  reading,  the  students  should 
be  encouraged  to  study  as  homework  all  the  other  sections  of 
the  Units:  the  phonology,  the  word  studies  and  the  grammar. 
Special  attention  may  be  called  to  the  effectiveness  of  con- 
stant review  of  the  audiolingual  drills  with  the  plastic  card 
after  they  have  been  done  without  the  book.  Especially  the 
drills  that  may  have  caused  difficulty  should  be  singled  out 
for  such  review. 


Unit  5 

A thorough  treatment  of  the  present  tense  is  the  main  objec- 
tive of  Unit  5.  The  dialog  chiefly  extends  the  variety  of  ver- 
bal forms  and  uses  in  the  present  tense.  It  should  be  learned 
by  heart  as  before,  with  the  help  of  the  teacher  and  the  lab, 
and  then  it  should  be  read  aloud  in  class. 

The  verbs  in  the  supplement  are  presented  in  paradigm  form, 
constituting  an  organized  system  as  a prelude  to  the  drills. 
Noun  and  pronoun  subjects  are  included  in  order  to  foster  the 
proper  associations.  The  standard  form  of  address  is  also  in- 
cluded in  the  form  of  questions  in  which  there  can  be  no  doubt 
about  the  meaning  of  Sie  when  it  is  heard  in  context. 

The  time-telling  expressions  are  complete  enough  to  enable  the 
instructor  to  work  with  a clock  or  a replica  of  a clock  face 
which  can  be  set  to  any  time  of  day.  In  the  travel  expres- 
sions, separable  prefixes  are  emphasized  to  prepare  for  drills 
which  include  all  of  the  separable  prefix  verbs  taught  in  the 
first  five  Units. 

It  is  not  necessary  to  present  every  line  of  this  supplement 
in  class.  A good  beginning  with  each  verb  should  suffice  to 
make  lab  work  efficient.  The  same  is  true  of  the  remainder  of 
the  supplement.  Since  the  numbers  are  presumably  controlled 
at  this  point,  judicious  samplings  of  the  time  and  travel  ex- 
pressions will  be  adequate  as  preparation  for  lab  work. 

Pre-lab  class  work  with  the  directed  dialog  can  also  be  re- 
duced to  a few  pairs  of  lines.  The  students  should  be  ready 
to  learn  and  overlearn  the  major  portion  of  this  drill  on 
their  own  in  the  lab. 

The  paradigm  structure  of  the  verb  system  is  deliberately 
broken  up  in  the  verb  drills.  Strong  associations  between  sub- 
ject and  required  verb  forms  are  needed  in  developing  fluency 
in  speech.  There  is  little  if  any  advantage  in  associating 
ich  with  du  and  du  with  er,  for  instance,  or  habe  with  hast 
and  hast  with  hat.  Pre-lab  work  with  the  first  two  or  three 
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lines  of  verb  drills  1-10  will  be  sufficient  to  enable  the 
student  to  let  the  lab  do  the  complete  job. 

, Drills  11  and  12  are  stimulated  with  English  cues  in  order  to 
focus  attention  on  the  contrastive  features  involving  the  pro- 
gressive and  emphatic  forms  of  English.  These  two  drills  may 
cause  some  difficulty  and  should  therefore  be  done  once  in 
their  entirety  in  class. 

I Drills  13,  14  and  15  should  solidify  a feeling  for  the  Gen- 
ii trastive  grammar  involving  the  separable  prefixes  of  German 
I and  their  English  equivalents.  The  examples  and  two  or  three 
of  the  stimuli  and  responses  will  undoubtedly  suffice  to  pre- 
pare the  students  well  enough  for  the  work  with  the  tapes. 

| Drill  16  can  be  treated  in  the  same  way.  Drill  17  may  need  to 
be  done  more  completely  as  a pre-lab  exercise  because  of  the 
i alternation  of  time  expressions  and  separable-prefix  infini- 
j tives  in  the  cues.  One  of  the  complete  blocks  of  four  lines 
in  drill  l8  should  be  done  completely  as  a pre-lab  exercise. 

If  it  goes  well,  the  entire  drill  can  be  assigned  for  lab  mas- 
l tery. 

Beginning  with  this  Unit  there  should  be  no  need  at  all  to 
: preview  the  question-and-answer  exercises.  The  lab  work 
j should  suffice  to  prepare  students  for  a subsequent  class 
check.  But  because  of  the  possible  variations  in  the  answers 
; and  the  potent ialities  of  error,  it  is  probably  wise  to  make 
j a complete  post-lab  check. 

; Section  A of  writing  practice  may  seem  at  first  glance  like  an 
unnecessary  small  step  in  developing  writing  skill.  This  is 
I by  no  means  the  case.  Before  plunging  the  student  into  the 
j collective  problems  entailed  in  copying  a whole  dialog,  it  is 
J highly  desirable  to  focus  his  eyes  and  his  mind  on  the  various 
graphic  representations  of  many  of  the  sounds  he  knows.  The 
! exercise  is  also  helpful  in  teaching  phonetic  transcription, 
i The  class  is  not  ready  for  copying  the  first  dialog  until  sec- 
tion A has  been  completed,  checked  and  corrected.  Once  this 
j is  done  section  B can  be  assigned.  Unless  A is  done  and 
checked  in  class,  B should  obviously  not  be  assigned  until 
another  day.  Some  students  will  want  to  copy  the  dialogs  with 
a typewriter  but  this  should  not  be  permitted.  A good  typist 
can  copy  automatically  without  thinking  about  spelling. 

Sections  A and  B of  word  study  are  homework  as  usual.  Sections 
C and  D,  however,  will  be  worth  presenting  in  class  and  check- 
ing subsequently.  The  little  words  and  the  genders  of  nouns 
are  among  the  persistent  problems  of  the  learner. 
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The  grammar  section  is  for  self-study  and  need  not  be  discussed 
in  class  unless  there  are  questions  after  the  homework. 


Unit  6 

This  Unit  focuses  on  the  nominative  and  accusative  cases  in 
varying  contexts.  The  accusative  prepositions  durch,  fur, 
gegen  and  ohne  occur  in  the  dialog;  um  occurred  in  Unit  4 (um 

die  Hausecke  he rum). 

The  supplement  organizes  some  of  the  functional  grammar  needed 
to  round  out  the  Unit.  Since  this  material  is  more  important 
than  most  in  the  acquisition  of  German  grammar,  it  needs  full 
treatment  in  class  before  it  is  assigned  as  lab  work. 

Pre-lab  work  with  the  directed  dialog  can  be  limited  to  a few 
lines . 

Since  der-word  inflections  are  difficult,  it  may  be  wise  to 
run  through  the  entire  repetition  drill  that  organizes  them 
(drill  l)  before  assigning  it.  Drills  2 and  3 are  difficult 
and  will  also  require  more  than  the  usual  amount  of  help  from 
the  instructor.  A class  start  with  each  block  in  drill  4 
should  be  adequate,  and  the  time  saved  will  be  needed  for 
drill  5. 

A similar  pattern  of  emphasis  should  prevail  in  the  ensuing 
six  drills  with  ein-words.  Drill  6 will  benefit  from  thorough 
pre-lab  focus  by  the  instructor.  Drills  7»  8 and  9 gradually 
build  up  the  correct  use  of  ein-words  in  the  nominative  case 
and  are  worth  some  extra  effort.  Drill  10  can  readily  be 
treated  like  drill  4.  A class  start  with  each  block  should 
suffice,  since  the  cues  are  the  correct  accusative  forms.  The 
time  saved  here  should  be  devoted  to  drill  11. 

A good  class  start  with  direct  object  pronoun  drill  12  ought 
to  be  satisfactory  preparation  for  the  lab  work.  Perhaps  the 
example  series  is  all  that  is  needed,  especially  if  the  in- 
structor calls  attention  to  the  identity  of  the  final  sound  in 
den  and  ihn,  die  and  sie,  das  and  es.  Drill  13  will  probably 
need  careful  attention.  It  should  be  done  as  a pre-lab  drill 
and  carefully  checked  in  full  subsequent  to  the  lab  effort. 

Drills  14  and  13  can  readily  be  prepared  in  the  lab  after  the 
examples  have  been  introduced  by  the  instructor. 

Repetition  drill  16  with  fur  can  be  the  student's  lab  respon- 
sibility. The  substitution  drills  17,  l8  and  19  that  follow 
can  also  be  prepared  entirely  in  the  lab  for  a subsequent  spot 
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check  in  class.  By  now  the  accusative  forms  of  the  personal 
pronouns  will  be  produced  quite  automatically. 

Drill  20  is  another  repetition  drill  that  the  students  can 
easily  handle  by  themselves  in  the  lab.  The  complexity  of  the 
triple  alternation  of  object,  verb  and  subject  in  drill  21 
will  require  help.  At  least  the  example  series  and  one  or  two 
of  the  cycles  that  follow  will  be  worth  doing  as  pre-lab  drill 
If  trouble  arises,  perhaps  the  whole  drill  should  be  previewed 
A solid  start  in  class  will  be  adequate  for  drills  22,  23  and 
24  with  the  alternating  ein-  or  der-word  and  noun  as  the  cues. 

Drill  25  on  prices  need  not  even  be  started  in  class. 

The  questions  and  answers  ought  to  be  done  in  their  entirety 
in  class  as  a post-lab  exercise. 

The  writing  practice  in  section  A is  again  calculated  to  pre- 
pare carefully  for  the  copying  of  a dialog,  this  time  the  sec- 
ond one.  The  work  should  be  checked  before  section  B is 
assigned. 

Since  noun  plurals  are  difficult,  the  word  study  will  be  un- 
derstood and  learned  better  if  the  instructor  offers  his  help. 
The  drill  on  singular  and  plural  forms  should  be  assigned  for 
study  with  the  plastic  card  and  checked  thoroughly  with  books 
closed.  It  is  an  unusually  long  drill  because  it  includes  the 
nouns  of  six  Units. 

The  following  nouns  occurring  in  Units  1-6  are  not  classified 
in  the  noun  table  because  plurals  are  rare  or  non-existent. 
They  are  therefore  not  included  in  the  drill  on  plurals:  der 

August,  das  Baden,  der  Dreizehnte,  das  Eis,  der  Eismann,  der 
Ernst,  das  Gift,  die  Jurisprudenz , die  Milch,  der  Milchmann, 
das  Podium,  das  Studieren,  der  Wein. 


Unit  7 

The  grammatical  purpose  of  Unit  7 is  the  intensive  study  of 
all  aspects  of  the  dative  case,  except  for  the  accusative/da- 
tive prepositions.  To  this  end  the  dialog  is  studded  with  da- 
tive forms  of  nouns  and  pronouns  as  indirect  objects,  objects 
of  prepositions  and  objects  of  verbs  that  require  the  dative. 
All  of  the  common  dative  prepositions  occur. 

The  supplement  presents  some  useful  everyday  vocabulary  and 
some  expressions  employing  these  items  in  context.  Since 
quite  a few  of  these  terms  are  new  to  the  student,  the  supple- 
ment should  be  brought  to  the  safety  level  in  class  before  it 
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is  assigned  for  the  lab.  The  two-part  organization  of  the 
supplement  is  dropped  beginning  with  this  Unit. 

The  directed  dialog  can  be  assigned  for  lab  mastery  here  as 
well  as  in  future  Units.  The  student  should  no  longer  need 
any  preparatory  assistance  in  class.  Furthermore,  if  the  in- 
structor wishes  to  economize  on  time,  he  need  only  spot-check 
the  results.  The  instructor  can  point  out  that  working  with 
part  1 of  the  dialog  and  directed  dialog  alternatingly  in  the 
lab  will  facilitate  memorizing  the  dialog.  The  same  applies 
to  part  2,  and  it  can  be  suggested  for  all  remaining  dialog 
Units. 

Repetition  drill  1 will  not  cause  any  trouble  if  the  supple- 
ment is  well  prepared.  The  instructor  may,  however,  wish  to 
present  one  line  for  each  type  of  time  expression:  with  im, 
in  der,  am  and  um.  Drill  2 can  then  simply  be  assigned  and 
spot-checked  subsequently,  including  a selection  of  cues  that 
will  elicit  one  of  each  type  of  expression. 

Drill  3 will  not  pose  any  problems.  However,  drills  4-8  are 
difficult  and  deserve  rather  full  treatment,  including  com- 
plete pre-lab  work,  lab  practice  and  post-lab  checking.  The 
degree  of  thoroughness  with  which  these  are  done  will  deter- 
mine the  degree  of  accuracy  and  fluency  students  will  have 
with  the  dative  for  the  rest  of  the  course.  If  the  dative 
case  appears  to  be  a problem  later,  some  or  all  of  these  four 
drills  might  well  be  reviewed.  The  difficulty  may,  of  course, 
also  stem  from  poor  control  of  noun  genders.  If  so,  appropri- 
ate review  in  this  area  may  be  the  solution. 

Drill  9 on  double  pronoun  substitution  is  very  difficult;  it 
is  included  because  it  deals  with  a basic  problem  that  should 
be  mastered.  The  best  preparation  for  it  is  mastery  of  drills 
4-8.  If  these  are  not  fully  controlled,  drill  9 might  be 
postponed  until  they  are.  It  will  also  help  to  assign  drill  9 
for  writing  practice  after  Unit  8 has  been  completed,  along 
with  the  copying  of  the  fourth  dialog.  After  that,  drill  9 
can  be  attempted  again  orally. 

Drills  10-14  deal  with  verbs  that  require  the  dative.  It 
should  suffice  to  try  out  the  first  few  lines  of  each  before 
lab  overlearning  takes  place.  A fairly  complete  post-lab 
check  is  in  order. 

Drills  15-17  on  the  dative  prepositions  can  be  assigned  for 
lab  work  without  further  ado  and  a post-lab  spot-check  will 
suffice.  A comment  on  the  dative  prepositions  will  be  helpful 
to  the  class.  Drill  l8  should  receive  some  pre-lab  attention 
during  which  the  dative  plural  -n  is  stressed.  A full  check 
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is  recommended.  Drill  19,  in  which  singular  and  plural  nouns 
of  all  genders  occur,  will  need  full  treatment. 

Presentation  of  only  the  example  in  drill  20  is  insufficient; 
the  cues  alternate  between  noun  and  ein-word,  the  genders  are 
mixed  and  some  cues  are  plurals.  It  will  probably  be  helpful 
if  at  least  half  the  drill  becomes  pre-lab  practice. 

Once  the  class  controls  the  drills  with  aufier,  the  remaining 
drills  with  the  dative  prepositions  and  noun  objects  (21-48) 
can  be  done  with  dispatch  as  follows:  drills  21-25,  assign; 
26,  present  the  example  and  assign;  27-31,  assign;  32,  present 
the  example  and  assign;  33-35,  call  attention  to  the  contrac- 
tions with  zu  and  assign;  36,  present  a line  or  two  and  assign 
37,  present  through  the  first  plural  cue  and  assign;  38,  do 
the  example  in  class  and  assign;  39-41,  assign;  42,  present 
two  to  four  lines  and  assign;  43-47,  assign;  48,  call  atten- 
tion to  the  contraction  vom,  go  through  the  first  feminine  cue 
and  assign. 

All  of  drills  21-48  should  be  spot-checked  and  37  and  48 
should  be  checked  completely  for  accuracy  in  the  use  of  con- 
tractions. In  drill  49  one  of  the  blocks  or  a couple  of  lines 
in  each  block  should  be  tried  out  in  class  before  making  the 
drill  a lab  assignment.  A spot-check  should  suffice. 

Drill  50  is  worth  a full  review  in  class.  It  ought  to  be 
given  a complete  check  after  the  lab  practice. 

The  questions  and  answers  can  be  done  at  any  time  after  the 
dialog  has  been  brought  to  the  safety  level. 

Part  A of  writing  practice  should  be  checked  before  part  B is 
assigned. 

The  remainder  of  Unit  7 is  for  student  reference  and  homework. 
Only  the  singular-plural  noun  drill  under  Word  Study  needs 
checking. 


Unit  8 

The  grammar  of  this  Unit  includes  the  dependent  infinitive 
with  and  without  zu,  the  future  tense,  the  modal  auxiliaries 
and  wissen,  the  dative/accusative  prepositions  and  wo-  and  da- 
compounds  . 

The  supplement  ought  to  be  presented  in  its  entirety  in  class 
before  it  is  assigned  for  lab  overlearning.  It  includes  a few 
new  words  that  relate  to  the  subject  of  the  dialog,  as  well  as 
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some  examples  of  the  wo-  and  da-compounds. 

Drill  1 should  be  presented  in  full  and  drill  2 can  be  as- 
signed without  preliminaries.  Drill  2 should  be  checked 
fairly  completely,  especially  as  far  as  separable-prefix  situ- 
ations are  concerned. 

Paradigm  repetition  drill  3 needs  pre-lab  presentation.  A 
brief  explanation  of  the  future  tense  was  probably  offered  in 
presenting  lines  4,  3 and  10  of  the  dialog  but  the  instructor 
may  want  to  repeat  his  comments  here.  A line  or  two  of  drill 
4 should  be  enough  preparation  for  assignment.  A good  check 
ought  to  be  conducted.  Drill  5 may  cause  trouble  chiefly  be- 
cause of  sentence  length.  The  example  and  first  portion 
should  be  presented;  if  it  works  fairly  smoothly,  it  can  be 
assigned.  It  will  need  a good  check.  The  drill  is  good  prep- 
aration for  the  conditional  sentences  with  the  general  sub- 
junctive. 

Drills  6-17  can  be  taught  by  the  lab  in  their  entirety.  This 
is  the  kind  of  practice  which  the  instructor  can  easily  by- 
pass in  class.  A spot  check  will  suffice.  On  the  other  hand, 
the  culminating  drill  l8  should  be  presented  through  the  first 
several  lines  and  given  a complete  post-lab  check. 

For  drills  19  and  20,  a pre-lab  trial  with  the  example  will 
suffice  and  a full  post-lab  check  is  in  order. 

Drill  21  needs  class  presentation  and  then  21-23  can  be  as- 
signed; 22  and  23  should  be  checked  completely.  Drill  24  de- 
serves the  full  treatment : pre-lab  presentation  in  its  en- 
tirety, lab  practice  and  post-lab  check. 

The  dative/accusative  prepositions  are  difficult  for  students 
to  learn  to  use  with  precision,  and  the  sixteen  drills  (23-4l) 
will  therefore  require  more  than  the  usual  amount  of  the  in- 
structor's leadership.  Drills  25  and  26  should  be  modeled  and 
then  repeated  by  the  class  line  by  line.  In  drill  27  it 
should  suffice  to  present  the  first  line  and  new  cue  for  cho- 
ral class  response,  but  the  results  should  be  well  checked 
after  lab  practice.  Drills  28-30  need  complete  treatment: 
pre-lab  practice,  lab  practice,  post-lab  check. 

Drill  31  ought  to  be  discussed,  modeled  and  echoed  as  pre-lab 
preparation.  The  first  several  lines  of  drill  32  should  be 
sufficient  introduction,  but  the  entire  drill  will  need  check- 
ing after  lab  practice. 

Drill  33 i a repetition  drill,  ought  to  be  presented  in  full 
before  assignment  for  lab  rehearsal.  Two  or  three  lines  out 
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of  each  series  in  drill  34  will  be  adequate  class  preparation 
for  the  work  in  the  lab.  It  should  be  checked  in  full.  Drills 
35  and  36  are  of  moderate  difficulty  and  ought  to  be  presented 
thoroughly,  including  the  examples  and  several  lines.  In  cases 
such  as  this,  a series  of  lines  can  be  selected  from  anywhere 
in  the  block.  Drills  37-41  need  substantial  pre-lab  trial  and 
rather  complete  post-lab  checking. 

This  is  also  the  case  with  drills  42-44  on  the  wo-  and  da-com- 
pounds and  drills  45-46  on  the  uses  of  wo?  wohin?  and  woher? 

The  questions  and  answers  can  be  done  at  any  time  after  the 
dialog  is  at  the  safety  level. 

The  writing  practice  of  section  A should  be  performed  and 
checked  before  B is  assigned. 

In  the  remainder  of  the  Unit  only  the  exercise  on  the  singular 
and  plural  of  nouns  needs  the  instructor's  careful  attention. 


Unit  9 

Unit  9 is  a relatively  easy  Unit  dealing  in  the  main  with  weak 
and  strong  verbs  and  the  various  problems  entailed  in  the  for- 
mation and  use  of  the  present  perfect  tense.  The  latter  is 
I also  referred  to  as  the  conversational  past  in  order  to  call 
I special  attention  to  its  common  use  in  conversation.  The 
i|  English-speaking  learner  of  German  has  difficulty  with  this 
:|  functional  contrast.  The  instructor  will  later  need  to  watch 

I carefully  for  student  misuse  of  the  simple  past  (narrative 

past)  when  the  conversational  past  is  the  idomatic  form  to  use. 
The  dialog  contains  enough  forms  of  the  conversational  past  to 
give  the  student  an  introduction  to  its  function  in  German. 

The  supplement  adds  some  time  expressions  and  a few  other  fea- 
tures that  need  treatment.  It  should  be  done  completely  as 
pre-lab  work. 

Inasmuch  as  the  comments  on  drills  have  heretofore  been  quite 
i detailed,  the  instructor  has  by  now  undoubtedly  developed  his 
j own  posture  regarding  the  manner  in  which  any  given  drill 
i should  be  prepared  and  then  checked  after  the  lab  work  has 
1 been  done.  Therefore,  the  comments  on  the  drills  will  become 
more  and  more  sketchy. 

Drills  1-8  can  easily  be  prepared  in  the  lab  and  then  spot- 
checked.  Repetition  drills  9,  11,  13,  15,  17,  19,  21,  23,  25, 
27,  29,  31,  33,  35  might  well  be  introduced  and  imitated  in 
class  before  lab  overlearning,  and  then  the  drills  that  follow 
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each  of  these  can  be  prepared  completely  in  the  lab  and  spot- 
cnecked  subsequently.  Drills  9-36  provide  abundant  practice 
with  the  transformations  from  present  to  present  perfect  tense. 
They  should  develop  a strong  feeling  for  both  form  and  position 
of  participles. 

A few  of  the  transformations  in  drills  37-39  should  be  adequate 
class  preparation  for  the  lab.  A spot  check  on  the  more  diffi- 
cult transformations  will  reveal  whether  or  not  the  lab  prac- 
tice was  sufficient. 

Drill  40  is  a culminating  drill  in  which  weak  and  strong  verbs 
requiring  either  sein  or  haben  are  thoroughly  mixed.  A brief 
class  presentation  will  suffice  but  a thorough  post-lab  check 
is  desirable. 

Drill  4l  is  difficult  because  of  the  length  of  the  lines.  A 
pre-lab  presentation  of  two  or  three  lines  from  each  block  will 
help  the  class  considerably.  A fairly  complete  post-lab  check 
may  be  necessary. 

Drill  42  and  43  deserve  full  treatment. 

The  instructor  may  want  to  have  the  fifth  dialog  copied  as 
additional  writing  practice.  This  applies  to  the  remainder  of 
the  dialogs  as  the  course  progresses.  Part  A of  writing  prac- 
tice in  Unit  9 should  not  give  students  any  difficulty  if 
everything  else  has  been  done  well.  However,  part  B in  Unit  9 
will  require  careful  attention.  The  exercise  is  excellent  for 
separating  those  who  have  developed  a strong  feeling  for  prep- 
ositions and  cases  and  those  who  have  not. 

The  drill  on  singular  and  plural  of  nouns  should  be  done  thor- 
oughly as  usual.  Everything  else  in  Unit  9 is  the  student's 
independent  responsibility. 


Unit  10 

In  Unit  10  the  genitive  case,  the  declension  of  adjectives  and 
apposition  are  added  to  the  accumulated  structure.  The  dialog 
sets  the  stage  for  most  of  the  new  problems  and  the  supplement 
aids  organization.  The  supplement  has  more  than  the  usual 
importance  and  it  should  be  done  quite  thoroughly  in  all  re- 
spects. It  also  contains  some  useful  new  vocabulary. 

Drills  1-13  build  up  the  formation  of  the  genitive  case  in 
very  small  steps.  The  instructor  will  know  from  experience 
how  much  pre-lab  and  post-lab  treatment  each  drill  should  have. 
The  directives  for  drills  3t  5»  7i  9 and  11  may  puzzle  some 
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students  if  they  hear  them  from  tape  only.  But  these  direc- 
tives are  needed  so  that  students  will  be  aware  of  what  they 
are  practicing  in  the  lab.  Drills  16-19  concentrate  on  the 
prepositions  that  require  the  genitive  case.  The  performance 
of  drill  20  should  indicate  whether  or  not  the  preceding  19 
drills  have  done  what  they  were  supposed  to  do. 

Drills  22,  24  and  26,  on  weak  adjective  endings,  are  preceded 
by  directives  that  create  the  necessary  awareness.  The  in- 
structor can  help  by  making  certain  that  these  are  fully  under- 
stood. Drill  33  will  reveal  how  effective  22-32  have  been. 
Drills  38  and  46  are  the  culminating  drills  for  the  series  on 
strong  adjective  endings. 

The  drills  on  the  comparison  of  adjectives  and  adverbs  (49-64) 
are  not  too  formidable.  The  instructor  should  present  number 
49  as  a pre-lab  exercise. 

Drill  65  on  appositives  needs  pre-lab  class  attention  and  drill 
66  should  get  a full  post-lab  check. 

Drill  68  on  the  forms  of  wer  should  be  given  special  attention. 
Because  of  the  complication  of  adjective  agreement  in  a number 
of  lines,  the  drill  may  be  a good  one  for  writing  practice  to 
begin  with.  Then  it  can  be  assigned  for  oral  overlearning. 

The  exercise  on  the  singular  and  plural  of  nouns  should  be 
done  thoroughly  and  this  will  not  be  mentioned  again  in  the 
commentaries . 


Unit  11 

This  Unit  differs  from  the  other  reading  Units  in  that  the 
only  new  lexical  items  are  a few  guessable  cognates  and  loan 
words  and  a few  words  of  foreign  origin  that  are  quite  similar 
in  the  two  languages.  In  view  of  the  ease  with  which  the  se- 
lection can  be  read,  it  need  not  constitute  more  than  one  as- 
signment. This  can  include  the  work  with  the  tape  and  both 
sets  of  questions.  The  remainder  of  the  Unit  can  then  be  com- 
pleted over  several  days  while  work  with  Unit  12  is  initiated. 
Such  an  overlapping  procedure  is  valid  for  the  subsequent 
reading  Units  as  well. 


Taped  Questions  and  Answers 

1 Wie  heifit  unser  Student? 

Unser  Student  heiBt  Michael  Winkler. 


2 Gibt  es  viele  Zimmer  fur  Studenten  in  Hamburg? 

Nein,  Zimmer  fur  Studenten  sind  knapp  und  teuer. 

3 Wieviel  kostet  Michael  Winklers  Zimmer? 

Michael  Winklers  Zimmer  kostet  l80.-  Mark  im  Monat. 

4 Wie  soil  eine  gute  Wirtin  sein? 

Eine  gute  Wirtin  soil  fast  wie  eine  Mutter  sein  — ■ oder 
sagen  wir:  wie  eine  Tante. 

3 Wieviele  Briider  hat  Michael  Winkler? 

Michael  hat  drei  Briider. 

6 Was  ist  Michaels  Mutter? 

Michaels  Mutter  ist  Verkauferin  in  einem  groBen  Kaufhaus. 

7 Kann  Michael  Geld  von  Vater  und  Mutter  bekommen? 

Ja,  aber  nicht  viel. 

8 Was  braucht  man,  wenn  man  studieren  will? 

Wenn  man  studieren  will,  braucht  man  Geld. 

9 Wohin  gehen  Michael  und  seine  Freunde? 

Sie  gehen  mal  zum  Baden,  in  einen  Film,  ins  Theater  oder 
in  ein  Konzert. 

10  Macht  es  etwas,  daB  Monikas  Vater  ein  Geldmann  ist? 

Nein,  das  macht  natiirlich  nichts. 

11  MuB  der  Vater  das  Geld  geben,  wenn  Monika  etwas  kaufen 

will? 

Ja,  aber  fur  Michael  bleiben  noch  genug  Mkleine"  Sachen. 

12  Ist  Monika  eigentlich  ein  nettes  Madchen? 

Ja,  Michael  hat  sie  jedenfalls  wirklich  gern. 

13  Sind  fast  alle  Vorlesungen  voll? 

Ja,  es  kann  sogar  sein,  daB  man  keinen  Platz  findet. 

14  Hat  ein  Student  es  immer  gut? 

Nein,  er  hat  es  bestimmt  nicht  immer  gut. 

15  Was  lernt  man  wahrend  des  Studiums  kennen? 

Man  lernt  wahrend  des  Studiums  viele  interessante  Menschen 
und  Sachen  kennen. 


Unit  12 

The  grammar  of  Unit  12  introduces  the  narrative  past  tense, 
the  past  perfect  tense  and  reflexive  verbs.  The  word  study 
section  includes  a table  of  the  principal  parts  of  all  strong 
and  irregular  verbs  used  in  the  book. 

The  dialog  is  a challenge  to  memorization  capacity  because  of 
the  large  number  of  long  lines.  It  will  need  more  safety-level 


preparation  than  usual  and  also  more  lab  practice  and  subse- 
quent class  rehearsal. 

The  supplement  treats  some  aspects  of  the  semantic  range  of 
the  difficult  verb  ziehen  with  and  without  prefixes.  It  exem- 
plifies for  students  the  great  extent  to  which  some  basic  stems 
can  reach  into  various  semantic  directions.  Some  useful  new 
vocabulary  is  included. 

The  audiolingual  drills  are  quite  routine  and  can  for  the  most 
part  simply  be  assigned  for  lab  overlearning.  The  instructor 
may  wish  to  help  with  some  of  the  directives. 

It  should  be  pointed  out  that  sentences  in  the  past  perfect 
tense  often  have  an  unnatural  ring  when  they  occur  out  of  a 
broader  context.  Also,  many  Germans  avoid  the  past  perfect 
and  use  the  narrative  past  instead.  However,  these  facts  do 
not  minimize  the  importance  of  teaching  the  past  perfect  struc- 
ture. It  is  a basic  feature  of  German  grammar  and  therefore 
it  needs  just  as  much  drill  as  the  more  frequently  used  struc- 
tures . 


Unit  13 

Unit  13  is  the  first  of  the  programmed  reading  Units.  The  new 
lexical  items  occur  at  intervals  of  about  one  in  every  thirty- 
five  known  running  words.  This  means  that  the  student  has 
about  seventy  running  words  of  context  with  which  to  try  to 
infer  the  meaning  of  each  new  item.  Inference  should  defi- 
nitely be  encouraged  when  this  material  is  assigned. 

As  a matter  of  fact,  it  is  quite  effective  to  read  some  of 
this  material  with  a class  in  the  interest  of  practicing  in- 
ference. The  students  can  be  told  to  cover  up  the  glosses  on 
the  facing  pages  and  then  be. asked  to  guess  the  meanings  of 
the  new  words  encountered.  Once  it  has  been  proven  to  them 
that  they  have  the  power  to  make  good  guesses,  they  are  more 
likely  to  actually  practice  guessing  during  homework.  They 
will  also  soon  realize  that  the  words  they  guess  are  far 
easier  to  remember  than  the  words  they  look  up. 

If  inference  from  context  and  structural  clues  fails  during 
homework,  the  provided  German  page  glosses  can,  of  course,  be 
used  to  assist  in  establishing  meaning.  But  here  again  some 
guessing  will  be  needed  because  not  every  gloss  offers  a sharp 
definition.  But  at  least  the  students  should  try  to  get  at 
meaning  through  the  German  page  glosses.  And  they  should  be 
encouraged  to  tolerate  a bit  of  vagueness,  for  future  encoun- 
ters with  the  same  words  will  soon  bring  them  into  sharper 
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focus  anyway.  Finally,  there  is  the  German -English  glossary 
at  the  end  of  the  book,  which  the  student  should  use  only 
sparingly  as  a last  resort. 

The  questions  in  the  book  and  on  tape  are  not  particularly 
provocative.  They  are  not  meant  to  be.  They  are  for  the  most 
part  simple  questions  designed  chiefly  to  activate  the  new  lex- 
ical items.  Every  new  word  is  embodied  in  a question  or  is 
elicited  in  the  expected  answer.  Often  the  new  word  will  oc- 
cur in  both  question  and  answer. 


Taped  Questions  and  Answers 

1 Kann  ein  Auslander  alle  Sitten  leicht  verstehen? 

Nein,  einige  sind  ihm  fremd  und  bleiben  es  vielleicht  fur 
immer . 

2 Bedeutet  eine  fremde  Sitte  kennen  auch,  sie  gern  zu  haben? 
Nein,  aber  man  wird  sie  wahrscheinlich  bald-' nicht  mehr 

lacherlich  finden. 

3 Werden  mit  MSie"  und  Mdu"  Unterschiede  zwischen  Menschen 

gemacht? 

Ja,  Unterschiede  werden  schon  gemacht,  aber  keine  Klassen- 
oder  Rangunterschiede. 

4 Wofur  ist  ,,du"  ein  Zeichen? 

mDu"  ist  ein  Zeichen  dafur,  daft  man  mit  diesem  Menschen 
vertraut  ist. 

3 Warum  siezen  die  Kinder  ihre  Lehrer  spater? 

Sie  siezen  sie,  weil  sie  es  von  den  Erwachsenen  so  gehort 
haben. 

6 Wofiir  ist  die  Konfirmation  ein  Stichtag? 

Die  Konfirmation  ist  ein  Stichtag  dafur,  die  Kinder  nun  zu 
siezen. 

7 Was  ist  ein  Ereignis  fur  die  Schuler? 

Es  ist  ein  Ereignis,  wenn  auch  die  Lehrer  zu  guter  Letzt 
MSie"  zu  ihnen  sagen. 

8 Was  muB  man  gleichzeitig  tun,  wenn  man  jemanden  siezt? 

Man  muB  gleichzeitig  MHerrf'  Schulze  Oder  nFrau"  Hartmann 

dabei  sagen. 

9 Was  ist  das  Wichtigste,  wenn  man  das  Sie-Problem  richtig 

verstehen  will? 

Das  Wichtigste  ist  vielleicht,  daB  in  Deutschland  auch 
alte  Freunde  sich  siezen  konnen. 
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10  Nennt  man  sich  in  Amerika  haufiger  bei  dem  Vornamen  als  in 

Deutschland? 

Ja,  sehr  viel  haufiger.  In  Deutschland  sagen  die  meisten 
,,Sie"  zu  einander,  obwohl  sie  sich  schon  viele  Jahre 
kennen. 

11  Wer  bietet  die  Duz-Freundschaf t an? 

Der  Altere  bietet  fast  immer  dem  Jungeren  die  Duz-Freund- 
schaft  an. 

12  Haben  Auslander  Schwierigkeiten  mit  Mdu"  und  „SieM? 

Ja,  besonders  Amerikaner  haben  Schwierigkeiten  damit. 


Unit  14 

The  structural  objectives  of  Unit  l4  are  dependent  infinitives 
with  verbs  in  the  perfect  tenses,  demonstrative  adjectives  and 
pronouns,  relative  pronouns,  relative  clauses,  the  future  of 
present  probability  and  the  future  perfect  of  past  probability 
The  dialog  illustrates  the  use  of  these  new  features  of  gram- 
mar. The  demonstrative  pronoun  has,  incidentally,  occurred 
before.  The  supplement  is  an  organized  presentation  of  rela- 
tive pronouns  and  clauses.  At  the  same  time,  it  introduces 
some  common  wardrobe  vocabulary.  It  will  need  to  be  done  thor 
oughly . 

The  instructor  will  probably  want  to  offer  his  preparatory 
help  on  a few  of  the  non-routine  directives,  repetition  drills 
and  examples.  The  majority  of  the  drills  can  be  prepared  for 
class  check  by  the  student  on  his  own. 


Un-it  15 

Taped  Questions  and  Answers 

1 Wie  lange  besteht  eine  allgemeine  Schulpflicht  in  Deutsch- 

land? 

Eine  allgemeine  Schulpflicht  besteht  seit  zweihundertfunf- 
zig  Jahren. 

2 Wie  lange  muB  man  wahrend  der  Berufsausbildung  zur  Schule 

gehen? 

Wahrend  der  Berufsausbildung  braucht  man  nur  noch  sechs 
bis  acht  Stunden  wochentlich  zur  Schule  gehen. 

3 1st  der  Kindergarten  nur  ein  Spiel? 

Nein,  aber  doch  hauptsachlich. 


45 


4 Kann  man  seine  Kinder  auch  auf  Privatschulen  erziehen 

lassen? 

Naturlich , aber  es  ist  teuer,  seine  Kinder  auf  Privat- 
schulen erziehen  zu  lassen. 

5 Warum  gibt  es  Schwierigkeiten,  wenn  man  spater  uber- 

wechselt? 

Es  gibt  Schwierigkeiten , well  das  Programm  der  einzelnen 
Schulen  sehr  verschieden  ist. 

6 Kann  man  als  Handwerker  heute  gut  verdienen? 

Ja,  Handwerker  verdienen  heute  haufig  mehr  Geld  als 
Akademiker . 

7 Wann  hat  man  die  Mittlere  Reife? 

V/enn  man  die  Mittelschule  durchlaufen  hat,  bekommt  man  die 
Mittlere  Reife. 

8 MuB  man  unbedingt  sein  Abitur  machen? 

Nein,  nur  fur  bestimmte  Berufe  muB  man  unbedingt  Abitur 
haben. 

9 Nennen  Sie  mir  einige  naturwissenschaftliche  Facher! 

Physik,  Chemie  und  Biologie  sind  naturwissenschaftliche 

Facher. 

10  Welche  Hauptfacher  hatten  Sie  in  der  Schule  am  liebsten? 

Ich  hatte  die  sprachlichen  Hauptfacher  am  liebsten. 

11  Welches  sind  die  Reihenfolgen  der  Fremdsprachen? 

Es  sind  viele  verschiedene  Reihenfolgen  moglich. 

12  Wer  muB  das  Gymnasium  verlassen? 

Wer  zum  dritten  Mai  sitzenbleibt , muB  das  Gymnasium 
verlassen. 

13  Wieviel  Prozent  der  Cberschuler  erreichen  das  Abitur? 

Nur  etwa  20%  aller  Oberschuler  erreichen  das  Abitur. 

14  Wieso  ist  es  ein  Mboses  Geschaft",  das  Abitur  nachzumachen? 
Es  ist  ein  Mboses  Geschaft",  weil  man  dann  sehr  viel 

arbeiten  muB. 

15  Wieviele  Fremdsprachen  wird  man  behalten,  wen n man  eine 

vierte  beginnt? 

Man  wird  die  anderen  drei  Fremdsprachen  behalten. 


Unit  16 

The  new  structure  in  Unit  16  is  limited  to  the  passive  voice 
and  active  voice  translation  equivalents  of  the  English 
passive.  The  dialog  introduces  a variety  of  passive  construc- 
tions, which  are  contrasted  with  other  uses  of  werden.  The 
supplement  contains  an  organized  paradigm  of  passives  in 
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context.  It  also  contains  a few  useful  abbreviations. 

The  first  twelve  drills  are  routine  verb  drills,  which  the  stu- 
dents can  prepare  independently  in  the  lab.  The  instructor 
should  offer  his  pre-lab  assistance  on  the  intermittent  non- 
routine drill  directives  in  the  remainder  of  the  drill  section* 

Some  of  the  passive  drill  sentences  may  not  seem  perfectly 
natural.  This  can  be  attributed  mostly  to  the  phenomenon  of 
the  agent  of  the  action.  Full-fledged  passive  sentences  with 
the  agent  expressed  are  relatively  uncommon  in  German,  and  yet 
they  do  occur  in  the  right  context  and  should  be  taught  as  ba- 
sic structure. 


Unit  17 

Taped  Questions  and  Answers 

1 1st  das  Wissen,  das  der  Lehrer  den  Kindern  gibt,  das 

wichtigste? 

Nein,  viel  wichtiger  ist  sein  (direkter  und  indirekter) 
EinfluS  auf  die  jungen  Menschen. 

2 Wie  lange  miissen  zukiinftige  Volksschullehrer  studieren? 

Sie  miissen  sechs  Semester  auf  einer  Universitat  Oder  auf 

einer  Padagogischen  Hochschule  studieren. 

3 Wann  ist  der  Junglehrer  ein  echter  Lehrer  geworden? 

Er  ist  ein  echter  Lehrer,  wenn  er  auch  die  Zweite  Lehrer- 
priifung  bestanden  hat. 

4 Was  sind  Mittelschullehrer  durchweg? 

Sie  sind  durchweg  Volksschullehrer,  die  noch  ein  bestimmtes 
Fach  dazu  studiert  haben. 

5 Bekommen  Spezialisten  mehr  Geld? 

Ja,  iiberall  auf  der  Welt,  natiirlich  auch  in  Deutschland. 

6 Wie  lange  muB  das  Studium  des  Oberschullehrers  wenigstens 

dauern? 

Sein  Universitatsstudium  soil  wenigstens  acht  Semester 
dauern. 

7 Wann  ist  der  Kandidat  Studienref erendar? 

Er  ist  nach  der  Ersten  Staatsprufung  Studienref erendar . 

8 Wann  wird  aus  einem  alten  Studienreferendar  schlieBlich 

ein  junger  Studienassessor? 

Wenn  der  Kandidat  auch  die  Zweite  Staatsprufung  bestanden 
hat . 
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9  Kann  man  mit  dem  Ziel  studieren,  Lehrer  an  einer 

Padagogischen  Hochschule  oder  womoglich  sogar  an  einer 
wissenschaftlichen  Hochschule  zu  werden? 

Nein,  das  kann  man  eigentlich  nicht. 

10  Sind  Universitatsprofessoren  ausgebildete  Lehrer? 

Nein,  meistens  haben  sie  sich  schon  fruh  spezialisiert  und 
in  ihrem  Studium  besonders  ausgezeichnet . 

11  Was  fragt  der  Professor  vielleicht,  wenn  ihm  die  Ent- 

wicklung  seiner  Hilfskraft  gefallt? 

Er  fragt  den  Kandidaten  vielleicht,  ob  er  sein  Assistent 
werden  will. 

12  Wann  kann  sich  der  Assistent  als  Hochschullehrer 

qualifizieren? 

Nach  jahrelangem  Spezialstudium  kann  er  sich  endlich 
habilitieren. 

13  Was  passiert,  wenn  der  junge  Hochschullehrer  recht  fleiBig 

bleibt? 

Wenn  er  recht  fleiBig  bleibt,  wird  eine  andere  Universitat 
ihn  schlieftlich  als  Professor  berufen. 

14  Sind  alle  Lehrer  Beamte? 

Ja,  mit  Ausnahme  der  Lehrer  an  privaten  Schulen  sind  alle 
Lehrer  Beamte. 


Unit  18 

The  grammar  is  limited  to  the  forms  and  uses  of  the  general 
subjunctive.  The  dialog  embraces  a substantial  variety  of 
general  subjunctives  and  the  supplement  is  a series  of  wishes 
employing  the  general  subjunctive. 

Instructor  leadership  with  the  more  difficult  drills  will  make 
lab  preparation  more  meaningful  than  it  would  otherwise  be. 


Unit  19 

Taped  Questions  and  Answers 

1 Was  finden  viele  Amerikaner  eigenartig? 

Viele  Amerikaner  finden  eigenartig,  daB  es  in  Deutschland 
so  viel  Institute  fur  Ehevermittlung  gibt. 

2 Haben  die  westdeutschen  Eheanbahner  in  den  ersten  zwanzig 

Jahren  nach  Kriegsende  nicht  allerhand  Ehen  vermittelt? 
Ja,  7%.  Das  ist  allerhand. 
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3 Was  tun  die  Vermittler  auch,  um  den  richtigen  Partner 

ausfindig  zu  rnachen? 

Sie  setzen  Annoncen  in  die  Zeitungen,  um  so  den  richtigen 
Partner  ausfindig  zu  machen. 

4 Wo  will  der  Mann  heute  auf  die  gesuchte  Frau  auch  stolz 

sein  konnen? 

Er  will  auch  in  der  Of fentlichkeit  auf  seine  Frau  stolz 
sein  konnen. 

5 Was  muB  der  Mann  sein,  um  der  modernen  deutschen  Durch- 

schnittsfrau  zu  gefallen? 

Er  mufi  gepflegt  sein,  sonst  wird  sie  ihn  nicht  mogen. 

6 Gibt  es  heute  mehr  Scheidungen  in  Deutschland  als  friiher? 
Nein,  es  gibt  viel  weniger  Scheidungen  als  bald  nach  dem 

Krieg. 

7 Was  war  das  alte  Vorkriegsdeutschland? 

Das  alte  Vorkriegsdeutschland  war  ein  bekanntes  Reiseland. 

8 Was  ist  Deutschland  ungeachtet  all  der  Veranderungen 

geblieben? 

Deutschland  ist  ungeachtet  all  der  Veranderungen  immer 
noch  ein  Reiseland  geblieben. 

9 Was  ist  auch  fur  das  Reisen  wichtig? 

Das  Verkehrsnetz  ist  fur  das  Reisen  wichtig. 

10  Ist  das  Verkehrsnetz  in  Deutschland  gut? 

Ja,  bescnders  das  Netz  der  Eisenbahnen. 

11  Werden  noch  laufend  neue  Autobahnen  gebaut? 

Ja,  aber  im  Augenblick  wird  der  Verkehr  schneller  grower 
als  das  weitverzweigte  Netz  der  Autobahnen. 

12  Fahrt  man  nur,  wenn  man  eine  Reise  macht? 

Nein,  man  tut  viele  Dinge  und  geht  auch  einfach  nur 
spazieren. 

13  Wieviel  Regen  fallt  in  den  deutschen  Alpen  im  Durchschnitt 

etwa? 

In  den  deutschen  Alpen  fallt  im  Jahresdurchschnitt  etwa 
2000  mm  Regen. 

14  Gibt  es  viel  Wald  in  Deutschland? 

Ja,  fast  30%  der  ganzen  Bunaesrepublik  ist  mit  Wald 
bestanden. 

13  Gibt  es  im  Norden  Deutschlands  auch  Gebirge? 

Nein,  weiter  nach  Norden  zu  wird  das  Land  flach. 

16  Auch  die  Ostsee  ist  ein  kleines  Meer,  nicht  wahr? 

Ja,  und  ein  Feriengebiet , wie  man  es  sich,  besonders  fur 
Kinder,  kaum  schoner  wiinschen  kann. 
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17  Gibt  es  viele  Kurorte  in  Deutschland? 

Ja,  sehr  viele.  Und  meistens  sind  sie  schon  recht  alt. 

18  Wo  finden  die  Kranken  die  Ruhe,  die  sie  brauchen? 

Sie  erholen  sich  zura  Beispiel  auch  in  den  gepflegten  Parks. 


Unit  20 

The  thoroughness  with  which  Unit  20  is  treated  will  depend 
chiefly  on  the  instructor's  point  of  view  regarding  the  impor- 
tance of  the  subjunctive  in  indirect  discourse.  Some  may  feel 
that  the  Unit  stresses  this  feature  too  much;  others  may  want 
to  strive  for  active  use  of  the  special  subjunctive  in  speech. 

The  other  features  of  German  grammar  in  Unit  20  may  or  may  not 
need  careful  attention,  depending  on  how  well  they  have  been 
mastered  incidentally  throughout  previous  Units.  The  material 
under  Word  Study  should  be  treated  as  usual. 


Unit  21 

Taped  Questions  and  Answers 

1 Was  bedeutet  der  Name  MSchuster"? 

Der  Name  MSchuster"  bedeutet  MSchuhmacher". 

2 Worauf  setzt  sich  Alfred  manchmal  im  Stadtpark? 

Er  setzt  sich  manchmal  auf  eine  der  vielen  Banke,  die  es 
dort  gibt. 

3 Woriiber  war  Alfred  verbliifft,  als  er  den  alteren  Herrn 

sah? 

Er  war  verbliifft  iiber  die  Ahnlichkeit  zwischen  dem  Herrn 
und  seiner  Frau. 

4 Was  tat  der  Fremde,  als  er  davon  horte? 

Er  schrie  fast,  als  er  davon  horte. 

3 Warum  wird  Alfred  nachdenklich? 

Er  denkt  an  den  Schnurrbart  seiner  Frau. 

6 Was  weili  man  schon  seit  einiger  Zeit  genau? 

Man  weiB  seit  einiger  Zeit  genau,  daft  Rauchen  stark 
gesundheitsschadlich  ist. 

7 Woriiber  sind  die  Experten  zuerst  aus  alien  Wolken  gefallen? 
Sie  sind  dariiber  aus  alien  Wolken  gefallen,  daft  man  jetzt 

sogar  noch  mehr  raucht. 

8 Kauen  in  Deutschland  viele  ihren  Tabak? 

Nein,  nur  sehr  wenige  kauen  in  Deutschland  Tabak. 
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9  Konnte  man  zum  Thema  auch  andere  Geschichten  erzahlen? 
Natiirlich,  vielleicht  sogar  noch  eindringlichere . 

10  Wie  heiBt  unser  drittes  Lesestiick? 

Es  heiBt:  MFortschritt  Oder  der  Weg  nach  oben”. 

11  Gab  es  Unterschiede  der  Meinungen  in  den  einzelnen 

Bundeslandern? 

Ja,  es  gab  sogar  erhebliche  Unterschiede. 

12  Wovon  waren  die  Jiingeren  iiberzeugt? 

Die  Jiingeren  waren  davon  iiberzeugt,  daB  man  bedeutend  mehr 
Geld  brauche. 

13  Wie  hoch  war  der  Mindestbetrag  1963? 

1963  hatten  die  Leute  noch  350.-  Mark  als  Mindestbetrag 
genannt . 

14  Auf  wen  schimpfen  die  konservativen  Rechtsparteien? 

Sie  schimpfen  auf  die  Arbeiter  und  Angestellten , die  immer 
noch  mehr  Geld  haben  wollen. 

15  Was  konnen  die  Arbeiter  und  Angestellten  angeblich  nicht 

einfangen? 

Sie  konnen  durch  ihr  Geld  die  inzwischen  gestiegenen 
Preise  nicht  einfangen. 

16  Wer  kann  in  Deutschland  immer  noch  verhaltnisma'Big  billig 

leben? 

Wer  amerikanische  Dollars  hat,  kann  in  Deutschland  immer 
noch  verhaltnismaBig  billig  leben. 

17  Was  sollte  man  also  tun? 

Man  sollte  im  nachsten  Sommer  mal  nach  Deutschland 
verreisen. 


Unit  22 

Taped  Questions  and  Answers 

1 Wo  sieht  das  Zimmer  ganz  anstandig  aus? 

In  der  Zeitung  sieht  es  ganz  anstandig  aus. 

2 Was  sagt  Fraulein  Sauerlich  von  den  PreuBen? 

Sie  sagt:  ,,So  schnell  schieBen  die  PreuBen  nicht.” 

3 Was  wird  Fraulein  Sauerlich  noch  einmal  sehen? 

Ob  sie  Herrn  Frauenfeind  den  Hausschlussel  geben  kann, 
wird  sie  noch  einmal  sehen. 

4 Kam  Fritz  Frauenfeind  auf  eine  Annonce  fur  Zimmer- 

vermietung  Oder  auf  ein  Heiratsinserat? 

Er  kam  auf  eine  Annonce  fur  Zimraervermietung,  nicht  auf 
ein  Heiratsinserat. 
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Wann  hatte  Paul  schon  langst  das  Gasthaus  gewechselt? 

Wenn  nur  ein  anderes  besser  gewesen  ware,  hatte  er  schon 
langst  das  Gasthaus  gewechselt. 

6 Welches  Opfer  war  nicht  zu  umgehen? 

Das  Opfer  seiner  Junggesellenf reiheit  war  nicht  zu  umgehen 

7 Warum  seufzte  Paul  denn,  als  er  eine  Kochin  gef unden  hatte 
Er  seufzte,  weil  er  an  seine  Freiheit  dachte. 

8 Was  passierte  ihm,  wenn  er  an  seine  Zukunft  dachte? 

Das  Wasser  lief  ihm  dabei  im  Mund  zusammen. 

9 Wie  hie£  der  Gasthof,  in  dem  Luise  Kochin  gewesen  war? 
Luise  war  im  Gasthof  MZur  Post"  Kochin  gewesen. 

10  Wie  hieli  Neureichs  Firma? 

Sie  hieli:  Schrott-Grofthandel  H.  Neureich. 

11  Was  brachte  Neureich  seiner  Frau  von  jeder  Auslandsreise 

mit? 

Er  brachte  seinem  Lieschen  stets  ein  kleines  Geschenk  mit. 

12  Liebte  Lieschen  Neureich  Musik  und  Literatur? 

Ja,  ganz  besonders  aber  liebte  sie  Malerei. 

13  Wovon  war  Professor  Schongeist  uberrascht? 

Von  dem  Gemalde  war  er  uberrascht,  — auf  den  ersten  Blick 
jedenfalls. 

14  Was  war  Fanny  zu  zugeknopft? 

Ihr  Sonntagskleid  war  ihr  zu  zugeknopft. 

13  Was  trug  Fanny  mit  ihrer  Madame  gemeinsam? 

Die  Schuhe  trug  sie  mit  ihrer  Madame  gemeinsam. 

16  Was  wollte  Fanny,  als  sie  am  nachsten  Sonntag  abermals 
kam? 

Sie  wollte  kundigen. 


Unit  23 

This  reading  Unit  is  programmed  like  the  others  and  can  there- 
fore be  done  quite  rapidly.  It  is  longer  than  the  other 
reading  Units  but  it  includes  no  exercises.  The  entire  Unit 
can  probably  be  done  in  one  assignment.  The  instructor  may 
then  want  to  formulate  and  ask  some  provocative  questions  of 
his  own.  In  a sense  the  Unit  represents  a small  transitional 
step  between  the  end  of  first-year  work  and  the  beginning  of 
second-year  work. 

The  material  is  on  tape  and  it  is  hoped  that  the  students  will 
especially  enjoy  listening  to  the  reading  of  the  two  little 
Borchert  masterpieces. 
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PART  IV  DRILL  CUES 


In  this  section  of  the  Handbook  the  dialogs,  supplements, 
phonology  drills  and  audiolingual  structure  drills  of  Units 
1-4  are  given  in  compressed  form,  so  that  the  instructor  can, 
if  he  wishes,  avoid  using  the  more  cumbersome  textbook  in  class 
during  the  pre-reading  period.  The  pages  of  the  Handbook  can 
be  rotated  J>60  degrees.  The  book  can  thus  be  held  in  one  hand, 
leaving  the  other  free  for  signals.  Although  cue  cards  are 
better  because  they  are  less  conspicuous,  these  pages  can  ob- 
viate the  need  for  them  in  teaching  Units  1-4. 

In  order  to  provide  the  instructor  with  a reminder  of  the  pur- 
pose or  nature  of  each  drill,  the  following  signals  are  used: 
a)  In  phonology  drills,  the  sound  or  sound  cluster  to  be  fo- 
cussed on  is  underlined  in  the  first  word  of  the  drill,  b)  In 
minimal  pair  drills  and  other  contrastive  sound  drills,  the 
two  members  of  each  pair  are  linked  with  a hyphen,  c)  In 
transformation  drills,  the  response  to  the  first  stimulus  is 
shown  in  parentheses,  d)  In  substitution  drills,  the  element 
to  be  replaced  is  underlined. 


UNIT  1 
Phonology 

nie  siehst  die  ihn  bieten  / ist  bist  nimmst  bestimmt 
bitte  / ihn-in  ihm-im  bieten-bitten  Biest-bist 
Miete-Mitte  Miene-Minne  schief-Schiff 

n£tt  es  besten  denn 

heute  Tante  danke  bitte  Junge  deutsche  Miete  Name 

du  gut  nun  tun  Schuh  / NuB  muB  Mutti  Junge  und  / 

Mus-muB  spuken-spucken  BuBe-Busse  Muhme-Mumme  Huhne-Hunne 

ja  da  sagt  haben  Tag  Abend  Nase  baden  / Tante  Hans 

danke  das  Angst  was  hast  am  Mann  / Bahn-Bann 
Haken-Hacken  Kahn-kann  Saat-satt  Staat-Stadt  kam-Kamm 

Hasen-hassen 

(Vowel  length)  Hans-ja  und-du  nimmst-nie  kannst-da  NuB-du 
ist-siehst 

Eis  heiB  fein  nein  ein  seine  kein  meinst  dein 
deutsch  heute  neun  neu  Beute  Meute 
kaufen  Haus  Maus  aus  Tau 

heiB-HeuB  nein-neun  Hai-Heu  / Eis-aus  Mais-Maus  heiB-Haus 
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Angs_t  bist  bestiramt  Gift  ist  kannst  nett  nimmst 
schmeckt  / ab  / weg  Tag  / und  Hund  Hand  Kind  / gibt 
gibst  / bestimmt  bitte  am  besten  Abend  / du  danke  da 
baden  / Gift  Wagen 

das  was  NuB  wissen  / Sonne  so  siehst  sehe  seine 
diese  / Nase-nasse  Hasen-hassen  Gase-Gasse  Wiesen-wissen 
Muse -Mu Be  / saB  / Sinus 

schade  schmeckt  Schuh  Tasche  Mensch  bestimmt  Staat  Stadt 
SpaB  / bist  nimmst  meinst  Angst  siehst  besten 

Mas c he -Masse  Tasche-Tasse  mischen-missen  Busch-Bus 
Junge  Juni 


Dialog 

Hans  und  seine  Tante  Inge 


H 

Es  ist  heiB  heute,  Tante 

TI 

Meinst  du? 

Inge . 

H 

Bestimmt!  Nimmst  du  kein 

TI 

Ja,  mein  Junge,  du  kannst 

Eis? 

Eis  kaufen. 

TI 

Nein,  danke. 

H 

Danke,  du  bist  nett. 

H 

Hast  du  Angst? 

TI 

Da  ist  ein  Eismann. 

TI 

Nimmt  Mutti  denn  Eis? 

H 

Das  ist  fein. 

H 

Nein,  Mutti  nimmt  nie  Eis 

TI 

Was  nimmst  du? 

TI 

Na,  siehst  du? 

H 

NuB-Eis,  bitte,  das 

H 

Ist  Eis  denn  Gift? 

schmeckt  am  besten. 

TI 

Kauf  dein  Eis,  mein  Kind! 

Supplement 

Es  ist  heiB  heute.  - Hans  sagt , es  ist  heiB  heute.  - Hat  Tante 
Inge  Angst?  - Ja,  Tante  Inge  hat  Angst.  - Nimmt  Mutti  Eis?  - 
Nein,  Mutti  nimmt  kein  Eis.  - Das  Kind  kauft  Eis.  - Kauft  das 
Kind  Eis?  - Hans  kann  Eis  kaufen.  - Kann  Hans  Eis  kaufen? 

Directed  Dialog 

Es  ist  heiB  heute.  (Hans  sagt,  es  ist  heiB  heute.)  - Tante 
Inge  ist  nett.  - Das  ist  fein.  - NuB-Eis  schmeckt  am  besten.  - 
Tante  Inge  hat  Angst.  - Mutti  nimmt  kein  Eis.  - Eis  ist  kein 
Gift.  - Es  ist  heiB  heute. 

Affirmative  Answer  Pattern 

Ist  es  heiB  heute?  (Ja,  es  ist  heiB  heute.)  - Kann  Hans  Eis 
kaufen?  - Ist  Tante  Inge  nett?  - Ist  da  ein  Eismann?  - Ist  das 
fein?  - Kauft  das  Kind  Eis?  - Nimmt  Hans  NuB-Eis?  - Schmeckt 
das  am  besten?  - Hat  Tante  Inge  Angst?  - Ist  es  heiB  heute? 
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Negative  Answer  Pattern 

Nimmt  Tante  Inge  Eis?  (Nein,  Tante  Inge  nimmt  kein  Eis.)  - 
Kauft  Tante  Inge  Eis?  - Nimmt  Mutti  Eis?  - Kauft  Mutti  Eis?  - 
1st  Eis  Gift?  - Nimmt  Tante  Inge  Eis? 

Question  Pattern 

Es  ist  heiB  heute.  (1st  es  heift  heute?)  - Hans  kann  Eis 
kaufen.  - Tante  Inge  ist  nett.  - Das  ist  ein  Eismann.  - Das 
ist  fein.  - Hans  kauft  Eis.  - Das  Kind  nimmt  NuB-Eis.  - Das 
schmeckt  am  besten.  - Tante  Inge  nimmt  kein  Eis.  - Tante  Inge 
hat  Angst.  - Mutti  nimmt  nie  Eis.  - Eis  ist  kein  Gift.  - Es 
ist  heiB  heute. 


UNIT  2 


Phonology 


geht 's 

gehe 

sehe  stehen 

dera  gegen 

/ 

d£n-d£nn 

beten-Betten 

wegen-wecken 

Weg-weg 

Madchen 

Kase 

sagen  spat 

Podium 

so  schon  wo  oh 

oben  ohne 

Not 

/ S£nne  komm 

spotte 

doch 

ob  noch  oft 

Post  / 

Mode- 

-Motte  Ofen-offen 

Sohne-Sonne  wohne-Wonne  None-Nonne  Schoten-Schotten 

komm-Kamm  Motte-Matte  ob-ab  Most-Mast  Wonne-Wanne 

Bonn-Bann  Gong-Gang  Tonne-Tanne  kosten-Kasten 

uben  Duse  kuhn  rniide  Siiden  Buhne  typisch  / tuchtig 

fu'nf  hiibsch  Kuste  kiissen  miissen  Hutte 

diese-Duse  Biene-Biihne  sieden-Suden 
Kissen-kussen  Kiste-Kiiste  missen-mussen 
Hute-Hutte  Wiiste-wuBte  FuBen-Fussen 

schbn  bose  Konig  mogen  toten  Sohne  Ofen  / mochte 
konnen  offnen  Kopfe  konnte  Stocke 

Besen-Bosen  Sehne-Sohne  Hefe-Hofe  beten-boten 

Machte-mochte  kennen-konnen  stecke-Stocke  kennte-konnte 
Becken-Bocken 

auch  noch  macht  nachmittag  doch  abgemacht  Buch  Nacht 

doch-Dock  pochen-Pocken  Nacht-nackt  mach!-mag  Macht-Magd 
sachte-sagte  Jacht-Jagd  taucht-taugt 

ich  dich  mich  sich  Madchen  mochte  tuchtig  echt  Eiche 
euch  Bauche 
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Mannchen-Menschen  wichen-wischen  Gicht-Gischt  selig-seelisch 
mich-misch!  Keuche-keusche  Locher-Loscher 


(Uwe , He ike) 


Dialog 

Die  Sonne  scheint  so  schon 

U Guten  Tag,  Heike.  Wie 
geht 's? 

H Tag,  Uwe.  Gut,  danke. 

U Was  tust  du  heute  nach- 
mittag? 

H Ich  muB  Geige  uben. 

U Tuchtig,  tuchtig,  Madchen! 
Ich  sehe  dich  schon  auf 
dem  Podium  stehen! 

H Spotte  nicht,  Geige  uben 
macht  SpaB. 

U Auch  wenn  die  Sonne  so 
schon  scheint? 

H Was  tust  du  denn  heute 
nachmittag? 

U Ich  gehe  zum  Baden. 

Supplement 


H Eine  hiibsche  Sache!  Das 
mochte  ich  auch. 

U Komm  doch  mit! 

H Abgemacht!  Wann  bist  du  bei 
uns? 

U So  gegen  funf. 

H Ob  die  Sonne  dann  noch 
scheint? 

U Heute  bestimmt.  Doch  was  ist 
nun  mit  dem  Uben? 

H Uben  sagst  du?  Siehst  du 
nicht , wie  schon  die  Sonne 
scheint? 

U Oh,  oh,  ich  sehe  dich  doch 
noch  nicht  auf  dem  Podium 
stehen! 


Wie  scheint  die  Sonne?  - Die  Sonne  scheint  schon.  - Wo  sieht 
Uwe  Heike  schon  stehen?  - Uwe  sieht  Heike  schon  auf  dem  Podium 
stehen.  - Ist  das  Madchen  tuchtig?  - Ja,  das  Madchen  ist 
tuchtig.  - Wohin  geht  Uwe  heute  nachmittag?  - Uwe  geht  heute 
nachmittag  zum  Baden.  - Was  mochte  Heike  auch  tun?  - Heike 
mochte  auch  zum  Baden  gehen.  - Kommt  das  Madchen  mit?  - Ja,  das 
Madchen  kommt  mit. 


Directed  Dialog 

Die  Sonne  scheint  so  schon.  (Hans  sagt,  die  Sonne  scheint  so 
schon.)  - Heike  muB  Geige  uben.  - Das  Madchen  ist  tuchtig.  - 
Uwe  sieht  Heike  auf  dem  Podium  stehen.  - Geige  uben  macht 
SpaB.  - Uwe  geht  heute  nachmittag  zum  Baden.  - Das  ist  eine 
hiibsche  Sache.  - Heike  mochte  auch  zum  Baden  gehen.  - Das 
Madchen  kommt  mit.  - Uwe  ist  gegen  funf  bei  uns.  - Die  Sonne 
scheint  gegen  funf  bestimmt  noch. 

Affirmative  Answer  Pattern 

Scheint  die  Sonne  schon?  (Ja,  die  Sonne  scheint  schon.)  - MuB 
Heike  Geige  uben?  - Ist  das  Madchen  tuchtig?  - Macht  Geige  iiben 
SpaB?  - Geht  Uwe  zum  Baden?  - Ist  das  eine  hiibsche  Sache?  - 
Mochte  Heike  auch  zum  Baden  gehen?  - Kommt  Heike  mit?  - Ist 
Uwe  gegen  funf  bei  uns?  - Scheint  die  Sonne  dann  noch? 
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Question  Pattern 

Die  Sonne  scheint  schon.  (Scheint  die  Sonne  schon?)  - Heike 
muft  Geige  uben.  - Das  Madchen  ist  tuchtig.  - Geige  uben  macht 
Spaft.  - Uwe  geht  zum  Baden.  - Heike  mochte  auch  zum  Baden 
gehen.  - Das  Madchen  kommt  mit.  - Uwe  ist  gegen  fiinf  bei  uns.  - 
Die  Sonne  scheint  dann  noch. 

Questions  and  Answers 

Wie  scheint  die  Sonne?  (Die  Sonne  scheint  schon.)  - Was  muB 
Heike  tun?  - Wie  ist  das  Madchen?  - Wo  sieht  Uwe  Heike  schon 
stehen?  - Wohin  geht  Uwe?  - Was  mochte  Heike  auch  tun?  - Kommt 
das  Madchen  mit?  - Wann  ist  Uwe  bei  Heike?  - Scheint  die  Sonne 
dann  noch? 


UNIT  3 


Phonology 


(English) 

(German) 

pull 

Pulle 

leased 

liest 

hell 

hell 

fall 

voll 

place 

Platz 

lie 

leih 

pill 

Pille 

all 

all 

low 

Lohe 

Billy 

Willi 

lesen  liest  leicht  los  eigentlich  endlich  hoffentlich 
alle  alte  also  sollen  bleiben  glauben  Platz  helfen 
Helmut  alt  Held  viel  soil  voll 


ra  rau  ro  ru  reu  re  ri  ro  rii 

ara  arau  aro  aru  areu  are  ari  aro  arii 
ara  ere  iri  oro  uru  oro  urii 
ar  er  ir  or  ur  or  ur 

richtig  Ruhe  Rolf  Fraulein  frei  / daran  darauf  warum 
studieren  Sprichwort 

Ernst  Herr  Viertel  warten  / der  hier  ihr  nur 

Vorlesung  / Jahr-ja  sehr-See  wir-wie  vier-Vieh  Ohr-oh 
Kur-Kuh 

aber  Bruder  dieser  Muller  Eltern  / dieser-diese 

ihrer-ihre  roter-rote  Lehrer-lehre  bitter-bitte 

mancher-manche  jener-jene  jeder-jede 
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Dialog 

Im  Vorlesungsraum  (Fraulein  Schneider,  Herr  Held) 


FS  Entschuldigen  Sie,  soil 
hier  nicht  Professor 
Muller  die  ,,Einfuhrung 
in  die  Philosophie" 
lesen? 

HH  Ich  glaube  schon,  jeden- 
falls  warte  ich  auch 
darauf . 

FS  Danke , dann  bleibe  ich 
hier. 


FS  Eigentlich  kann  es  nun 
endlich  losgehen. 

HH  Alle  Vorlesungen  beginnen 
erst  urn  Viertel  nach 
voll . 

FS  Ach  ja,  mein  Bruder  hat 
es  mir  erzahlt. 

HH  Studiert  Ihr  Bruder  auch 
Philosophie? 

FS  Nein,  er  studiert 
Jurisprudenz. 


HH  Der  Platz  hier  ist  noch 

frei.  Ist  dies  Ihre  erste 
Vorlesung? 

FS  Ja,  aller  Anfang  ist  schwer. 

HH  Ach,  das  ist  nur  ein  Sprich- 
wort . 

FS  Aber  ich  glaube  daran. 

HH  Ich  finde  im  Gegenteil: 

Aller  Anfang  ist  leicht. 

FS  Ist  das  Ihr  Ernst? 

HH  Warum  nicht?  Warten  Sie  nur 
ab! 

HH  Da  kann  er  Ihnen  also  nicht 
viel  helfen? 

FS  Vielleicht  doch.  Die 

alteren  Studenten  haben 
alle  viel  Erfahrung. 

HH  Das  stimmt!  Und  nicht  nur 
im  Studieren! 

FS  Da  kommt  Professor  Muller. 

HH  Also,  es  geht  endlich  los. 
Hoffentlich  liest  er  nicht 
so  langweilig  wie  der  alte 
Professor  Wolf. 


Supplement 

Fragen  Sie,  worauf  Fraulein  Schneider  wartet!  - Worauf  wartet 
Fraulein  Schneider?  - Antworten  Sie,  daft  sie  auf  die  Vorlesung 
wartet!  - Sie  wartet  auf  die  Vorlesung.  - Sagen  Sie,  daft  Herr 
Held  auch  darauf  wartet!  - Herr  Held  wartet  auch  darauf.  - 
Fragen  Sie,  ob  dies  Fraulein  Schneiders  erste  Vorlesung  ist!  - 
Ist  dies  Fraulein  Schneiders  erste  Vorlesung?  - Fragen  Sie, 
woran  Fraulein  Schneider  glaubt ! - Woran  glaubt  Fraulein 
Schneider?  - Sagen  Sie,  daft  sie  an  das  Sprichwort  glaubt.  - Sie 
glaubt  an  das  Sprichwort. 

Fragen  Sie,  wann  die  Vorlesung  beginnt!  - Wann  beginnt  die 
Vorlesung?  - Fragen  Sie,  ob  der  Bruder  viel  helfen  kann!  - Kann 
der  Bruder  viel  helfen?  - Sagen  Sie,  daft  es  endlich  losgeht!  - 
Es  geht  endlich  los. 

Directed  Dialog 

Fragen  Sie,  wo  Fraulein  Schneider  ist!  (Wo  ist  Fraulein 
Schneider?)  - Antworten  Sie,  daft  sie  im  Vorlesungsraum  ist!  - 
Sagen  Sie,  daft  Herr  Held  auch  im  Vorlesungsraum  ist!  - Fragen 
Sie,  worauf  Fraulein  Schneider  wartet!  - Sagen  Sie,  daft  sie  auf 
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die  Vorlesung  wartet!  - Fragen  Sie , ob  Herr  Held  auch  darauf 
wartet!  - Sagen  Sie,  daft  er  auch  darauf  wartet!  - Fragen  Sie, 
ob  der  Platz  hier  noch  frei  ist!  - Antworten  Sie,  daft  der  Platz 
hier  noch  frei  ist!  - Fragen  Sie,  ob  dies  Fraulein  Schneiders 
erste  Vorlesung  ist!  - Fragen  Sie,  woran  Fraulein  Schneider 
glaubt ! - Antworten  Sie,  daft  sie  an  das  Sprichwort  glaubt ! - 
Sagen  Sie,  daft  sie  daran  glaubt! 

Sagen  Sie,  daft  es  nun  endlich  losgehen  kann!  - Fragen  Sie, 
wann  die  Vorlesung  beginnt ! - Antworten  Sie,  daft  die  Vorlesung 
erst  um  Viertel  nach  voll  beginnt!  - Fragen  Sie,  was  Herr  Held 
studiert!  - Sagen  Sie,  daft  er  Philosophie  studiert!  - Sagen 
Sie,  daft  Fraulein  Schneider  auch  Philosophie  studiert!  - Fragen 
Sie,  was  Fraulein  Schneiders  Bruder  studiert!  - Antworten  Sie, 
daft  er  Jurisprudenz  studiert!  - Sagen  Sie,  daft  er  hoffentlich 
helfen  kann!  - Sagen  Sie,  daft  die  alteren  Studenten  alle  viel 
Erfahrung  haben!  - Fragen  Sie,  wie  der  alte  Professor  Wolf 
liest!  - Antworten  Sie,  daft  er  langweilig  liest!  - Sagen  Sie, 
daft  es  endlich  losgeht! 

Questions  and  Answers 

Wo  ist  Fraulein  Schneider?  (Sie  ist  im  Vorlesungsraum. ) - Und 
wo  ist  Herr  Held?  - Worauf  wartet  Herr  Held?  - Wartet  Fraulein 
Schneider  auch  darauf?  - Was  soil  Professor  Muller  lesen?  - 
Woran  glaubt  Fraulein  Schneider?  - Glaubt  Herr  Held  auch 
daran? 

'Was  kann  endlich  losgehen?  - Wann  beginnen  alle  Vorlesungen?  - 
Vi  as  studiert  Fraulein  Schneider?  - Und  was  studiert  Herr 
Held?  - Studiert  Fraulein  Schneiders  Bruder  Philosophie?  - 
Kann  der  Bruder  viel  helfen?  - Haben  die  alteren  Studenten  viel 
Erfahrung?  - Wie  liest  der  alte  Professor  Violf? 


UNIT  k 
Phonology 

ganz  heizen  Katze  jetzt  Zimmer  Zahi  Zeit 
Zeit-seit  Zahl-Saal  Zoo-so  Katze-Kasse  heizen-heiften 

deutsch  Quatsch  Klatsch  klatschen  rutschige  Cello 
Tschechen 

Kopf  Schnupfen  Apfel  Pferd  Pfarrer 

Pferd-fahrt  Pfahl-fahl  Pfund-Fund  Pfarrer-Fahrer  Pfeil-feil 
stopfen-Stoffen 

nicht  Licht  Pflicht  leicht  feucht  mochte 
Nacht  macht  sucht  bucht  Docht  locht 
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Nacht-nackt  locht-lockt  taucht-taugt 
nichts  rechts  riicksichtslos 
nachts 

sprichst  wichst  reichst  weichst 

lachst  wachst  machst  fluchst  suchst 

(des)  Dachs-(der)  Dachs  (du)  wachst- (du)  wachst 

(du)  lachst-(der)  Lachs  (des)  Buchs-(der)  Buchs  (-baum) 

tauschst  wischst  zischst  fischst  mischst 

zwolf  zwei  zwanzig  zweiundzwanzig  zwischen  Zwiebel 
Zweifel  Zwirn 

bequem  Quittung  Quelle  Quote  Qual  Requisit 

Platz  Platzwunde  plotzlich 

klar  Klatsch  klein  Klapperschlange 

Professor  Problem  / Bruder  bringen  / tragen  trinken  / 
dran  drei  / krank  Krieg  / groB  Grund  / schreiben 
Schrei  / Fraulein  frei 

an  old  lady-eine  alte  Frau  an  accident-ein  Unfall 

his  Aunt  Inge-seine  Tante  Inge  splashes  over-schwappt  iiber 

buy  your  ice  cream-kauf  dein  Eis 

halt- 'alt  Hans- ' ans  her- 1 er  heiB-das  'Eis  hin-'in 
der  Hund-'und  das  Verhalten-ver 'alten 


Dialog 

Der  Unfall  am  Schillerplatz 

R Mensch,  da,  kannst  du 
sehen? 

G Ich  sehe  nichts.  Was 

laufst  du  denn  plotzlich? 

R Da  hinten  an  der  Kreuzung! 
Der  Milchwagen  rutscht! 

G Tatsachlich,  jetzt  kippt 
die  alte  Kiste  sogar  noch 
urn . 

R Klatsch,  da  liegt  der 
ganze  Salat  auf  der 
StraBe . 


(Rolf,  Gunther) 

G Da  lachst  du  noch?  Die  ganze 
Milch  schwappt  iiber  die 
StraBe ! 

R Klar,  das  macht  doch  nichts. 
Der  Milchmann  ist  bestimmt 
versichert . 

G Aber  was  ist  da  rechts  bei 
der  Laterne? 

R Da  liegt  eine  alte  Frau. 

Schnell,  die  Sache  ist  ernst. 
G Nichts  wie  hin!  Wir  miissen 
ihr  helfen. 
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R Gott  sei  Dank,  es  ist 
nicht  allzu  schlimm! 

G Schlimm  genug!  Die  Frau 
hat  eine  Platzwunde  am 
Kopf ! 

R Sie  hat  noch  den  Angst- 
schweiB  auf  der  Stirn! 

G Und  dem  riicksichtslosen 
Fahrer  ist  nichts 
passiert ! 

R Quatsch,  riicksichtslos ! 
Dies  ist  eine  ganz 
schlechte,  rutschige 
StraBe . 


G Tauschst  du  dich  auch  nicht? 
Sie  sieht  gut  aus. 

R Seit  dem  zweiundzwanzigsten 
August  zwolf  Unfalle  an 
derselben  Stelle! 

G Du  muBt  es  schlieBlich 

wissen,  du  wohnst  ja  hier. 

R Nachts,  wenn  es  regnet , 

passiert  das  meiste.  Aber 
natiirlich  auch  tagsiiber. 

G Da  kommt  der  Peterwagen  um 
die  Hausecke  herum!  Siehst 
du  das  Blaulicht? 


Supplement 

Warum  lauft  Rolf?  - Er  muB  helfen.  - Wo  ist  der  Student?  - 
Er  ist  im  Voriesungsraum.  - Wo  ist  der  Unfall?  - Er  ist  am 
Schiilerplatz.  - Ist  Tante  Inge  nett?  - Ja,  sie  ist  nett.  - 
Ist  die  Frau  alt?  - Ja,  sie  ist  alt.  - 1st  die  Kreuzung 
rutschig?  - Ja,  sie  ist  rutschig. 

null  - eins  - zwei  - drei  - vier  - fiinf  - sechs  - sieben  - 
acht  - neun  - zehn  - elf  - zwolf  - dreizehn  - vierzehn  - 
fiinfzehn  - sechzehn  - siebzenn  - achtzehn  - neunzehn  - 
zwanzig  - einundzwanzig  - zweiundzwanzig  - dreiundzwanzig  - 
vierundzwanzig  - funfundzwanzig  - sechsundzwanzig  - 
siebenundzwanzig  - achtundzwanzig  - neunundzwanzig  - zehn  - 
zwanzig  - dreiBig  - vierzig  - funfzig  - sechzig  - siebzig  - 
achtzig  - neunzig  - hundert,  einhundert  - hunderteins  - 
hundertzehn  - zweihundert  - dreihundert  - usw.  (und  so  weiter) 
tausend,  eintausend  - eine  Million  - eine  Milliarde 

Zehn  und  zwei  ist  zwolf.  - Vier  mal  funf  ist  zwanzig.  - Sechs 
durch  zwei  ist  drei.  - Fiinfzehn  weniger  fiinf  ist  zehn. 

der  erste  - der  zweite  - der  dritte  - der  vierte  - der  fiinfte 
der  sechste  - der  siebte  - der  achte  - der  neunte  - 
der  zehnte  - der  elfte  - der  zwolfte  - der  dreizehnte  - 
der  vierzehnte  - der  fiinfzehnte  - der  sechzehnte  - der 
siebzehnte  - der  achtzehnte  - der  neunzehnte  - der  zwanzigste 
der  einundzwanzigste  - der  zweiundzwanzigste  - der  dreiBigste 
der  vierzigste  - der  hundertste  - der  tausendste 

Heute  ist  der  erste  August.  - Heute  ist  der  zweite  August.  - 
Heute  ist  der  dritte  August.  - Heute  ist  der  siebte  August.  - 
Heute  ist  der  sechzehnte  August.  - Heute  ist  der  siebzehnte 
August.  - Heute  ist  der  zwanzigste  August.  - Heute  ist  der 
dreiBigste  August.  - Er  kommt  am  ersten  August.  - Er  kommt  am 
zweiten  August.  - Er  kommt  am  dritten  August.  - Er  kommt  am 
siebten  August.  - Er  kommt  am  sechzehnten  August.  - Er  kommt 
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am  siebzehnten  August.  - Er  kommt  am  zwanzigsten  August.  - 
Er  kommt  am  dreiBigsten  August.  - Er  kommt  am  letzten  August. 

Wo  1st  das  Kind?  - Es  ist  auf  der  StraBe.  - Stimmt  das  alte 
Sprichwort?  - Nein,  es  stimmt  nicht.  - Wo  ist  das  Licht?  - 
Es  ist  am  Peterwagen.  - Sind  Rolf  und  Gunther  am  Schiller- 
platz?  - Ja,  sie  sind  am  Schiilerplatz.  - Wo  sind  die 
Studenten?  - Sie  sind  im  Vorlesungsraum.  - Wann  beginnen  die 
Vorlesungen?  - Sie  beginnen  urn  Viertel  nach  voll. 

Directed  Dialog 

Fragen  Sie,  wo  der  Unfall  ist!  (Wo  ist  der  Unfall?)  - 
Antworten  Sie,  daB  er  am  Schiilerplatz  ist!  - Sagen  Sie,  daB 
Gunther  nichts  sieht ! - Sagen  Sie,  daB  Rolf  plotzlich  lauft!  - 
Fragen  Sie,  warum  er  plotzlich  lauft!  - Antworten  Sie,  daB  der 
Milchwagen  rutscht!  - Sagen  Sie,  daB  die  alte  Kiste  sogar  noch 
umkippt!  - Sagen  Sie,  daB  der  ganze  Salat  auf  der  StraBe 
liegt ! - Sagen  Sie,  daB  die  ganze  Milch  iiber  die  StraBe 
schwappt!  - Sagen  Sie,  daB  das  doch  nichts  macht!  - Fragen  Sie 
warum  das  nichts  macht!  - Antworten  Sie,  daB  der  Milchmann 
bestimmt  versichert  ist!  - Fragen  Sie,  was  da  rechts  bei  der 
Laterne  ist!  - Sagen  Sie,  daB  da  eine  alte  Frau  liegt!  - 
Fragen  Sie,  ob  die  Sache  ernst  ist! 

Fragen  Sie,  ob  es  nicht  allzu  schlimm  ist!  - Sagen  Sie,  daB  es 
schlimm  genug  ist!  - Fragen  Sie,  was  die  Frau  am  Kopf  hat!  - 
Antworten  Sie,  daB  sie  eine  Platzwunde  am  Kopf  hat!  - Fragen 
Sie,  was  sie  auf  der  Stirn  hat!  - Sagen  Sie,  daB  sie  noch  den 
AngstschweiB  auf  der  Stirn  hat!  - Fragen  Sie,  was  dem 
riicksichtslosen  Fahrer  passiert  ist!  - Antworten  Sie,  daB  dem 
riicksichtslosen  Fahrer  nichts  passiert  ist!  - Fragen  Sie,  wie 
die  StraBe  ist!  - Sagen  Sie,  daB  dies  eine  ganz  schlechte, 
rutschige  StraBe  ist!  - Fragen  Sie,  wann  das  meiste  passiert! 
Antworten  Sie,  daB  nachts,  wenn  es  regnet,  das  meiste 
passiert!  - Fragen  Sie,  ob  tagsiiber  nichts  passiert!  - Fragen 
Sie,  ob  der  Peterwagen  um  die  Hausecke  herumkommt!  - Sagen 
Sie,  daB  der  Peterwagen  um  die  Hausecke  herumkommt!  - Fragen 
Sie,  ob  Rolf  das  Blaulicht  sieht! 

Noun-Pronoun  Agreement 

1.  Der  Unfall  ist  schlimm.  (Er  ist  schlimm.)  - Die  Kreuzung 
ist  rutschig.  - Der  Milchwagen  rutscht.  - Die  Kiste  kippt  um. 
Der  Mann  ist  versichert.  - Die  Sache  ist  ernst.  - Die  Laterne 
ist  da  hinten.  - Da  liegt  die  Frau.  - Ist  die  Platzwunde 
schlimm?  - Die  StraBe  sieht  gut  aus.  - Da  ist  die  Hausecke.  - 
Die  Unfalle  sind  schlimm.  - Ist  das  Blaulicht  am  Peterwagen?  - 
Das  Kind  kauft  NuB-Eis.  - Die  Tante  kauft  kein  Eis.  - Das 
Eis  schmeckt  gut.  - Der  Muller  ist  alt.  - Das  Gift  ist 
schlimm.  - Die  Sonne  scheint  schon.  - Uwe  geht  zum  Baden.  - 
Heike  geht  auch  zum  Baden.  - Die  Vorlesungen  beginnen  um 
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Viertel  nach  voll.  - Der  Platz  ist  noch  frei.  - Der  Student  ist 
im  Vorlesungsraum.  - Die  Student en  sind  im  Raum.  - Die 
Vorlesung  beginnt  nun.  - Fraulein  Schneider  und  Herr  Held  sind 
Studenten.  - Der  Schneider  ist  gut.  - Der  Held  ist  tiichtig.  - 
Das  Sprichwort  ist  alt.  - Der  Wolf  ist  da  hinten. 

2.  Scheint  die  Sonne  schon?  (Ja,  sie  scheint  schon.)  - Ist 
der  Unfall  schlimm?  - Ist  die  Kreuzung  rutschig?  - Kippt  der 
Milchwagen  um?  - Liegt  die  Frau  auf  der  StraBe?  - 1st  die 
Sache  ernst?  - 1st  der  Milchmann  versichert?  - Hat  die  Frau 
eine  Platzwunde?  - Sind  Unfalle  schlimm?  - Sieht  die  StraBe 
gut  aus?  - Ist  das  Blaulicht  am  Peterwagen?  - Sind  die 
Studenten  im  Vorlesungsraum?  - Beginnt  die  Vorlesung  jetzt?  - 
Ist  der  Student  im  Vorlesungsraum?  - Liest  Professor  Wolf 
langweilig?  - Ist  der  Muller  alt?  - Scheint  die  Sonne  schon?  - 
Kauft  das  Kind  Eis?  - Ist  der  Held  tiichtig?  - Schmeckt  das 
Eis  gut?  - Ist  der  Schneider  gut? 

3.  Ist  Professor  Wolf  nett?  (Nein,  er  ist  nicht  nett.)  - 
Ist  die  Frau  alt?  - 1st  Heike  tiichtig?  - Schmeckt  das  Eis 
gut?  - Ist  die  StraBe  gut?  - Ist  der  Unfall  schlimm?  - Ist 
die  Sache  ernst?  - Ist  das  Kind  nett?  - Ist  die  Platzwunde 
schlimm?  - Ist  der  Milchmann  versichert?  - Sind  die  Studenten 
tiichtig?  - Ist  die  Vorlesung  schwer?  - Ist  die  Sache  fein?  - 
Sind  Vorlesungen  langweilig?  - Ist  der  Wolf  da  hinten? 

Numbers 

4.  Null  und  zwei  ist  zwei.  - zwei  - drei  - vier  - fiinf  - 
acht  - neun  - zwolf  - vierzehn  - fiinfzehn  - achtzehn  - 
zwanzig  - achtundzwanzig  - achtundfiinfzig  - achtundsechzig 

5.  Ein  mal  zwei  ist  zwei.  - zwei  - drei  - vier  - fiinf  - 
sieben  - acht  - neun  - zehn  - fiinfzehn 

6.  Vier  durch  zwei  ist  zwei.  - sechs  - acht  - zehn  - zwolf  - 
sechzehn  - zwanzig  - dreiBig  - sechzig  - hundert  - 
tausend 

7.  Zwanzig  weniger  zwei  ist  achtzehn.  - neunzehn  - achtzehn  - 
siebzehn  - dreizehn  - zwolf  - drei  - zwei 

8.  Heute  ist  der  zehnte  August.  - neun  - eins  - drei  - sechs  - 
sieben  - acht  - zwolf  - sechzehn  - siebzehn  - achtzehn  - 
zwanzig  - einundzwanzig  - siebenundzwanzig  - dreiBig  - 
einunddreiBig 

9.  Er  kommt  am  zweiundzwanzigsten  August.  - vier  - 
fiinfundzwanzig  - drei  - dreiBig  - sechs  - zwanzig  - eins  - 
sechsundzwanzig  - sieben  - acht  - neunundzwanzig  - zwolf  - 
siebzehn  - einundzwanzig  - sechzehn  - dreizehn  - drei  - eins 
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Word  Order 


10.  Der  Unfall  ist  am  Schillerplatz.  (Am  Schillerplatz  ist 
der  Unfall.)  - Rolf  lauft  plotzlich.  - Der  ganze  Salat  liegt 
auf  der  StraBe.  - Die  ganze  Milch  schwappt  iiber  die  StraBe.  - 
Eine  alte  Frau  liegt  da.  - Sie  hat  eine  Platzwunde  am  Kopf.  - 
Das  meiste  passiert  nachts.  - Der  Peterwagen  kommt  um  die  Ecke 

Questions  and  Answers 

Wo  ist  der  Unfall?  (Er  ist  am  Schillerplatz.)  - Warum  lauft 
Rolf  plotzlich?  - Kippt  der  Milchwagen  um?  - Was  liegt  auf 
der  StraBe?  - Was  schwappt  iiber  die  StraBe?  - Ist  der 
Milchmann  versichert?  - Wo  liegt  die  alte  Frau?  - Ist  der 
Unfall  ernst? 

Was  hat  die  Frau  am  Kopf?  - Was  hat  sie  noch  auf  der  Stirn?  - 
Was  ist  dem  Fahrer  passiert?  - Wie  sieht  die  StraBe  aus?  - 
Ist  der  Fahrer  riichsichtslos?  - Passiert  das  meiste  tagsiiber? 
Was  kommt  um  die  Hausecke  herum?  - Wo  sind  Rolf  und  Gunther? 
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PART  V TESTS  AND  TESTING 


This  section  of  the  Handbook  deals  with  the  design  and  admini- 
stration of  intramural  tests  for  all  the  language  skills. 
Although  the  types  of  items  described  are  ones  that  are  well 
suited  for  the  course  that  CONTEMPORARY  GERMAN  represents,  the 
imaginative  and  resourceful  instructor  will  be  able  to  add 
much  variety  to  this  limited  catalog  of  possibilities. 

In  colleges  and  universities  that  employ  teaching  assistants, 
it  is  sound  practice  to  have  everyone  take  part  in  the  con- 
struction of  tests.  The  assistants  will  gain  a feeling  of  par- 
ticipation in  the  planning  of  the  course  work  and  they  will  get 
the  guided  experience  in  test  construction  that  they  should  get 
as  an  integral  part  of  their  training.  The  burden  on  any  one 
of  those  involved  will  not  be  unreasonable. 

The  supervisor  of  the  course  can  devote  some  of  his  regular 
meetings  with  the  assistants  to  testing,  beginning  long  in 
advance  of  the  date  for  administering  the  first  test.  He  can 
discuss  possible  kinds  of  test  items  with  the  group  and  appoint 
individuals  or  committees  to  construct  a certain  number  of 
items  in  each  category.  The  results  can  then  be  scrutinized 
by  the  entire  group.  Very  often  the  assistants  will  discover 
flaws  that  the  supervisor  did  not  detect.  It  is  a good  idea  to 
oversubscribe  the  production  for  each  category  so  that  there 
will  be  sufficient  material  on  hand  even  if  some  has  to  be  dis- 
carded. 

Although  the  same  test  should  probably  not  be  used  in  succes- 
sive years,  it  is  certainly  reasonable  to  assume  that  a good 
battery  can  be  preserved  and  used  again  after  enough  time  has 
elapsed.  It  is  often  useful  to  combine  some  of  the  best  items 
from  an  old  test  with  newly  constructed  items.  Crude  item 
analyses  of  the  results  of  a given  battery  can  readily  identify 
the  items  that  are  most  valid  and  those  that  are  least  valid. 

A multiple  choice  item,  for  example,  in  which  one  or  more  dis- 
tractors  are  never  or  only  rarely  picked  even  by  the  weakest 
examinees  should  either  be  discarded  or  revised. 

If  the  items  are  put  on  uniform  individual  cards,  selection 
and  rearrangement  are  facilitated  and  future  partial  reuse  is 
also  made  fairly  efficient.  It  is  a good  idea  to  maintain  a 
card  file  of  test  items  from  which  the  best  can  readily  be 
drawn.  Each  item  can  be  coded  particularly  for  the  followinj 
a)  skill  it  is  intended  to  test,  b)  results  of  item  analyses 
if  any,  c)  end  of  Unit  at  which  the  item  is  usable,  consider: 
coverage  of  lexicon  and  grammar,  d)  date(s)  when  it  was  pre- 
viously used. 
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Auditory  Tests  of  Phonetic  Discrimination 

The  following  are  some  systematic  steps  that  might  be  taken 
in  planning  and  constructing  an  auditory  test  of  phonetic  dis- 
crimination : 

1)  Make  an  inventory  of  the  sounds  in  German  which  students 
tend  to  have  trouble  distinguishing.  This  list  can  readily  be 
made  with  the  help  of  the  phonology  sections  of  Units  1-4. 

2)  Construct  pairs  of  words  that  sound  exactly  alike  except 
for  one  contrastive  sound  feature.  An  example  of  such  minimal 
pairs  is  Hute  - Hiitte. 

3)  Then  make  a list  of  identical  pairs,  each  of  which  contains 
a sound  that  can  be  mistaken  for  some  other  sound.  An  example 

is  Biene  - Biene,  which  might  be  heard  as  Biene  - Buhne. 

4)  Mix  the  two  sets  of  items. 

5)  Have  the  students  write  as  many  numbers  in  a column  on  a 
piece  of  paper  as  there  are  test  items. 

6)  Read  each  pair  once  only  and  pause  long  enough  between 
pairs  to  give  the  students  a chance  to  write  "SM  for  ''Same” 
and  "D"  for  "Different"  next  to  the  appropriate  number. 


Some  sample  items  are : 


1. 

Hute  - Hiitte 

13. 

spuken  - spucken 

2. 

Biene  - Biene 

14. 

Tasche  - Tasse 

3. 

diese  - Duse 

15. 

den  - denn 

4. 

Kissen  - kiissen 

16. 

Weg  - weg 

5. 

mochte  - mochte 

17. 

Ofen  - offen 

6. 

kennen  - konnen 

18. 

Besen  - Bosen 

7. 

schon  - schon 

19. 

schon  - schon 

8. 

Nacht  - nackt 

20. 

neun  - nein 

9. 

selig  - seelisch 

21. 

Eis  - aus 

10. 

Kamm  - komm 

22. 

Kirche  - Kirsche 

11. 

kosten  - Hasten 

23. 

kam  - Kamm 

12. 

mufi  - muft 

24. 

wachst  - wascht 

Tests  of  this  type  are  useful  early  in  the  course  as  segments 
of  the  sound  system  are  being  mastered.  It  is  at  this  time 
that  learning  to  hear  sounds  correctly  is  most  conducive  to 
correct  imitative  habits.  The  lexicon  is,  of  course,  too 
small  at  this  juncture  to  yield  enough  known  words  for  a suf- 
ficient number  of  minimal  pairs,  but  since  sound  discrimina- 
tion is  the  thing  that  is  being  tested,  the  matter  of  meaning 
can  simply  be  disregarded. 
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A variation  of  the  above  technique  is  the  triple  stimulus  in 
which  two  are  alike  and  one  is  different.  In  this  procedure 


the 

student  writes 

down 

the  letters 

that  identify 

are 

the 

same:  A, 

B;  A, 

C;  or  B,  C. 

Some 

sample  items 

are : 

1. 

A. 

Jahr 

B. 

ja 

C.  Jahr 

2. 

A. 

diese 

B. 

dieser 

C.  diese 

3. 

A. 

Menschen 

B. 

Mann c hen 

C.  Mannchen 

4. 

A. 

Nacht 

B. 

Nacht 

C.  nackt 

5. 

A. 

stecke 

B. 

Stocke 

C.  stecke 

6. 

A. 

kennte 

B. 

konnte 

C.  konnte 

7. 

A. 

Kuste 

B. 

Kuste 

G.  Kiste 

8. 

A. 

Hutte 

B. 

Hute 

G.  Hute 

9. 

A. 

sieden 

B. 

sieden 

C.  Siiden 

10. 

A. 

ob 

B. 

ab 

C.  ab 

11. 

A. 

Kirsche 

B. 

Kirche 

C.  Kirsche 

12. 

A. 

rechts 

B. 

rechts 

C.  rachst 

This  kind  of  test  can  be  complicated  more  by  mixing  in  a few 
items  in  which  all  three  stimuli  are  alike,  as  well  as  a few 
in  which  all  are  different.  This  provides  five  answer  choices 
for  only  three  test  stimuli  and  considerably  reduces  the 
chances  of  guessing.  These  additional  items  would  call  for 
the  answer  0 if  no  two  are  alike  and  A B C if  all  are  the 
same.  Some  items  that  might  be  mixed  with  the  above  are: 


1. 

A. 

denn 

B. 

den 

c. 

diinn 

2. 

A. 

Tanne 

B. 

Tanne 

c. 

Tanne 

3. 

A. 

wohl 

B. 

Wahl 

c. 

Wall 

4. 

A. 

Biest 

B. 

bist 

c. 

best 

5. 

A. 

Weste 

B. 

Wiiste 

c. 

wu’Bte 

6. 

A. 

sehr 

B. 

sehr 

c. 

sehr 

Phonetic  discrimination 

tests  can  be  given  in 

two 

ways : 

1)  They 

can  be 

administered  live  by 

the 

instructor 

, thus  giv- 

ing 

the 

class 

the  advantage  of  the 

opportunity 

to 

watch  his 

face 

. 

2)  They 

can  be  administered 

from 

tape . 

The 

latter  in- 

creases  the  difficulty  because  the  students  cannot  rely  on 
visible  articulatory  differences. 

Dictation  is  another  possible  procedure  for  testing  for  abili- 
ty in  phonetic  discrimination.  All  words  used  should  be 
chosen  from  the  known  inventory  at  the  students'  disposal.  In 
order  to  eliminate  guessability  from  context,  it  is  best  to 
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use  isolated  words  or  very  short  sentences.  Since  there 
should  be  a potential  distractor  in  the  student's  mind,  this 
type  of  test  is  difficult  to  construct  until  the  class  has  had 
quite  a few  possible  members  of  minimal  pairs.  The  following 
sample  items  are  given  with  a potential  distractor  in  paren- 
theses : 


1. 

ja  ( Jahr ) 

6. 

ab  (ob) 

2. 

Bonn  (Bahn) 

7. 

Kosten  (hasten) 

3. 

kennen  (konnen) 

8. 

Dach  (doch) 

4. 

See  (sehr) 

9. 

jene  (jener) 

3. 

tauschst  (tauscht) 

10. 

Pferd  (fahrt) 

1. 

Es  ist  schon  hier. 

(Es  ist  schon  hier.) 

2. 

Diese  ist  billig.  (Dieser  ist 

billig. ) 

3. 

Wo  ist  die  Kirsche? 

(Wo  ist  die  Kirche?) 

4. 

Es  ist  Eis.  (Es  ist 

heiB. ) 

5. 

Sie  wachst  schnell. 

(Sie  wascht  schnell.) 

6. 

Ihr  arbeitet  langsam. 

(Er  arbeitet  langsam.) 

In  both  the  word  and  sentence  test  the  distractors  could  be- 
come the  test  itself,  and  the  test  items  could  serve  as  the 
distractors.  Also,  the  two  groups  of  items  could  be  combined, 
so  as  to  double  the  length  of  the  test. 

If  the  class  has  mastered  the  phonetic  alphabet,  the  responses 
for  the  word  test  can  be  the  phonetic  transcription  of  the 
entire  word. 


Listening  Comprehension  Tests 

A good  listening  comprehension  test  is  one  in  which  each  item 
consists  of  a statement  or  a conversational  exchange  and  four 
possible  answer  choices.  The  student  is  to  pick  the  most  log- 
ical rejoinder  to  the  original  statement.  The  directions  and 
an  example  will  clarify: 


For  each  test  item  you  will  hear  a statement  or  two  followed 
by  four  rejoinders.  Cross  out  the  letter  A,  B,  C or  D that 
identifies  the  most  logical  rejoinder  to  the  statement. 
Example : 

You  hear: 

Hans  fragt  seine  Tante,  ob  er  zum  Baden  gehen  darf. 
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Then  you  hear: 

A.  Hans  geht  zum  Baden. 

B.  Hans  darf  zum  Baden  gehen. 

C.  Hans  mochte  zum  Baden  gehen. 

D.  Hans  darf  nicht  zum  Baden  gehen. 

On  your  answer  sheet  you  would  cross  out  C Qs£)  because  it  is 
the  most  logical  response. 


The  above  information  and  example  might  or  might  not  appear  on 
the  student  answer  sheet.  For  the  actual  test  items  we  need 
only  the  item  numbers  followed  by  the  letters  designating  the 
choices : 


1.  A B C D 

2.  A B C D 


3.  A B C D 
etc . 


The  use  of  a cross  to  mark  the  letter  for  the  correct  response 
makes  it  easy  for  the  teacher  to  mark  the  test  with  a key  that 
has  holes  for  the  positions  of  the  right  answers.  If  the 
letter  representing  the  best  answer  is  circled,  the  circle  may 
not  be  visible  when  the  key  is  placed  over  the  answer  sheet . 

Some  additional  sample  items,  based  on  the  vocabulary  of 
CONTEMPORARY  GERMAN,  are: 


1.  Der  Film  beginnt  erst  um  halb  acht. 

A.  Der  Film  beginnt  schon  vor  halb  acht. 

B.  Der  Film  beginnt  um  acht  Uhr  dreifiig. 

C.  Der  erste  Film  beginnt  um  halb  acht. 

D.  Um  halb  acht  beginnt  der  Film. 

2.  Gunther  fragt:  "Wer  ist  der  rucksichtslose  Fahrer  dort?" 

A.  Gunther  fragt,  wo  der  Fahrer  ist. 

B.  Gunther  will  wissen,  wie  der  Fahrer  heiftt. 

C.  Gunther  fragt,  ob  der  Fahrer  riicksichtslos  ist. 

D.  Gunther  will  wissen,  wer  riicksichtslos  fahrt. 

3.  Peter  ist  um  Mitternacht  dort  angekommen. 

A.  Peter  wird  um  Mitternacht  dort  ankommen. 

B.  Peter  ist  schon  da. 

C.  Peter  kommt  um  Mitternacht  dort  an. 

D.  Um  Mitternacht  ist  Peter  noch  nicht  da. 
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Uwe : Komm  heute  nachmittag  doch  mit ! 

Heike : Abgemacht!  Aber  bis  fiinf  mufi  ich  Geige  iiben. 

A.  Heike  kann  bestimmt  nicht  mitkommen. 

B.  Heike  kann  nach  fiinf  mitgehen. 

C.  Heike  mufi  um  fiinf  Geige  iiben. 

D.  Heike  komrat  vielleicht  urn  fiinf  mit. 

3.  Mein  Onkel  wird  wohl  schon  in  Miinchen  sein. 

A.  Der  Onkel  ist  jetzt  wahrscheinlich  in  Miinchen. 

B.  Der  Onkel  fahrt  vielleicht  bald  nach  Miinchen. 

C.  Der  Onkel  ist  in  Miinchen  und  er  ist  nicht  krank. 

D.  Der  Onkel  wohnt  wahrscheinlich  in  Miinchen. 


The  last  of  the  above  items  is  rather  difficult,  but  if  the 
future  of  present  probability  is  understood  and  well  drilled, 
it  should  be  a legitimate  type  of  item. 

There  are  several  possible  variations  for  administering  a test 
such  as  the  above:  l)  Each  item  can  be  spoken  twice  for  the 
examinees;  this  is  advisable  especially  if  the  items  are  quite 
difficult.  2)  The  first  half  of  the  items  might  be  spoken 
twice  and  the  last  half  only  once;  if  this  is  done,  the  diffi- 
culty of  the  early  items  in  the  second  half  of  the  test  should 
be  below  that  of  the  late  items  in  the  first  half.  3)  The 
multiple  choice  answers  can  be  included  on  the  answer  sheet; 
however,  if  this  is  done,  the  test  is  no  longer  a pure 
listening  comprehension  test,  since  it  is  extensively  contami- 
nated with  reading. 

A dialog  between  two  people  is  a good  stimulus  for  testing 
sustained  listening  comprehension.  Whether  it  is  taped  or 
given  live,  the  distinction  between  the  two  characters  must  be 
clear.  If  the  dialog  stimulus  is  on  tape,  it  is  best  to  use 
a male  and  a female  voice.  If  the  test  is  given  live,  the 
instructor  may  wish  to  present  the  dialog  with  the  help  of  a 
colleague . 

The  directions  to  the  students  and  a sample  test  follow: 


You  will  hear  a dialog  between  two  people  and  after  that  you 
will  hear  eight  questions.  For  each  of  these  questions  there 
are  four  responses  printed  on  your  answer  sheet.  Cross  out 
the  letter  representing  the  best  response.  Let  us  begin: 

Anna:  Gustav,  du  hast  deinen  Mantel  an.  Wohin  fahrst  du? 
Gustav:  Ich  muft  schnell  in  die  Stadt  fahren,  Anna,  und  mir 

ein  Buch  kaufen. 
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Anna : 


Ach,  ich  muB  auch  in  die  Stadt.  Darf  ich  mit  dir  auf 
den  Markt  fahren?  Sonst  muB  ich  den  Bus  nehmen. 

Gustav:  Ja,  gut!  Aber  wir  du'rfen  nicht  lange  auf  dern  Markt 
bleiben,  denn  um  zehn  muB  ich  auf  die  Universitat. 

Was  willst  du  einkaufen? 

Anna:  Wir  mussen  Fisch  zum  Mittagessen  haben. 

Gustav:  Warum  nicht  Fleisch?  Es  ist  ja  noch  nicht  Freitag. 

Anna:  Gustav,  fahre  doch  nicht  so  schnell.  Du  weiBt,  ich 
mag  das  nicht.  Na  schon!  Es  soil  heute  Fleisch 
geben. 

Gustav:  Also,  hier  sind  wir  auf  dem  Markt. 

(Eine  halbe  St unde  spater) 


Gustav : 

Anna: 
Gustav : 

Anna: 
Gustav : 

Anna: 

Gustav: 


Diese  Frau!  Jetzt  warte  ich  schon  eine  halbe  Stunde 
auf  sie!  Da  kommt  sie  endlich. 

Mach*  doch  bitte  die  Tiir  auf. 

Was  ist  das  alles?  Du  brings t den  halben  Markt  nach 
Hause ! 

Wie  spat  ist  es  denn? 

Es  ist  zehn  vor  zehn,  und  wir  konnen  mein  Buch  nicht 
mehr  kaufen.  Setz'  dich  schnell  ins  Auto. 

Lieber  Mann,  bitte,  sei  nicht  bose.  Fur  das  Mittag- 
essen muB  man  wahrend  des  Vormittags  einkaufen. 

Und  wegen  des  Buches  muB  ich  am  Nachmittag  noch  einmal 
in  die  Stadt! 


1.  Warum  hat  Gustav  seinen  Mantel  an? 

A.  Er  will  in  die  Stadt  fahren. 

B.  Er  will  zum  Bus  gehen. 

C.  Er  mochte  ein  Buch  verkaufen. 

D.  Er  muB  auf  den  Markt  fahren. 

2.  Was  mochte  Anna  gerne  tun? 

A.  Sie  mochte  auch  ein  Buch  kaufen. 

B.  Sie  mochte  mit  dem  Bus  fahren. 

C.  Sie  mochte  allein  in  die  Stadt  fahren. 

D.  Sie  mochte  mit  ihrem  Mann  auf  den  Markt  fahren. 

3.  Konnen  Anna  und  Gustav  lange  in  der  Stadt  bleiben? 

A.  Nein,  denn  Anna  muB  auf  die  Universitat. 

B.  Nein,  denn  Gustav  muB  auf  die  Universitat. 

C.  Ja,  denn  sie  haben  bis  zehn  Zeit. 

D.  Ja,  denn  das  Mittagessen  kann  warten. 
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k.  Was  wird  Anna  einkaufen? 

A.  Sie  wird  Fisch  einkaufen. 

B.  Sie  wird  wahrscheinlich  nichts  einkaufen. 

C.  Sie  wird  Fleisch  einkaufen. 

D.  Sie  wird  ein  Buch  kaufen. 

5.  Warum  mochte  Gustav  lieber  Fleisch  essen? 

A.  Er  mag  Fisch  nicht  leiden. 

B.  Es  ist  noch  nicht  Freitag. 

C.  Er  iBt  am  Freitag  immer  Fleisch. 

D.  Er  hat  Fisch  lieber  als  Fleisch. 

6.  Warum  ist  Gustav  bose  auf  seine  Frau? 

A.  Er  kann  sein  Buch  nicht  mehr  kaufen. 

B.  Anna  hat  Fisch  anstatt  Fleisch  gekauft. 

C.  Er  hat  eine  ganze  Stunde  warten  mussen. 

D.  Er  kommt  zu  spat  auf  die  Universitat. 

7.  Wann  kann  Gustav  sein  Buch  vielleicht  kaufen? 

A.  Er  kann  es  noch  vor  zehn  kaufen. 

B.  Er  kann  es  am  Vormittag  kaufen. 

C.  Er  kann  es  am  Nachmittag  kaufen. 

D.  Er  kann  es  vor  dem  Mittagessen  kaufen. 

8.  Warum  muB  man  am  Vormittag  fur  das  Mittagessen  einkaufen? 

A.  Das  Fleisch  auf  dem  Markt  ist  frischer. 

B.  Der  Markt  ist  am  Nachmittag  geschlossen. 

C.  Lesen  ist  wichtiger  als  Essen. 

D.  Am  Nachmittag  ist  es  leider  zu  spat. 


The  multiple  choices  can  also  be  given  live  or  from  tape.  In 
this  case,  it  may  be  advisable  to  present  each  question  and 
each  set  of  responses  twice,  so  as  not  to  tax  the  memory  span 
unjustifiably.  The  latter  procedure  will,  of  course,  require 
more  time.  It  would,  however,  make  for  a purer  test  in 
listening  comprehension,  since  providing  the  multiple  choice 
answers  on  the  test  sheet  contaminates  the  test  with  a sub- 
stantial amount  of  reading  skill. 

The  dialog  in  the  above  sample  test  can  be  followed  by  false- 
true  statements  instead  of  questions  and  multiple  choice  re- 
sponses. In  this  event  quite  a number  of  such  statements 
would  be  needed  in  order  to  combat  the  chances  of  guessing  the 
right  answers.  Fewer  than  twenty  statements  would  probably 
not  make  a good  test.  The  guessing  factor  can  also  be  cor- 
rected for  by  subtracting  the  wrong  answers  from  the  right 
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ones  and  ignoring  the  unanswered  items.  If  the  test  has 
twenty  items,  for  example,  and  the  student  misses  two  and 
leaves  two  unanswered,  his  score  is  calculated  by  subtracting 
two  from  the  sixteen  correct  responses,  yielding  a score  of 
fourteen.  The  directions  and  some  false-true  statements  based 
on  the  dialog  follow: 


You  will  hear  a dialog  between  two  people  and  after  that  you 
will  hear  twenty  statements.  Write  a T on  the  answer  sheet 
for  each  true  statement  and  an  F for  each  false  statement. 

Base  your  decisions  only  on  the  content  of  the  dialog.  Let  us 
begin; 

1.  Gustav  hat  keinen  Mantel  an. 

2.  Er  will  ein  Such  kaufen. 

3.  Anna  nimmt  den  Bus. 

A.  Anna  will  auf  den  Markt  fahren. 

5.  Gustav  hat  ziemlich  viel  Zeit. 

6.  Anna  hat  mehr  Zeit  als  Gustav. 

7.  Gustav  muB  heute  nicht  auf  die  Universitat. 

8.  Anna  sagt  zuerst,  sie  will  Fleisch  kaufen. 

9.  Es  ist  heute  noch  nicht  Freitag. 

10.  Anna  meint,  Gustav  fahrt  zu  schnell. 

11.  Anna  wird  Fisch  kaufen. 

12.  Anna  bleibt  eine  Stunde  auf  dem  Markt. 

13.  Anna  bringt  viel  mehr  als  nur  Fleisch  mit. 

14.  Anna  muB  Gustav  bitten,  die  Autotiir  aufzumachen. 

13.  Gustav  kann  noch  schnell  sein  Buch  kaufen. 

16.  Gustav  ist  bose  auf  seine  Frau. 

17.  Anna  sagt,  ihr  Mann  soli  nicht  bose  sein. 

18.  Fur  das  Mittagessen  muB  man  nach  dem  Mittagessen  ein- 

kaufen. 

19.  Gustav  muB  an  diesem  Tag  zweimal  in  die  Stadt. 

20.  Gustav  kann  sein  Buch  am  Nachmittag  picht  kaufen. 


The  test  sheet  can  simply  consist  of  the  twenty  needed  numbers 
after  which  the  student  writes  T or  F upon  hearing  the  state- 
ments. If  desired,  however,  the  statements  can  be  printed  on 
the  sheet  with  the  letters  T and  F,  or  spaces  for  them,  pre- 
ceding each  statement.  If  the  statements  are  provided  in 
print,  listening  comprehension  is  again  contaminated  with 
reading. 

A further  possible  variation  in  this  basic  type  of  test  is  a 
series  of  spoken  questions  or  printed  questions  followed  by 
blank  spaces  for  student  answers  instead  of  by  multiple  choice 
items  or  false- true  statements.  If  the  questions  are  spoken, 
the  purity  of  the  test  is  extended.  Then,  if  the  expected 
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answers  are  to  be  written  in  English,  there  is  still  no  con- 
tamination with  second-language  writing  skill. 

If  there  is  no  reason  to  be  concerned  with  a certain  amount  of 
contamination  by  other  skills , students  can  also  be  asked  to 
write  the  answers  in  German.  This  does  not  necessarily  mean 
that  writing  ability  is  also  being  measured.  The  instructor 
can  simply  assess  the  accuracy  of  the  answer  content  without 
taking  grammatical  correctness  into  consideration.  If  the 
questions  are  spoken  one  at  a time,  there  must  be  enough  time 
allowed  for  the  writing  of  a response.  The  amount  of  time 
should  probably  be  doubled  for  German  instead  of  English 
answers . 

The  German  questions  can  also  appear  on  the  answer  sheet.  To 
be  sure,  this  technique  injects  reading  skill,  but  if  the 
class  is  presumably  ready  for  the  auditory  comprehension  of 
the  test  passage,  the  amount  of  reading  skill  required  will 
not  be  a serious  contaminating  factor. 


Speaking  Tests 

The  audiolingual  drills  of  CONTEMPORARY  GERMAN  contain  many 
designs  which  can  be  adapted  for  testing  speaking  ability. 

The  following  discussion  contains  suggestions  for  constructing 
test  items  based  on  these  drills.  Moreover,  since  the  admini- 
stration and  scoring  of  speaking  tests  is  not  as  simple  a 
matter  as  it  is  for  other  tests,  the  discussion  will  include 
a few  suggestions  on  the  logistics  of  oral  testing.  It  will 
then  conclude  with  a comprehensive  speaking  test  in  condensed 
form  and  a sample  scoring  sheet. 

Production  of  Critical  Sounds.  In  a production  test  designed 
to  test  for  the  production  of  critical  sounds  only,  it  is 
wise  to  build  each  sound  into  a short  sentence  and  then  judge 
only  the  quality  of  this  one  sound  because  it  is  difficult  to 
judge  accurately  the  quality  of  several  different  sounds  in 
the  same  short  sentence.  The  test  can  be  modeled  for  mimicry 
or  it  can  be  read  by  the  student.  The  latter  procedure  is 
more  of  a challenge  and  makes  for  a better  test,  but  it  can 
be  used  only  after  enough  reading  skill  has  been  acquired. 

The  test  below  is  presented  in  the  form  of  a scoring  sheet  for 
the  instructor.  One  such  sheet  will  be  needed  for  scoring 
each  student  production.  If  the  test  is  to  be  read  by  the 
student,  the  sentences  should  be  typed  on  a separate  sheet 
without  the  underlining  of  the  test  sounds  and  without  the 
scoring  scales  or  any  other  information.  In  group  testing  in 
a laboratory  each  student  needs  a copy  of  the  test,  but  in 
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individual  testing  the  same  sheet  can  be  used  over  and  over. 
The  sample  test  below  is  based  on  CONTEMPORARY  GERMAN  and  in- 
cludes most  of  the  troublesome  sounds  and  sound  clusters. 


Student  Instructor 


1. 

Uwe  geht  zum  Baden. 

5 

4 

3 

2 

1 

0 

2. 

Das  macht  doch  nichts. 

5 

4 

3 

2 

1 

0 

3. 

Wie  geht's  denn  heute? 

5 

4 

3 

2 

1 

0 

4. 

Du  bist  nett. 

5 

4 

3 

2 

1 

0 

5. 

Die  Strafte  sieht  gut  aus. 

5 

4 

3 

2 

1 

0 

6. 

Ich  mochte  es  wissen. 

5 

4 

3 

2 

1 

0 

7. 

Wann  geht  es  los? 

5 

4 

3 

2 

1 

0 

8. 

Komm  heute  doch  mit! 

5 

4 

3 

2 

1 

0 

9. 

Siehst  du  das  Blaulicht? 

5 

4 

3 

2 

1 

0 

10. 

Er  kommt  urn  die  Ecke. 

5 

4 

3 

2 

1 

0 

11. 

Der  Fahrer  ist  tiichtig. 

5 

4 

3 

2 

1 

0 

12. 

Ich  gehe  nach  Hause. 

5 

4 

3 

2 

1 

0 

13. 

Er  ist  zu  Hause. 

5 

4 

3 

2 

1 

0 

14. 

Die  Sonne  scheint  schon. 

5 

4 

3 

2 

1 

0 

15. 

Hans  mochte  mitkommen. 

5 

4 

3 

2 

1 

0 

16. 

Sie  muB  Geige  uben. 

5 

4 

3 

2 

1 

0 

17. 

Das  ist  ein  hubsches  Kind. 

5 

4 

3 

2 

1 

0 

18. 

Du  kannst  Eis  kaufen. 

5 

4 

3 

2 

1 

0 

19. 

Wo  sind  die  Kinder? 

5 

4 

3 

2 

1 

0 

20. 

Es  ist  heiB  heute. 

5 

4 

3 

2 

1 

0 

21. 

Er  studiert  Philosophic. 

5 

4 

3 

2 

1 

0 

22. 

Die  Stelle  ist  schlecht. 

5 

4 

3 

2 

1 

0 

23. 

Er  ist  Akademiker. 

5 

4 

3 

2 

1 

0 

24. 

Dort  liegt  eine  alte  Frau. 

5 

4 

3 

2 

1 

0 

25. 

Studieren  Sie  auch  Philosophie? 

5 

4 

3 

2 

1 

0 

26. 

Aller  Anfang  ist  schwer. 

5 

4 

3 

2 

1 

0 

27. 

Er  hat  das  Abitur. 

5 

4 

3 

2 

1 

0 

28. 

Es  geht  endlich  los. 

5 

4 

3 

2 

1 

0 

29. 

Ich  mochte  auch  studieren. 

5 

4 

3 

2 

1 

0 

30. 

Wir  sollen  warten. 

5 

4 

3 

2 

1 

0 

31. 

Es  kostet  achtzig  Pfennig. 

5 

4 

3 

2 

1 

0 

32. 

Nachts  passiert  das  meiste. 

5 

4 

3 

2 

1 

0 

33. 

Ich  sehe  nichts . 

5 

4 

3 

2 

1 

0 

34. 

Da  lachst  du  noch? 

5 

4 

3 

2 

1 

0 

35. 

Heute  ist  der  zwanzigste . 

5 

4 

3 

2 

1 

0 

36. 

Siehst  du  den  AngstschweiB? 

5 

4 

3 

2 

1 

0 

37. 

Du  tauschst  dich  bestiramt. 

5 

4 

3 

2 

1 

0 

38. 

Das  sind  schon  zwolf  Unfalle . 

5 

4 

3 

2 

1 

0 

The  test  need  not  be  as  long  as  the  above.  This  one  contains 
a number  of  items  with  which  most  students  have  no  trouble  and 
these  could  be  eliminated.  A test  of  this  kind  which  deals 
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with  only  fifteen  or  twenty  of  the  most  difficult  sounds  is  a 
good  discriminator. 

Some  may  feel  that  the  above  test  puts  too  much  emphasis  on 
the  sounds  for  r,  since  r occurs  as  a test  item  in  five  differ- 
ent contexts  (see  items  11,  19,  24,  26,  30).  If  desired,  some 
of  these  can  be  discarded. 

On  the  other  hand,  a test  of  the  production  of  critical  sounds 
can  also  be  made  longer.  This  would  be  particularly  valid  if 
it  were  to  be  read  by  the  student,  for  it  might  well  include 
some  of  the  sounds  that  are  really  not  critical  but  actually 
become  critical  with  some  students  because  of  the  visual  inter- 
ference from  English.  The  underlined  letters  in  the  items  be- 
low represent  some  of  the  sounds  and  sound  clusters  that  are 
frequently  distorted  in  reading: 


1. 

Das  ist  nur  Quatsch. 

7. 

Warten  Sie  nur  ab. 

2. 

Wo  ist  dein  Wagen? 

8. 

Dort  steht  das  Kind. 

3. 

Er  lauft  um  die  Ecke. 

9. 

Guten  Tag,  Rolf. 

4. 

Geht  Heike  zum  Baden? 

10. 

Er  ist  langweilig. 

3. 

Baden  macht  Spafi. 

11. 

Wo  ist  die  Kreuzung? 

6. 

Ich  komrae  bestimmt  mit. 

12. 

Es  ist  Viertel  nach  sechs. 

A variation  of  the  above  test  is  a set  of  test  items  in  which 
each  sound  to  be  judged  appears  twice  in  each  sentence.  A few 
items  of  this  kind  are: 


1.  Du  siehst  gut  aus. 

2.  Er  liebt  Geld. 

3.  Ich  gehe  an  den  See . 

4.  Abends  geht  er  zum  Baden 

5.  Mein  Bruder  ist  dort. 

6.  Sie  uben  dort  druben. 

7.  Er  macht  es  auch. 


8.  Das  Madchen  mochte  Eis. 

9.  Sein  Sohn  fahrt  los. 

10.  Die  Kinder  werden  grofter, 

11.  Hier  ist  das  Bier. 

12.  Die  Mutter  sind  hubsch. 

13.  Die  Tone  sind  schon. 

14.  Zwei  und  zehn  ist  zwolf. 


The  student  may  reproduce  the  test  sound  perfectly  on  one 
occasion,  but  imperfectly  on  the  other.  The  score  should  re- 
flect this  inconsistency. 

This  raises  the  whole  question  of  the  subjective  matter  of 
scoring.  It  is  hardly  possible  to  give  precise  enough  cri- 
teria that  will  be  understood  in  the  same  way  by  everybody 
who  may  be  involved.  However,  the  following  may  be  of  some 
help:  3 for  a perfect  response;  4 for  an  almost  perfect 
response;  3 for  a mediocre  response;  2 for  a poor  response; 
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1 for  an  unacceptable  effort;  0 for  no  effort  at  all. 

Reading  Aloud.  A test  in  reading  aloud  can  be  used  to  assess 
overall  oral  production  fluency.  Four  to  six  lines  of  dialog 
or  straight  prose  is  sufficient  to  get  satisfactory  discrimi- 
nation of  quality  in  reading  among  the  members  of  a class. 
Although  this  does  not  constitute  a real  test  of  speaking  abil- 
ity, it  is  closely  enough  related  to  be  mentioned  here. 

The  scoring  of  such  a test  can  be  based  on  any  scale  desired: 
e.g.,  0-10,  0-25,  0-100.  If  it  is  coupled  with  one  form  or 
another  of  a test  in  the  production  of  critical  sounds,  only 
the  overall  fluency,  including  intonation,  should  be  judged, 
since  it  becomes  difficult  to  make  accurate  judgments  if  in- 
dividual sounds  are  also  considered. 

Otherwise  a limited  number  of  critical  sounds  can  be  imbedded 
in  the  test  passage , and  these  can  be  judged  along  with  flu- 
ency if  they  are  not  clustered.  For  example,  the  passage 
might  include  one  difficult  sound  per  line.  Each  sound  might 
well  be  repeated  once  in  the  same  line.  If  more  sounds  are 
to  be  tested  than  can  be  accomodated  in  four  to  six  lines,  the 
length  of  the  test  ought  to  be  increased. 

A few  sample  items  of  such  a test,  including  six  repeated 
critical  sounds,  are  the  following: 


1.  Ein  Gluck,  Gustav,  da£  du  endlich  wieder  zuruck  bist. 

5 4 3 2 1 0 

2.  Ich  habe  es  nicht  gern,  wenn  du  drei  Nachte  wegbleibst. 

5 4 3 2 1 0 

3.  In  diesem  grofien,  leeren  Haus  bleibe  ich  nie  wieder 

all ein. 

5 4 3 2 10 

4.  In  der  letzten  Nacht  habe  ich  einen  schrecklichen  Traum 

gehabt . 

5 4 3 2 1 0 

5.  Ich  traumte,  ich  horte  einen  bosen  Menschen  an  die  Tiir 

klopfen. 

5 4 3 2 1 0 
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6.  Dann  hat  er  auch  geschrieen,  daft  ich  ihm  aufmachen 
sollte. 


5 4 3 2 1 0 


Overall  fluency:  25  20  15  10  5 0 


Total  score: 


It  facilitates  scoring  if  each  sentence  on  the  instructor's 
sheet  begins  a new  line  and  if  a scoring  scale  accompanies 
each  sentence.  A judgment  regarding  the  overall  fluency  can 
then  be  recorded  after  the  student  has  finished  reading  the 
entire  passage.  On  the  student  sheet  the  sentences  can  appear 
in  paragraph  form  and  the  sounds  to  be  judged  should,  of 
course,  not  be  signalled. 

Directed  Dialog.  Directed  dialog  is  useful  material  for 
speaking  tests.  Once  the  transformations  involved  are  fully 
understood,  the  content  of  a test  in  directed  dialog  can  be 
anything  within  the  student's  lexical  range.  The  directions 
and  ten  sample  items  follow: 


Tell  me  or  ask  me  what  I suggest  whether  it  is  in  line  with 
fact  or  not. 

1.  Sagen  Sie,  daft  es  heute  vielleicht  regnen  wird! 

2.  Fragen  Sie,  ob  Rolf  seinen  Regenmantel  mitgebracht  hat! 

3.  Sagen  Sie,  daft  er  leider  nicht  hat  kommen  konnen! 

4.  Fragen  Sie,  warum  er  zu  Hause  geblieben  ist! 

5.  Sagen  Sie,  daft  er  wahrscheinlich  krank  ist! 

6.  Fragen  Sie,  wann  er  wieder  auf  die  Universitat  kommt ! 

7.  Sagen  Sie,  daft  er  bei  diesem  Wetter  sicher  nicht  ausgeht! 

8.  Fragen  Sie,  ob  das  Wetter  bald  besser  werden  soil! 

9.  Sagen  Sie,  daft  die  Sonne  morgen  bestimmt  wieder  scheint! 

10.  Fragen  Sie,  was  die  Studenten  gestern  getan  haben! 


If  such  a test  is  given  live,  it  will  help  to  have  the  usual 
scoring  scale  accompany  each  stimulus,  so  that  the  responses 
can  be  judged  efficiently.  Morphology  and  syntax  should  be 
given  most  of  the  consideration. 

Substitution.  Substitution  drills  constitute  good  speaking 
test  items.  A perusal  of  the  drills  in  CONTEMPORARY  GERMAN 
will  reveal  how  varied  the  substitutions  can  be.  The  direc- 
tions and  a few  sample  test  items  requiring  ten  responses  to 
the  ten  cues  follow: 
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You  will  hear  a sentence  with  an  indirect  noun  object  in  it. 
Then  you  will  hear  a noun  cue.  Substitute  this  cue  for  the 
indirect  object  in  the  original  sentence  and  continue  doing 
this  with  every  new  cue  you  hear. 

Er  wunscht  dem  Mann  eine  gute  Reise.  Frau  - Kind  - 
Leute  - Junge  - Tante  - Professor  - Freundin  - Manner  - 
Postbote  - Mutter 


Once  a sufficient  number  of  the  progressive  substitution  drills 
in  CONTEMPORARY  GERMAN  have  been  practiced,  a speaking  test 
can  include  substitution  problems  that  alternate  between  two 
parts  of  speech  or  sentence  elements.  The  examiner  may  also 
wish  to  include  an  example  of  what  is  to  be  done,  so  that 
there  will  be  no  doubt  in  anyone's  mind.  The  directions,  an 
example  of  one  cycle  and  a test  follow: 


You  will  hear  a sentence  containing  a noun  object  of  a prepo- 
sition. Then  you  will  hear  a noun  cue.  Replace  the  original 
noun  with  this  cue.  Next  you  will  hear  a der-  or  an  ein-word 
which  is  to  be  substituted  for  the  original  der-  or  ein-word 
before  the  noun. 

Example:  Er  geht  zu  seiner  Mutter.  Vater 
Er  geht  zu  seinem  Vater.  ihr 
Er  geht  zu  ihrem  Vater. 

Now  let  us  begin: 

Sie  holen  es  aus  der  Stadt.  Geschaft  - euer  - hasten  - 
dieser  - Schranke  - jener  - Haus  - ihr  - Pakete  - unser  - 
Kiste  - dein 


Inasmuch  as  CONTEMPORARY  GERMAN  includes  a great  many  three- 
cycle  progressive  substitution  drills,  a speaking  test 
patterned  after  some  of  these  would  be  compatible  with  the 
teaching  method.  Such  a test  follows: 


You  will  hear  a sentence  and  a series  of  cues  representing 
three  different  parts  of  speech  or  sentence  elements.  After 
hearing  each  cue,  speak  the  entire  sentence  with  the  new  ele- 
ment substituted  in  the  proper  slot. 

Example:  Ihre  tuchtige  Schneiderin  ist  angekommen. 

Professor 
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I hr  tuchtiger  Professor  ist  angekoramen. 
f reundlich 

Ihr  freundlicher  Professor  ist  angekommen. 
jener 

Jener  freundliche  Professor  ist  angekommen. 

Now  let  us  begin : 

Jetzt  kippt  der  schwere  Schrank  sogar  noch  urn.  Kiste  - 
groB  - jener  - hasten  - voll  - sein  - Weinglas  - schon  - 
dieser  - Schusseln  - teuer  - der 


Substitution  tests  designed  to  check  on  the  ability  to  use 
verb  forms  are  easily  constructed.  The  following  test  com- 
bines the  problem  of  subject-verb  agreement  and  subject-re- 
flexive agreement . 


Substitute  the  new  subject: 

Er  zieht  sich  schnell  noch  etwas  Warmes  an.  ich  - die 
Kinder  - wir  - du  - ihr  - er 


A substitution  test  on  verb  forms  can  be  constructed  so  as  to 
test  for  both  subject-verb  agreement  and  tense  transformation. 
Such  a test,  based  on  a drill  in  Unit  16,  follows: 


You  will  hear  a German  sentence  followed  by  a series  of  cues 
that  alternate  between  the  name  of  a new  tense  and  a new 
subject.  Restate  the  sentence  in  the  tense  requested  or  with 
the  new  subject. 

Example:  Wir  schieben  den  Schrank  in  die  Ecke.  narr. 
past 

Wir  schoben  den  Schrank  in  die  Ecke.  ich 
Ich  schob  den  Schrank  in  die  Ecke. 

Now  let  us  begin: 

Ich  schiefie  direkt  auf  das  Ziel.  narrative  past  - wir  - 
future  - du  - conversational  past  - ihr  - past  perfect  - 
die  Rauber  - present  - der  Dieb 


Picture-Controlled  Talk.  A pictorial  stimulus  is  one  of  the 
best  approaches  for  getting  the  student  to  talk  freely  within 
the  controls  pictured.  The  drawings  in  CONTEMPORARY  GERMAN 
could  serve  for  this  purpose.  Naturally,  supplementary  draw- 
ings that  represent  content  and  action  for  which  students  have 
the  necessary  lexical  inventory  will  add  variety  to  the 
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process  of  testing.  Every  class  usually  has  a student  or  two 
who  can  draw  according  to  directives  and  who  is  quite  willing 
to  do  so.  Supplementary  drawings  can  also  be  used  for  speak- 
ing practice  in  class. 

The  response  to  a pictorial  stimulus  can  either  be  evaluated 
as  an  overall  impression  or  it  can  be  considered  from  several 
separate  and  more  specific  criteria.  The  latter  usually  re- 
sults in  a more  accurate  evaluation.  For  example,  the  instruc- 
tor can  give  a separate  score  for  each  of  the  following  cri- 
teria: a)  speaking  fluency,  b)  word  order,  c)  endings, 
d)  choice  of  words.  Other  criteria  can  be  added  to  these  if 
this  is  desired.  For  example,  the  student  who  describes  the 
action  depicted  is  really  more  versatile  than  the  one  who 
simply  identifies  the  represented  objects.  The  criterion  of 
"action  versus  identification"  could  therefore  be  added  to  the 
above.  On  the  other  hand,  this  element  can  also  be  included 
in  considering  the  student’s  ability  under  "choice  of  words." 
Pronunciation  could  be  added  to  the  list  of  criteria.  However, 
if  the  composite  speaking  test  includes  a separate  section  on 
the  production  of  critical  sounds,  there  is  no  real  need  for 
judging  this  aspect  again  here.  It  would  only  complicate  the 
scoring  and  subject  the  poor  pronouncer  to  double  jeopardy. 

Administering  and  Scoring  a Speaking  Test.  Oral  tests  of  any 
kind  can  either  be  administered  live  or  from  tape  to  indivi- 
dual students  and  judged  at  the  same  time,  or  they  can  be 
given  simultaneously  to  as  many  students  as  the  lab  will  accom- 
modate. In  the  latter  case,  the  responses  on  tape  have  to  be 
judged  individually  after  the  test  is  over.  Since  the  lab 
does  not  save  the  instructor  any  time,  testing  individual  stu- 
dents in  the  office  is  in  many  cases  the  most  expeditious  pro- 
cedure. 

Ideally,  speaking  tests  should  be  administered  in  a lab  and 
judged  independently  by  a board  of  judges.  Surprisingly  simi- 
lar scoring  can  result  from  such  a system,  so  that  perhaps 
only  five  percent  of  the  tapes  need  to  be  re-evaluated.  A 
console  operator  is  also  needed  to  thread  and  rewind  the  tapes 
for  scoring,  pass  out  and  collect  scoring  sheets,  check  scores 
for  uniformity  of  scoring  and  the  like. 

But  such  an  attack  on  the  scoring  problem  is  costly  in  time. 

For  example,  if  there  are  three  judges  and  a console  operator, 
and  if  the  scoring  of  a tape  requires  a total  of  fifteen  min- 
utes, one  man  hour  is  needed  to  score  each  one.  Then  if  there 
are  500  students  involved,  one  has  the  staggering  total  of  500 
man  hours.  This  time  must  be  expended  in  addition  to  the  time 
it  takes  several  people  to  administer  the  test  to  all  class 
sections  in  the  lab.  For  this  reason,  the  German  Department 
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at  the  University  of  Colorado  has  long  since  given  up  this 
"ideal"  system.  But  it  has  not  given  up  administering  a final 
departmental  speaking  test  each  semester  because  of  the  tre- 
mendous psychological  impact  the  promised  test  has  on  learning 
behavior. 

The  current  approach  to  the  problem  is  not  as  objective  as  the 
above,  but  it  does  save  a great  deal  of  time.  The  test  is 
constructed  by  the  corps  of  instructors  under  the  supervision 
of  the  chairman  of  lower-division  work  and  is  administered  by 
each  instructor  to  his  own  students  in  his  office.  Appoint- 
ments are  scheduled  at  ten-minute  intervals.  Thus  if  all  goes 
well,  six  students  can  be  examined  in  an  hour. 

All  parts  of  the  test  except  for  the  production  of  critical 
sounds  are  oversubscribed  by  about  k00%.  For  example,  if  each 
student  is  to  do  four  lines  of  directed  dialog,  the  instruc- 
tor's test  sheets  will  include  twenty  directed  dialog  stimuli, 
which  are  arranged  in  five  groups  of  four  each.  Care  is  taken 
to  assure  that  the  five  groups  are  balanced  in  difficulty. 

This  virtually  eliminates  the  possibility  of  having  a student 
who  has  taken  the  test  report  to  those  still  to  be  tested  what 
the  test  items  are.  The  instructor  chooses  any  one  of  the 
five  groups  of  stimuli  for  a given  examinee  and  scores  the  re- 
sponses on  a scoring  sheet  with  the  student's  name  on  it.  The 
next  examinee  then  gets  a different  group  of  stimuli  and  so  on. 
The  five  groups  need  not  be  used  in  the  same  cycle  throughout 
the  testing  of  an  entire  class. 

If  the  production  of  critical  sounds  is  a part  of  a comprehen- 
sive speaking  test,  it  is  suggested  that  the  stimuli  remain 
constant  for  all  examinees.  Even  if  a student  remembers  a few 
of  the  short  sentences,  which  is  really  unlikely,  he  will  still 
not  be  able  to  report  to  others  which  sounds  were  in  question. 
By  keeping  this  section  constant , one  can  also  be  sure  that  a 
perfect  balance  of  difficulty  is  maintained. 

A Comprehensive  Speaking  Test.  Now  let  us  project  a compre- 
hensive speaking  test  that  will  require  about  eight  minutes. 

It  is  to  be  administered  in  the  instructor's  office.  The  test 
will  include  the  following  sections:  1)  production  of  sixteen 
critical  sounds,  2)  a reading  passage  of  five  short  lines, 

3)  four  items  of  directed  dialog,  4)  four  noun  substitutions, 

3)  four  changes  of  tense  and  6)  one  minute  of  picture-con- 
trolled talk.  The  students  might  as  well  be  informed  in  ad- 
vance that  this  will  be  the  composition  of  the  test. 

The  instructor  has  one  set  of  all  the  test  materials  before 
him,  along  with  a scoring  sheet  for  each  examinee.  He  hands 
the  examinee  the  first  sheet  which  contains  Part  I,  sixteen 
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short  sentences  employing  the  sixteen  critical  sounds  to  be 
tested  and  Part  II,  five  equally  difficult  five-line  passages 
of  connected  prose.  The  student  then  reads  Part  I of  the  test 
while  the  instructor  scores  each  critical  sound  on  the  scoring 
sheet.  He  may  or  may  not  give  the  student  a chance  to  read 
through  the  sentences  silently  before  having  him  read  aloud. 

Then  the  student  reads  the  designated  passage  (A,  B,  C,  D or 
E)  of  Fart  II  and  the  instructor  scores  it  for  overall  fluency. 

The  student  does  not  see  the  next  three  parts  of  the  test.  He 
is  told  that  he  will  get  four  items  of  directed  dialog  to 
which  he  should  respond.  The  instructor  selects  one  of  the 
five  groups  and  reads  the  four  stimuli  in  turn.  As  the  stu- 
dent responds  to  each,  the  instructor  notes  a separate  score 
for  each. 

Next  the  examinee  is  informed  that  he  should  substitute  a 
series  of  four  nouns  for  the  one  in  the  sentence  he  will  hear. 
The  original  sentence  may  have  the  noun  in  any  one  of  the 
cases,  of  course.  The  instructor’s  test  sheet  will  have  five 
sentences  on  it,  each  followed  by  four  appropriate  noun-cues. 

He  speaks  one  of  the  sentences  and  adds  the  first  cue.  As 
the  student  responds,  he  scores.  Then  he  speaks  the  second 
cue,  and  so  on. 

Before  Part  V is  begun  the  student  is  told  that  he  will  hear 
four  sentences,  each  of  which  is  to  be  changed  to  the  tense 
indicated  to  him.  The  instructor  then  reads  the  first  sen- 
tence from  the  selected  group  of  four,  indicates  the  new  tense 
desired  and  scores  as  the  student  responds.  Then  he  follows 
the  same  procedure  for  the  remainder  of  the  stimuli  in  the 
same  group . 

Finally,  the  instructor  hands  the  student  a drawing  selected 
from  a group  of  five  and  tells  the  student  to  look  it  over  for 
half  a minute  and  plan  what  he  can  say  about  the  action  por- 
trayed. He  also  tells  the  student  to  plan  to  keep  talking 
until  time  is  called,  which  will  be  about  one  minute  after  he 
begins . 

Such  a comprehensive  speaking  test  in  condensed  form  and  a 
sample  scoring  sheet  follow. 


Part  I.  Read  the  following  sixteen  sentences: 


1.  Ich  gehe  zum  Baden. 

2.  Wir  kaufen  neue  Hiite. 


(fourteen  more  sentences) 
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Part  II.  Read  the  passage  your  instructor  designates: 

A.  Der  Konig  war  ein  reicher  Mann,  der  aber  sein  Land  arm 
gemacht  hatte.  Er  glaubte,  als  erster  Mann  seines  Landes 
immer  die  schonsten  Kleider  tragen  zu  miissen,  um  der  Welt  zu 
beweisen,  wie  wichtig  er  war.  Er  liebte  schone  Kleider  so 
sehr,  daft  er  fur  jeden  Tag  neue  Kleider  haben  wollte. 

(four  additional  passages  — B,  C,  D,  E — of  equal  difficulty) 

Part  III.  Directed  Dialog  (for  instructor  only).  Instructor: 
Say  what  I ask  you  to  say,  whether  it  is  in  line  with  fact  or 
not : 

A.  1.  Sagen  Sie , dali  das  Wetter  heute  schon  ist! 

2.  Fragen  Sie,  ob  es  morgen  regnen  wird! 

3.  Sagen  Sie,  dali  der  Professor  nicht  gekommen  ist! 

4.  Fragen  Sie,  wann  die  Vorlesung  beginnen  soli! 

(four  additional  groups  of  equal  difficulty) 

Part  IV.  Noun  Substitution  (for  instructor  only).  Instructor: 
Substitute  the  noun  cue  for  the  indirect  noun  object  in  the 
sentence  I'm  going  to  speak  for  you. 

1.  Er  hat  dem  Jungen  ein  Buch  gegeben.  Frau  - Student  - 
Leute  - Kind 

(four  additional  sentences,  each  followed  by  four  cues) 

Part  V.  Tense  Changes  (for  instructor  only).  Instructor: 

Put  each  of  the  four  sentences  I speak  for  you  into  the  tense 
I'll  designate. 

A.  1.  Rolf  ist  heute  morgen  hier  gewesen.  (narrative  past) 

2.  Ich  gehe  um  zehn  in  die  Stadt.  (conversational  past) 

3.  Mein  Vater  wird  mir  einen  Wagen  kaufen.  (present) 

4.  Wir  sangen  den  ganzen  Abend.  (past  perfect) 

(four  additional  groups) 

Part  VI.  Pictorial  Stimulus.  Instructor:  Here  is  a drawing 
of  a scene  that  depicts  an  action.  Look  at  it  for  about  a 
half  minute  and  plan  what  you  will  say.  I'll  give  you  the 
starting  signal  and  then  try  to  continue  talking  about  the  ac- 
tion until  I ask  you  to  stop  after  about  one  minute  has 
elapsed. 

A.  Drawing  of  Mr.  and  Mrs.  Meier  visiting  a castle  (Unit  16). 
(four  additional  drawings) 
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Scoring  Sheet 


Student 


Instructor 


Part  I.  Critical  Sounds. 

1.  Ich  gehe  zum  Baden. 

2.  Wir  kaufen  neue  Hute. 

3.  Wann  geht  es  los? 

4.  Komm  heute  doch  mit! 

5.  Der  Fahrer  kommt  gleich. 

6.  Heike  muB  nun  iiben. 

7.  Das  Kind  ist  hubsch. 

8.  Es  ist  schon  heute. 

9.  Wo  ist  mein  Vater? 

10.  Er  lauft  um  das  haus. 

11.  Er  tauscht  sich  bestimmt. 

12.  Er  studiert  Philosophie. 

13.  Die  Stelle  ist  rutschig. 

14.  Wann  kommst  du  an? 

15.  Gehst  du  mit  mir. 

16.  Wir  haben  kein  Geld. 


5 4 
5 4 
5 4 
5 4 
5 4 
5 4 
5 4 
5 4 
5 4 
5 4 
5 4 
5 4 
5 4 
5 4 
5 4 
5 4 

Raw  Total 


Divided  by 

Part  II.  Reading. 

Overall  Fluency  10  98765432 

Part  III.  Directed  Dialog. 

1.  5 4 3 2 1 0 

2.  5 4 3 2 1 0 

3.  5 4 3 2 1 0 

4.  5 4 3 2 1 0 

Part  IV.  Noun  Substitution. 

1.  5 4 3 2 1 0 

2.  5 4 3 2 1 0 

3.  5 4 3 2 1 0 

4.  5 4 3 2 1 0 

Part  V.  Change  of  Tense. 

1.  5 4 3 2 1 0 

2.  5 4 3 2 1 0 

3.  5 4 3 2 1 0 

4.  5 4 3 2 1 0 

Part  VI.  Pictorial  Stimulus. 

1.  Speaking  fluency 

2.  Word  order 

3.  Endings 

4.  Choice  of  words 


5 4 3 2 1 
5 4 3 2 1 
5 4 3 2 1 
5 4 3 2 1 


3 2 
3 2 
3 2 
3 2 
3 2 
3 2 
3 2 
3 2 
3 2 
3 2 
3 2 
3 2 
3 2 
3 2 
3 2 
3 2 


8 for 
1 0 


0 

0 

0 

0 

Grand 


1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 


Total 


Total 


Total 


Total 


Total 


Total 

Total 
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The  highest  possible  score  is  100.  The  weighting  of  the  sepa- 
rate parts  is  arbitrary  and  can  be  adjusted  in  any  way  desired. 
The  important  strategy,  however,  is  that  the  students  should 
expect  to  take  speaking  tests  that  are  considered  of  equal 
importance  with  the  other  skill  tests,  that  speaking  tests  are 
actually  administered  at  least  at  the  end  of  every  semester 
and  that  the  instructors  take  the  scoring  of  speaking  tests 
seriously. 


Reading  Tests 

One  of  the  simplest  tests  of  reading  ability  is  a test  in 
which  the  student  is  given  a choice  of  two  provided  expres- 
sions, one  of  which  is  needed  to  complete  a sentence.  Some 
sample  items  are : 


1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 


Die  Leute  brauchen  nicht  f**  ZU  ^potten. 

b.  spotten. 

3.  • Wo 

, , , , . hast  du  den  Schraubenzieher  gelegt? 

b.  Wohm  & & 


Der  Postbote  hat  das  Paket  nicht  tragen  f’  6f.konnt 

b.  konnen. 


Ich  habe  den  neuen  Hut  gar  nicht 
Mein  Vater  kommt  heute  mittag  ^ 


a.  mogen. 

b.  gemocht. 
zu  Hause . 
nach  Hause. 


Er  wird  heute  abend 


a.  zu  Hause 

b.  nach  Hause 


sein. 


a.  Woher 

b.  Wohin 


will  Margrit  so  plotzlich  gehen? 


Die  Madchen 


a.  sieht 

b.  sehen 


sich  das  Geschaft  an. 


Items  in  such  a test  can  easily  be  constructed  so  as  to  pose 
two  problems  for  the  student : 


1. 

2. 

3. 

4. 
3. 


Der  Teller 


a.  steht 

b.  kommt 


zwischen  das  Messer  und 


a.  die 

b.  der 


Gabel. 


Die  Studenten 
Die  Studentin 
Der  Junge 


a.  antwortet  a 

b.  antworten  b 

a.  spricht  a. 

b.  sprechen  b. 

lauft  ...  a.  dem 
lauft  u er  b.  den 


. der 
. die 
ihren 
ihrem 

Platz. 


Frage . 
Bruder . 


Hans  muB  heute  in 


a.  der 

b.  die 


Schule 


a.  gehen. 

b.  zu  gehen. 
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6. 

7. 

8. 


a.  Ein 


b . Der 

a.  Mein 

b.  Dieses 

a.  welcher 

b.  welchem 


junger  Mann  spricht 


kleines  Kind 


Aus 


b. 

Kasten  hat 


a.  von 

b.  u’ber 
geht  unter 
steht  vor 

a.  das 


er 


b . die 


seinen  Onkel. 
dem  Tisch. 

Werkzeug  genommen? 


It  is  true,  of  course,  that  tests  such  as  the  above,  and  also 
the  one  to  follow,  are  not  as  fully  passive  as  reading  skill 
is  supposed  to  be.  At  least  a semi-active  knowledge  of  gram- 
mar is  necessary  for  good  performance. 

In  order  to  control  the  factor  of  guessing  in  the  above  two 
types  of  tests,  quite  a few  items  ought  to  be  included. 
Furthermore,  the  tests  can  be  scored  by  subtracting  the  number 
of  wrongs  ^rom  the  rights . 

The  guessing  factor  is  reduced  greatly  if  the  number  of 
choices  is  increased.  A choice  of  three  "attractive"  answers 
helps  considerably  and  a choice  of  four  will  eliminate  most  of 
the  possible  success  by  guessing.  The  sample  test  below  pro- 
vides four  answer  choices. 


A word  or  phrase  is  missing  from  each  of  the  sentences  below. 
Four  choices  for  the  completion  of  each  sentence  are  provided. 
Cross  out  the  letter  that  stands  for  the  best  choice. 

1.  Er  war  nicht  zu  Hause,  ...  ich  dort  ankam. 

a.  wenn  b.  wann  c.  weil  d.  als 

2.  Plotzlich  sah  ich  den  Dieb  auf  mich  ... 

a.  zukommen  b.  zugehen  c.  hinkomraen  d.  hergehen 

3.  Es  ist  mir  nie  ...,  daB  er  studiert. 

a.  geschehen  b.  erinnert  c.  eingefallen  d.  gedacht 

4.  Was  man  nicht  im  Kopfe  hat,  muB  ...  in  den  Beinen  haben. 

a.  er  b.  man  c.  einer  d.  Mann 

5.  Ihr  Besuch  ist  eine  nette  ... 

a.  Uberraschung  . c.  Veranderung 

b.  Ubertreibung  d.  Vermittlung 

6.  ...  er  nie  Geld  hat,  will  er  sich  ein  Auto  kaufen. 

a.  Da  b.  Obwohl  c.  Weil  d.  Wahrend 
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7.  Er  ist  abends  fast  nie  ... 

a.  nach  Hause  b.  am  Hause  c.  zu  Hause  d.  ins  Haus 

8.  Kurt  ist  groB,  aber  Walter  ist  ...  groBer. 

a.  eben  b.  still  c.  doch  d.  noch 


A connected  passage  can  readily  be  used  for  testing  reading. 
Below  are  the  directions  and  a relatively  easy  sample  test: 


In  the  dialog  that  follows  you  will  find  a number  of  under- 
lined words  and  phrases.  Below  the  dialog  the  underlined 
items  appear  again  with  four  choices.  Choose  the  word  or 
phrase  that  can  be  substituted  for  the  underlined  item  without 
changing  the  meaning  of  the  sentence  from  which  it  has  been 
taken. 


Am  Telefon 


Tante 

Werner: 

Gertrud: 

Werner: 

Tante 

Gertrud: 

Werner : 

Tante 

Gertrud : 

Tan.te 

Tante 

Werner: 

Gertrud: 

Werner: 

Gertrud: 

Werner : 

Tante 

Gertrud: 

Werner: 

'T’ante 

Gertrud: 

Werner: 

Hallo,  Tante  Gertrud,  bist  du  das? 

Ja,  wer  ist  dort,  bitte? 

Dein  Neffe  Werner!  Ich  bin  in  der  Stadt.  Wie 
geht  es  dir? 

Danke  schon,  ganz  gut,  mein  Junge.  Was  ist 
los? 

Ich  will  dir  „Auf  Wiedersehen"  sagen.  Heute 
nacht  fahre  ich  mit  einem  Schiff  iiber  das  Meer 
Ach,  Werner!  Aber  wohin  fahrst  du  so 
plotzlich? 

Ich  reise  fur  unser  Geschaft  nach  New  York. 

Ach  so!  Fahrt  dein  Vater  mit  dir? 

Nein,  er  bleibt  zu  Hause  bei  der  Mutter. 

Also,  komme  bitte  sogleich  zu  Onkel  Heinz  und 
mir  und  erzahle  uns  alles. 

Nein,  das  ist  leider  unmoglich.  Ich  muB  noch 
mit  dem  Besitzer  des  Geschafts  sprechen.  Dann 
fahrt  er  mich  mit  seinem  Auto  ans  Schiff. 

So,  und  wann  kommst  du  denn  wieder?  Ich  hoffe 
wir  sehen  dich  vor  dem  Ende  des  Winters. 

Ich  muB  am  ersten  Marz  bestimmt  wieder  zu 
Hause  sein.  Dann  besuche  ich  euch. 

Na  schon,  mein  Werner.  Gluckliche  Reise! 

Danke  sehr,  Tante  Gertrud.  Auf  Wiedersehen! 
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1. 

das  Meer 

3. 

Besitzer 

A.  den  Ozean 

A.  jemand,  dem  etwas 

gehort 

B.  die  Seefahrt 

B.  jemand,  der  auf  etwas  sitzt 

C.  den  See 

C.  jemand,  der  gerne 

sitzt 

D.  das  Wasser 

D.  jemand,  der  auf  einem  Stuhl 

2. 

so  plotzlich 

6. 

wieder 

A.  sogleich 

A . zuruck 

B.  so  schnell 

B.  noch  einmal 

C.  so  rasch 

C.  zu  Hause 

D.  auf  einmal 

D.  zu  uns 

3. 

zu  Hause 

7. 

bestimmt 

A.  nach  Hause 

A.  sofort 

B.  im  Hause 

B.  plotzlich 

C.  daheim 

C.  sicher 

D.  in  der  Heimat 

D.  es  stimmt 

4. 

sogleich 

8. 

besuehe  ich  euch 

A.  bald 

A.  sucne  ich  euch 

B.  sofort 

B.  finde  ich  euch 

C . genau 

C.  versuche  ich  euch 

D.  bestimmt 

D.  komme  ich  zu  euch 

Reading  tests  that  are  constructed  like  the  listening  compre- 
hension tests  described  earlier  are  also  valid  intramural 
tests.  The  difference  is  that  all  of  the  test  materials  appear 
on  the  student  test  sheets.  At  any  given  point  in  the  course 
the  test  in  reading  will  naturally  have  to  be  at  a higher 
level  of  difficulty  than  the  equivalent  test  in  listening  com- 
prehension. 

In  the  procedure  that  employs  German  questions  on  a passage 
read  by  the  class,  there  is  again  the  choice  of  calling  for 
English  or  German  answers.  As  suggested  under  listening  com- 
prehension tests,  the  answers  can  be  required  in  German,  and 
the  instructor  can  disregard  grammatical  accuracy  and  judge 
only  the  content.  On  the  other  hand,  there  may  be  good  reason 
for  wanting  to  measure  the  active  skill  of  writing  along  with 
reading  comprehension. 

The  reading  test  which  employs  a test  passage  followed  by  mul- 
tiple choice  problems  or  direct  questions  might  well  be  admin- 
istered in  two  stages.  The  passage  appears  on  one  test  sheet 
and  the  test  items  appear  on  a second  which  is  then  exchanged 
for  the  first  after  enough  time  has  been  granted  to  read  the 
passage.  This  taxes  the  memory  span  a bit  but  it  also  circum- 
vents mechanical  cross-reference  from  problem  to  passage  and 
back  to  problem. 
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Writing  Tests 

The  simplest  type  of  writing  test  is  the  process  of  copying  by 
hand  some  material  from  the  book,  such  as  a dialog  or  a para- 
graph from  a reading  selection.  While  some  may  feel  that  this 
is  too  easy,  it  actually  is  not  if  a high  enough  standard  of 
performance  is  expected.  Copying  with  accuracy  also  serves  to 
discipline  the  learner  regarding  the  importance  of  such  "de- 
tails" as  umlauts,  capitalization  of  nouns,  the  difference 
between  ie  and  ei,  punctuation  and  the  like.  The  key  to  mak- 
ing the  exercise  meaningful  is  a very  high  standard.  A paper 
that  is  not  perfect,  for  instance,  should  not  be  graded  as 
"A". 

Dictation  is  a familiar  procedure  for  testing  the  ability  to 
commit  sound  to  paper.  Since  dictation  is  more  difficult  than 
many  instructors  realize,  it  is  suggested  that  only  a limited 
amount  of  material  be  assigned  for  study  as  preparation  for 
dictation.  For  example,  one  of  the  dialogs  or  a page  of  read- 
ing material  is  about  as  much  as  should  be  assigned.  The  in- 
structor can  then  limit  the  dictation  to  a small  portion  of 
this  material. 

Instructors  who  have  their  classes  memorize  the  dialogs  as 
recommended  will  find  that  it  is  a good  test  to  have  students 
write  a dialog  from  memory  occasionally.  Such  a test  should 
by  all  means  be  announced  in  advance  and  the  dialog  to  be 
written  should  be  specified.  The  instructor  may  wish  to  offer 
a bit  of  assistance  by  providing  the  first  word  or  two  of  each 
line  or  by  indicating  the  relative  length  of  lines  with  the 
punctuation  or  both  of  these.  Writing  from  memory  is  a fairly 
difficult  task  for  the  beginner,  so  that  a bit  of  help  is 
fully  justified. 

Writing  tests  that  test  for  the  correct  use  of  the  difficult 
little  words,  such  as  prepositions,  contractions,  conjunctions, 
correct  forms  of  der-  and  ein-words,  reflexives,  separable 
prefixes,  da-  and  wo-compounds  and  the  like  are  excellent  dis- 
criminators. The  following  is  a sample  test  based  on  the 
early  Units : 


1.  Die  Vorlesung  beginnt  Viertel  nach  voll. 

2.  Mochtest  du  mit  mir  in  Stadt  gehen? 

3.  Der  Mann  hat  eine  schlimme  Wunde  Kopf. 

4.  Uwe  will  heute  Baden  gehen. 

5.  Die  StraBe  ist  immer  rutschig,  es  regnet. 

6.  Uwe  fragt  Heike,  sie  mitkommen  mochte. 

7.  Die  Jungen  wollen  ______  Frau  helfen. 

8.  Fahrer  ist  gar  nichts  passiert. 


90 


9.  Jetzt  kippt  der  alte  Wagen  noch  . 

10.  Der  Peterwagen  kommt  um  die  ^cke  . 

11.  Es  ist  nur  ein  Sprichwort,  aber  ich  glaube  . 

12.  Die  Vorlesung  beginnt  urn  Viertel  nach  voll,  ich  warte 

auch  . 

13.  Fragen  Sie,  Fraulein  Schneider  wartet! 


It  is  difficult  to  get  good  coverage  in  such  a test  and  yet 
have  only  one  possible  answer  in  every  item.  For  example,  in 
item  13  above,  there  are  several  correct  responses:  ob, 
worauf,  warum.  However,  most  items  can  be  written  so  as  to 
call  for  only  one  choice  and  in  the  remainder  the  choices  can 
definitely  be  limited.  The  test  can  therefore  be  scored  quite 
objectively. 

A variation  of  the  above  test  is  a set  of  sentences  from  each 
of  which  two  words  have  been  omitted.  Examples: 


1.  Die  alte  Frau  hat  Platzwunde  Kopf. 

2.  Der  Fahrer  hat  noch  AngstschweiB  der  Stirn. 

3.  Die  StraBe  sieht  gut  , aber  ist  bestimmt 

rutschig. 


Another  variation  is  that  of  a passage  of  connected  discourse 
from  which  a number  of  words  have  been  omitted.  Such  a sample 
test,  preceded  by  slightly  modified  directions,  follows: 


In  each  blank  within  the  passage  below  write  an  appropriate 
single  word  that  will  complete  the  thought: 

Heinrich  Schmidt  kommt  Hause  einer  Reise,  

acht  Tage  gedauert  . Seine  Frau  Christa  begruBt  

an  Tiir  und  beginnt  sofort  erzahlen,  in  der 

vorigen  Nacht  geschehen  . Heinrich  will  gleich 

etwas  sagen,  _____  seine  liebe  Anna  spricht  schnell  weiter, 
Heinrich  muB  einfach  zuhoren.  Hier  ist  Annas  Geschichte 

„Ich  habe  einen  schrecklichen  Traum  gehabt.  Ich  traumte, 

ein  Dieb  der  Haustiir  war.  Er  rief  laut,  ich 

ihn  hereinlassen  sollte.  ich  das  natiirlich  nicht  tat, 

schrie  er  laut  und  klopfte  dauernd  die  Tur.  Er  hatte 

eine  tiefe  Stimme,  so  ahnlich  deine  auch.  Endlich 

erwachte  ich  doch  und  horte  tatsachlich,  wie  jemand 

dem  Haus  den  Garten  die  StraBe  hinausging. 

Ich  brauche  wohl  kaum  meine  Angst  beschreiben. 

Den  Rest  Nacht  habe  ich  dann  auch  nicht  schlafen 
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konnen." 

Gustav  fand  Annas  Bericht  sehr  interessant.  Dann  erzahlte  er, 

er  auch  keine  ruhige  Nacht  gehabt  hatte.  Er  ware  schon 

_ dem  Abendzug  Hause  gekommen,  aber  er  seinen 

Schlussel  verloren  habe , habe  er  eine  Zeitlang  der  Tur 

gestanden  und  geklopft  und  gerufen.  Er  wollte  es  Anna  

seiner  tiefen  Stimme  erklaren.  Doch  das  sei  ihm  nicht 

gelungen  und  da  hatte  er  Hotel  gehen  miissen. 


While  it  may  be  possible  to  construct  a test  like  the  above  in 
which  there  is  only  one  specific  single  word  that  fits  each 
blank,  such  an  effort  may  require  more  time  than  it  is  worth 
for  intramural  testing  purposes.  The  test  comes  close  to 
being  one  that  can  be  scored  objectively,  even  though  a few 
of  the  blanks  can  be  filled  in  with  two  or  more  different 
choices.  The  test  is  quite  difficult  for  students  who  have 
not  mastered  conjunctions,  prepositions,  genders  or  cases. 

The  quality  of  the  performance  depends,  of  course,  on  reading 
skill  as  well  as  on  writing  ability. 

A great  deal  of  variety  is  possible  in  writing  tests  that  deal 
with  transformations,  such  as  changes  in  word  order,  tense, 
voice,  mood,  number  and  various  substitutions.  Some  sample 
items  for  various  types  are: 


Word  order 

Write  the  following  sentences  by  beginning  with  the  underlined 
expression  and  making  any  other  necessary  changes. 

1.  Use  hat  nicht  genug  Interesse  an  Tagesfragen. 

2.  Ich  weiB  nicht,  wie  sie  so  etwas  sagen  kann. 

Tense 

Change  the  following  sentences  to  the  present  tense. 

1.  Dem  rucksichtslosen  Fahrer  ist  nichts  passiert. 

2.  Peter  und  Use  werden  sich  ein  Haus  kaufen. 

Voice 

Change  the  following  sentences  to  the  passive  voice. 

1.  Der  Postbote  bringt  eine  schwere  Kiste. 

2.  Gunther  hat  noch  schnell  eine  Zeitschrift  gekauft. 
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Mood 


Begin  each  sentence  with  ,,Er  sagte,  daB  and  use  the  gen- 

eral or  special  subjunctive  in  the  daB-clause. 

1.  Ich  habe  leider  kein  Geld. 

2.  Rolf  ist  gestern  ziemlich  krank  gewesen. 

Number 

Change  every  singular  noun  to  the  plural  and  make  any  other 
necessay  changes. 

1.  Das  Brett  liegt  hinter  der  Kiste. 

2.  Der  Student  hat  seinen  Professor  sehr  gern. 

Substitution 

Substitute  a pronoun  for  every  noun  phrase  and  make  any  neces 
sary  changes  in  word  order. 

1.  Wir  haben  das  Kind  heute  nicht  gesehen. 

2.  Mein  Vater  hat  rneiner  Mutter  eine  neue  Uhr  gekauft. 


The  items  in  writing  tests  such  as  the  above  need  not  be  lim- 
ited to  a series  of  disconnected  sentences.  A connected  pas- 
sage can  also  serve  as  the  stimulus  for  transformations  such 
as  change  of  word  order,  tense,  voice,  mood  and  number. 

The  structure  retention  test  is  a writing  test  in  which  the 
student  provides  new  content  with  indicated  cues  but  retains 
the  structure  of  a model  sentence.  The  directions  and  two 
examples  will  illustrate  this  type  of  test.  Many  more  ex- 
amples can  be  found  in  the  writing  drills  of  CONTEMPORARY 
GERMAN. 


Substitute  the  new  words  for  those  directly  above  them  and 
make  all  the  necessary  changes. 

1.  Der  Kranke  Mann  hat  den  ganzen  Tag  im  Bett  liegen  mussen 

arm  Kind  Zeit  Ecke  bleiben 

2.  Eines  Tages  ist  hier  ein  schlimmer  Unfall  passiert. 

Nacht  Ungluck  stattfinden. 


The  dehydrated  sentence  test  is  also  a good  test  of  writing 
ability.  The  student  sees  the  basic  forms  of  a series  of 
words  in  the  proper  order  for  the  construction  of  a sentence 
but  he  is  asked  to  supply  some  omitted  items,  chiefly 
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non-content  words,  as  well  as  the  proper  inflections.  The  di- 
rections and  two  sample  items  will  show  how  this  test  func- 
tions. Many  more  examples  can  be  found  in  CONTEMPORARY  GERMAN. 


Modify  the  basic  forms  of  the  provided  words  as  needed  and 
construct  sentences  in  the  conversational  past  tense.  Most  of 
the  der-  and  ein-words  are  missing  and  you  will  have  to  sup- 
ply them. 

1.  alt  / Freund  / von  / ich  / stehen  / hinter  / Wagen 

2.  da  / kommen  / gut  / Freundin  / von  / du 


In  such  a series  of  test  items  one  can  also  specify  the  tense 
desired  for  each  sentence  by  noting  this  in  English  right 
after  the  infinitive: 


damals  / bestehen  (past  perf.)  / Examen  / schon 


A further  variation  might  be  the  inclusion  of  an  expression  in 
English  that  conflicts  sharply  with  its  German  counterpart; 


Gunther  / fahren  (conv.  past)  / Stunde  / (ago)  / Stadt 


This  type  of  test  can  easily  be  made  more  difficult  by 
scrambling  the  order  of  the  basic  lexical  items  and  having  the 
student  arrange  them  in  any  way  that  makes  sense.  The  direc- 
tions and  three  sample  items  are : 


With  each  group  of  lexical  items  provided,  write  a complete 
correct  sentence.  You  will  have  to  supply  missing  der-  and 
ein-words,  as  well  as  some  prepositions,  but  you  should  not 
omit  any  of  the  words  provided. 

1.  gestern  / warum  / du  / Stadt  / fahren 

2.  Postbote  / heute  / bringen  / groli  / Paket 

3.  Monat  / nachst  / Wagen  / Vater  / kaufen 


The  two  variations  suggested  in  connection  with  the  non- 
scrambled  approach  can  also  be  applied  here. 

Dehydrated  sentences  with  the  content  words  in  correct  or 
scrambled  order  can  also  be  used  to  stimulate  the  writing  of 
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groups  of  sentences  which  should  then  constitute  one  or  more 
paragraphs.  The  directions  and  material  for  such  a test 
follow : 


By  adding  needed  additional  words,  make  a good  sentence  out  of 
each  group  of  words  below  and  write  the  sentences  in  the  form 
of  a paragraph  that  is  logical  and  coherent.  You  should  use 
all  the  words  provided  in  any  order  you  wish  and  you  can  add 
enough  words  to  each  sentence  to  make  the  paragraph  up  to  75 
words  long. 

1.  jung  / Mann  / stehen  / klein  / Verkaufsstand 

2.  wollen  / schon  / Ansichtskarte  / Dom  / kaufen 

3.  sagen  / daft  / SchwarzweiBbilder  / nicht  / gut  / genug 

4.  dann  / zeigen  / Verkaufer  / groB  / Farbfoto 

3.  Farbfoto  / gefallen  / Kaufer  / sehr 

6.  bezahlen  / Pfennig  / und  / gehen  / Haus 


Tests  that  focus  on  the  problems  of  word  order  in  the  two 
clauses  of  complex  sentences  are  useful  in  preparation  for 
more  comprehensive  writing  assignments.  The  following  will 
exemplify: 


Using  the  word  in  parentheses  as  a link,  combine  each  of  the 
following  pairs  of  sentences  into  a good  single  sentence. 

1.  (weil)  Mein  Onkel  ist  krank  geworden.  Er  hat  zu  flott 

gelebt . 

2.  (obwohl)  Es  geht  ihm  jetzt  viel  besser.  Er  sieht  noch 

blaB  aus. 

3.  (damit)  Ich  bin  nicht  lange  geblieben.  Er  konnte  wieder 

schlafen. 


Tests  in  the  controlled  composition  of  a paragraph  or  a suc- 
cession of  paragraphs  should  not  be  attempted  until  relatively 
late  in  the  course.  Such  tests  should  be  based  on  the  materi- 
al in  the  book,  so  that  the  lexical  range  does  not  cause  prob- 
lems. Exercise  IV,  C in  Unit  16  illustrates  how  this  can  be 
done  by  rewriting  a dialog  as  a report  in  non-dialog  form. 

Exercise  IV,  C in  Unit  l8  illustrates  how  one  can  set  up  a 
situation,  get  the  writer  started  and  supply  a list  of  known 
words  to  be  used  by  the  student. 

The  drawings  in  the  text  can  be  used  as  stimuli  for  partially 
controlled  writing  tests.  The  directives  will  have  to  state 
what  form  the  composition  should  take,  so  that  the  student 
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does  not  write  the  dialog  from  memory.  For  example,  the  draw- 
ings in  Unit  4 could  be  the  stimuli  for  a report  in  a diary. 
The  directions  to  the  student  might  be: 


In  about  150  words  write  a report,  as  if  you  were  writing  it  in 
your  diary,  indicating  in  your  own  words  what  happened  at 
Schiller  Square.  Do  not  use  dialog  form. 
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